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Abstract 
English is taught in Yemen as a'foreign language. The outcome of ELT in 
Yemen is not successful. Students can not express themselves using English. One 
major reason for this is that the students do not practice English in real life. Students 
do not get exposed to English outside the classroom. Another reason is that the 
students, as they expressed, did not pay any attention to this language during their 
secondary school. Therefore, they find big problem in dealing with English in their 
tertiary education. 
This present research is an attempt to investigate and identify the English 
language needs of the students of the Faculty of Medical Sciences, General Nursing 
Department, Hodeidah University, Yemen. It will try to highlight the needs of 
students for English at the Faculty in their studies and in their future career (graduates 
as nursing doctors on the filed). On the practical side, the findings of this study will 
establish a needs profile which could be used to review, evaluate and adjust the 
current English programme used in the General Nursing Department. 
Part of its aim is to evaluate the method of teaching, medium of instruction 
and the evaluation system as well. It will try to find out and identify the problems that 
ESP teachers have been encountering in relation to teaching ESP courses in the 
Faculty of Medical Sciences, General Nursing Department. 
Finally, based on the findings, it will try to provide some suggestions towards 
the improvement of the teaching situation of English for specific purposes (ESP) 
courses at the (FMS). 
It was found that English plays a very vital role in medical studies because the 
medical students have to read medical textbooks and professional journals which are 
mostly written in English. Therefore, medical students need to use English for 
studying their subject matter and also for their higher careers in the future. 
Most medical students at Hodeidah University, Yemen, still have difficulties 
in using English for academic purposes although they studied English for six 
consecutive years in schools. This means that more English courses should be offered 
to these medical students. Furthermore, the content of the English courses should be 
more specific and relevant to their academic needs. 
Although there are some studies conducted on needs analysis in Yemen of 
which only one study on needs of medical students (Bin-Tyeh, 1996), there has been 
no formal survey of the needs of medical students in using English for academic 
purposes at Hodeidah University. English has so far been taught without systematic 
survey of the needs of the medical students. In order to understand as much about the 
learners as possible, an investigation of the formal needs analyses of the medical 
students in their use of academic English is essential. These needs will then serve as a 
guide to improve or expand the existing English programme so that more effective 
English courses will be created for the medical students in the future. 
In undertaking this study, the aim of the researcher is to investigate and 
identify the language needs of the students of FMS, General Nursing Department, at 
Hodeidah University. It is expected that the identification of these needs would help 
in recasting what is currently there to yield appropriate courses that are responsive to 
the learners' needs as well as to the needs of the workplace. More specifically, needs 
analysis in the present study seeks the following ends. 
1. To investigate the felt and perceived language needs of the students as 
well as the felt perceived needs of the graduates. 
2. To find out the problems faced by the students as well as by ESP 
teachers and suggest measures to improve the situation. 
3. To evaluate the current teaching materials and suggest necessary 
changes. 
4. To suggest necessary changes in the aims and objectives of the present 
syllabus. 
5. To investigate and find out about the current method of teaching, the 
medium of instruction, and the evaluation system. 
The actual needs of the students of the Faculty of Medical Sciences, General 
Nursing Department, will be investigated from the viewpoint of 
(a) Students and graduates 
(b) Subject teachers 
(c) ESP teachers 
Based on the findings, the researcher tries to answer the following questions: 
1. What are the language needs of the students in the General Nursing 
Department as perceived by the students of the four levels in general and at 
the different levels of study in particular? 
2. What are the language needs of the students as perceived by the teachers? 
3. Ate there any preferences of ne^ds at the different levels of study? 
4. What are the language needs of the graduates? 
5. What are the students' problems/difficulties that face them in their academic 
study? 
6. What are the problems faced by the ESP teachers that prevent them from 
heading towards the desired ends? 
7. To what extent is the current ESP programme suitable in the present 
context? 
8. What recommendations shall b^ made towards improving it? 
9. What are the necessary change^ to be incorporated in the objectives/syllabus 
in the ESP programme for the Faculty of Medical Sciences? 
10. Do the teaching method used; the medium of instruction and the evaluation 
system correspond with the requirements of students' academic study? 
The study is divided into six chapters. Chapter one briefly deals with 
theoretical background about English language, English language teaching in Yemen, 
ESP courses in the Faculty of Medical Sciences, Hodeidah University, etc. The 
statement of the problem is also introduced in this chapter. The aims of the study are 
also provided. Then, the research questions are introduced as well as the limitations of 
the study. 
The chapter two deals with the review of literature related to the present study. 
This chapter discusses some theoretical concepts and notions related to English for 
specific purposes (ESP), including its origins, definitions, types of ESP courses, its 
developments (e.g. needs analysis) that have gone through linguistic and non-
linguistic approaches by which ESP has been influenced, etc. This chapter also sheds 
light on the developments of Medical English or English for Medical purposes 
(EMP). 
Chapter two also gives some emphasis on studies incorporating actual needs 
analyses carried out in different parts of the world. The selected studies have 
relevance in some way or the other to the present one. The relevance of these studies 
to the present one comes fi-om different aspects, including procedures used, context 
and aims of the study or the nature of subjects and the needs being examined. The 
studies will be reviewed under the following headings: 
1. Practical Studies of Needs Analysis in Medical context. 
2. Practical Studies of Needs Analysis in Other Context. 
3. Needs Analysis Studies in Yemeni context. 
Chapter three identifies the context of the study, gives a description of the two 
methods and, refers to the sources of data collection methods and identifies the 
procedures of how data are going to be processed. 
This study was conducted in the academic year 2007-2008.The investigation of 
this study involved students studying at the four levels (1-11-11-IV), Graduates of 
Medical Sciences Faculty, General Nursing department, subject teachers and ESP 
teachers presently teaching in the Faculty. The total number of participants who were 
included in the study is 295, (219 students, 30 graduates, 43 subject teachers, and 3 
ESP teachers). 
The methods of data collection were the ethnographic interviews and the 
questionnaires. The sample for the interviews consisted of 40 students^ 10 subject 
teachers and 10 graduates, while the questionnaire sample consisted of 179 students, 
33 subject teachers, 20 graduates and 3 ESP teachers. 
The researcher adopted a three-fold needs analysis: target situation analysis; 
present situation analysis (or deficiency analysis) and learning needs analysis. The 
latter type subsumes means and strategy analysis. These aspects of needs analysis are 
included in the definition developed by Dudley-Evans and St John (1998) that has 
been discussed in chapter two. A questionnaire was developed and distributed to the 
participants of the study to investigate the target situation needs. The questionnaire 
covered the language skills which are or may be practiced in the students' academic 
study and professional commitments. The interview questions were used with 
informants in order to support and complement the information gained by the 
questionnaires. 
To investigate the present situation, a question in the questionnaire was given 
to the learners focusing on what they do not know or cannot do in English. The 
students' questionnaire also contained a section that investigates their learning needs. 
The ESP teachers were also given a questionnaire, which focused on teaching 
methods, medium of instruction, evaluation system as well as the problem they faced 
in teaching ESP courses. 
After having obtained the data through ethnographic interviews (face-to-face 
interviews) and questionnaires, the next step was to analyze this data so as to reach to 
the answers to research questions. The data that was obtained was of the qualitative 
type and quantitative type. 
Chapter four was devoted to analyzing the data obtained from the four sources 
of information. The analysis of data has two sections, one for interview analysis and 
the other for questionnaire analysis. 
The interview was analyzed under two headings: 
1. Analysis of Students and Graduates' hiterview. 
2. Analysis of Subject Teachers' Interview. 
For data analysis purposes, the informant responses were grouped to 
categories. We said in chapter 3 that this particular study made use of the 
ethnographic interviews in order to allow the interviewed participant to freely express 
his/her needs instead of using pre-determined response categories. Therefore, the 
respondents often provided multiple answers for each question of the interviews 
which explains why the total number of responses exceeds the number of interviews 
participants, which were 50 participants for the students and graduates' interviews and 
10 participants for subject teachers' interview. Participants gave extended answers, 
which led them to note several points related to the questions. 
The first question of the two versions of the interview is "Do you use 
English?" which is abroad question in the two versions of the interview. To answer 
this broad question, all the informants of the two interviews gave the positive answer 
'yes'. Therefore, the interview analysis was begun with the second question of each 
interview. 
The second section of data analysis was devoted to questionnaire analysis. 
Four questionnaires were used for the four sources of data collection. These four 
sources are medical students, medical graduates, subject teachers as well as ESP 
teachers. The first three questionnaires were analyzed under the following headings: 
1. Background Information 
This section in all versions attempts to collect personal or background 
information about the respondents for referential purposes. Data were collected irom a 
total number of 232 participants (179 students, 20 graduates, 33 subject teachers). 
2. Language Difficulties 
Question 6 of section I in students and graduates' questionnaires 
investigates the English language difficulties or problems that students and graduates 
face when they study or use English. 
The problems in question 6 of section I were given a list of fourteen 
items- these items are numbered ( A-N) ( Appendix 3 & 4 ).The first four items ( A-
D ) are about the difficulties of the four main language skills in students and 
graduates' academic studies and professional commitments respectively. The other 
ten items (E-N) represent some of the common difficulties of learners that they may 
face while using or learning English. 
3. Importance of the Main English Language Skills 
Qs 8-9 of secfion II in the students' questionnaire and Q7-10 of section 11 in the 
subject teachers' questionnaire dealt with how these two sources of data collecfion 
perceived the importance of the English macro-skills for the students of Medical 
Sciences for their academic studies and future career. The data obtained from the 
above mentioned sources was each computed and analyzed using the Statistical 
Package for Social Sciences (SPSS). 
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4. Analysis of Students' English Language Needs 
In chapter 3 it was mentioned that the data obtained from the first three 
sources-students, subject teachers and graduates was each computed and analyzed 
using the Statistical Package for Social Sciences (SPSS). The findings of the 
questionnaires which cover section II (Qs 9-12), III and II of each questionnaire will 
be reported under the following headings: 
1. Language needs as perceived by students and subject teachers. 
2. Language needs and Preferences of needs as perceived by students in 
different levels of study. 
3. Views of the Subjects towards the 1^ ' year English Programme. 
4.1 Language Needs as Perceived by Students and Teachers 
In this section the language needs will be reported from the point of view of 
both students and subject teachers. In other words, this section will answer the first 
two research questions. As it has been mentioned in chapter 3, the 27 items of Qs 9-12 
in section II of students' questionnaire run parallel with the items in section III of 
subject teachers' questionnaire. Therefore, most of the information could be directly 
checked one against the other to determine whether there was substantial 
disagreement on any item between the two groups. 
The items in the sections mentioned above reflect the kind of communicative 
activities which the students have to carry out in English in their academic studies. 
Each item is given a 3 numerical value that correspond with his/her degree of 
importance. The SPSS was used to find out the mean of each item. The following 
readings are interpreted as follows: 
1 to 1.44 somewhat important (abbreviated to SI) 
1.45 to 2.44 important (abbreviated to IM) 
2.45 to 3.00 very important (abbreviated to V.I) 
The mean and percentage of each category for each statement are discussed. The 
findings of the students and subject teachers' questionnaires to this section are 
presented in tabulated forms. 
4.2 Language needs and their preferences as perceived by students of each 
each level of study 
This section of data analysis deals with the language needs of the sub-skills 
of the four main skills as perceived by the students in each level of study. It also deals 
with the preferences of needs for each level. The reason for identifying the 
preferences of needs is that such information would help in prioritizing needs in 
course design, for example, the needs of 1^ ' year students of particular sub-skills will 
come before the 2" year and the 3^^ year. It is also important to know which level 
expressed great need for particular skill than the others. The following tables illustrate 
the preferences of needs in the four sub-skills as expressed by the students. 
4.3 Views of the Subjects Towards the l" year English Programme 
Sections 2 and 3 in the students and graduates' questionnaires respectively and 
section 4 in the subject teachers' questionnaire aimed at getting feedback from these 
three sources of information about the English programme currently taught. They had 
to agree/disagree with a set of statements. The first four statements were about the 
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subjects' views towards the 1^ ' year English programme while the last three items are 
about future career needs. 
5. The Graduate's Needs as Perceived by the Graduates 
The findings to the items in section II of the graduates' questionnaire were displayed 
also in tabulated forms. These items represent the communicative activities which are 
confined to the graduates (doctors) professional commitments. 
6 Material Evaluation 
The section in the students and ESP teachers' questionnaires on material 
evaluation contained 9 questions (15 items).All items were designed to help the 
researcher to form and build a general picture about the suitability of the materials 
currently used in teaching and learning at the Faculty. The total number of 
respondents for the following section was 182 (179 students and 3 ESP teachers). For 
analyzing the responses to the items in this section, the first two categories in some 
items sometimes are added to each other to form one category as in table39a, 39b, etc. 
7. Classroom Activities and Resources 
This is the last section of students' version and section II in ESP Teachers' 
version. Questions included in both versions asked about the different classroom 
techniques, interaction pattems, classroom activities and resources used in the 
teaching and learning situation. Results for those questions are reported under 
tabulated forms. 
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8. ESP Teachers' Version 
8.1 Background Information 
The total number of ESP teachers participated in the present study was three. 
All of them had M. A degree and graduated from the Faculty of Education, Hodeidah 
University. 
8.2 Medium of Instruction and Methods of Teaching 
Two questions are included in this section of ESP teachers' version. The first 
question asks about the medium of instruction used by the teachers. If the teacher uses 
Arabic in Ql, the second question asks the teacher to mention the cases in which 
Arabic is used. 
8.3 Evaluation System 
Part (A): Present Evaluation System 
This section tried to investigate the present evaluation system in terms of 
language skills and areas that the test type being used covered. 
Part (B): Suggested Evaluation System 
This section had two questions. In (Ql teachers were asked to choose on of the 
given options about how frequently students should be assessed and by which means. 
In (Q2) respondents were asked about the language skills and areas that should be 
included in the test in this particular context. These two parts would indicate how 
often students should be evaluated, in what areas, and the type of assessment. 
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4: Difficulties 
The last section of ESP teachers' questionnaire was devoted to the difficulties 
and problems that these teachers have faced during the teaching of ESP courses in the 
Faculty concerned. The analysis of this section revealed that teachers had faced 
problems. All the ESP teachers agreed that big numbers and low level of learners are 
some of the problems faced by ESP teachers. 
Chapter five in this study discusses the findings and results obtained from the 
data analysis done in chapter four. The discussion of findings was conducted under 
the following headings. 
1. Discussion of the Interview Findings and Results 
2. Discussion of the Questionnaire Findings and Results 
3. Overall Findings 
1. Discussion of the Interview Findings and Results 
Having analyzed the interviews by means of grouping the responses to 
categories the next step was to discuss the findings and results obtained from this 
analysis. In fact the analysis of the interview has revealed that English is a necessary 
tool for the students in the General Nursing Department, Faculty of Medical Sciences, 
Hodeidah University. This has been revealed in their use of English in nearly all their 
academic studies and professional Commitments. The findings of the interviews were 
discussed under the following headings 
1. The macro-skills of language. 
2. Vocabulary 
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3. Grammar 
4. Attitudes towards English 
5. Other needs 
2 Discussion of tlie Questionnaire Findings and Results: 
This section of chapter five discusses and conflates the results drawn fi-om the 
research questionnaires used in this study. It will also elucidate and clarify the 
findings of this discussion. The discussion of the results of questionnaires attempted 
in this section will answer the research questions of the study by drawing on, 
synthesizing and comparing results fi^om all the relevant sources of data. In order to 
answer these questions, the discussion was carried out under the following headlines: 
1. Importance of English Language in terms of the four main skills 
2. Students' difficulties and deficiencies 
3. 1'' year English programme 
4. Evaluation of ESP coursers 
5. Methodology of teaching 
6. Future needs 
2.1 Importance of English Language Skills. 
The findings of the questionnaires of the first three groups of infonnants, 
namely, the students, subject teachers and graduates have revealed that English 
language skills are very important for the students' academic studies and ftjture 
careers ( sections 2, 3 and of each questionnaire respectively ). 
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In order to present the perceptions of the three groups of informant mentioned 
above, regarding the importance of language skills, mean values will be compared so 
that explanation and interpretation can be made. Table 1 below compares the average 
means of importance of the four main language skills perceived by students, subject 
teachers and graduates. 
Tablel: The average means of the four main language skills 
Skill 
Reading 
Writing 
Listening 
Speaking 
Students 
2.43 
2.42 
2.14 
2.29 
Teachers 
2.74 
2.73 
2.53 
2.61 
Graduates 
2.23 
2.39 
2.36 
2.55 
The Table above reveals that the most important skill for both students and 
subject teachers is reading. As to the graduates, the most important skill is speaking. 
Both teachers and students agree that writing is the next important skill while 
listening is the least important. Writing, on the other hand, comes next to speaking for 
the graduates. 
The average mean for the four main skills have revealed that, reading is the 
most important language skill for the students of the General Nursing department, as 
perceived by both students and subject teachers. 
As to the graduates, the most important skill is speaking. This result also 
corresponds with the results of the interview which is considered as a strong support 
to what the students and graduates mentioned in the interview- the need for 
interaction approach, the need to participate in medical discussion with doctors, 
present medical topics in English, etc. 
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Writing is considered the next important skill as perceived by the subject 
teachers and students, a point which was expressed about in the interviews in terms of 
a 'need to form correct sentences in English' and a 'need for writing without spelling 
mistakes'. 
Listening has been considered the least needed skill by both subject teachers 
and students. Although this result conflicts with the results of the interview where 
listening was a 'pressing' need for the majority of the students , it may still be of great 
importance to what the students had mentioned in the interview- the need for listening 
to lectures and take notes in English. 
2.2 Students' Difficulties 
The results of question six in section one of both students and graduates' 
questionnaires have revealed that students of FMS, General Nursing department as 
well as the medical graduates encounter a lot of difficulties related to language study 
and use. The result of the question asked about students' difficulty in the interview 
also proved this. It was clear that students lack the basic strategies, which could have 
enabled them to learn and deal with the language. This lack of background causes a 
barrier between students and the situations which require the students to use English 
effectively. And this is a clear picture of the present situation where students find 
themselves studying the ESP courses. Students mainly lack the communicative and 
study skills and strategies. 
2.3 1st Year English Programme. 
The 1^ ' year English programme currently taught in the FMS is claimed to 
support and help students in their academic study. The three first sources of 
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information, namely, the students, subject teachers and graduates responded favorably 
to the section in their questionnaire about their views on the current English 
programme. A massive majority of the respondents opt for an English programme that 
is based on language specific to medical studies. 
It is very important here to mention that some of the student informants in the 
interview have claimed that ' .... There is no link between what we are doing in 
English and what we are doing in our medical subjects', a point which was also 
emphasized by the subject teachers. It is also necessary to mention that all the three 
sources of information were against the 1 ^ ' year English programme that it did not 
meet and help students in their linguistic and academic needs. 
2.4 Students' Future Needs 
The findings of sections 3 in both students and graduates' questionnaires and 
section 4 in the subject teachers' questionnaire (items 5-7) have revealed that all the 
informants will need English in the fiiture to go on their higher studies in English 
speaking medical institutions, participate in medical conferences/seminars and work 
with foreign colleagues. This means that the respondents are aware of the importance 
of English even after they finish their academic studies. 
2.5 Evaluation of ESP Courses 
In chapter 1 we reviewed the existing English courses at the Faculty of 
Medical Sciences, so as to highlight their strengths and weaknesses .In fact, the 
shortcomings of these courses outnumbered their merits and advantages. To further 
verify and support the conclusions arrived at by the critical review, it was decided to 
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include some items in the students and ESP teachers' questionnaires that seek the 
views of the two groups mentioned above on this aspect. 
The findings of the analysis of the section of material evaluation in the 
students and ESP teachers' questionnaires revealed that the teaching material, by all 
means, is not appropriate and does not meet students' current or future needs. This is 
revealed by the absence of the needs mentioned in the students and graduates' 
questionnaires in the c\irrent English courses and which were perceived as very 
important for students' academic studies and graduates' professional commitments. 
This inappropriateness of the current English courses is also proved by the 
responses of the informants to the section in their questionnaires regarding their views 
on the 1^ ' year English programme (see tables 31. 32 & 37). An overwhelming 
majority of the informants believed that the currently taught English courses did not 
tally with their needs. They believed that the courses did not show them how to use 
English in certain situations related to their academic studies and future profession. 
2.6 Methodology of Teaching 
This section deals with the issue of teaching methods, medium of instruction 
and evaluation system that are followed in the teaching of ESP courses at the Faculty 
of Medical Sciences, General Nursing department. It discusses information obtained 
from the ESP teacher questionnaire (sections 2, 3 & 5) and student questionnaire 
(section 5). 
At present students of Medical Sciences are tested on the basis of one 
objective test at the end of each semester. From the ESP teachers' responses to item 
B. section 5, of their questionnaire, it can be inferred that one aspect of methodology 
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(testing) does not help the learners in achieving any kind of language progress. All the 
ESP teachers agreed that one test conducted at the end of each semester is not enough. 
This indeed is what actually happens. This has been a practice for several years, due 
to large numbers of students taking the English course and to a limited number of 
teaching hours. 
It can also be observed from the same section related to the evaluation system 
that all the ESP teacher agreed that the best method to evaluate students is by a test 
including class work assessment, attendance, home assignments, mid semester test 
and final test. Only one teacher suggested that the students should be evaluated on the 
basis of one objective test at the end of each semester. 
In regard to the actual teaching methods used in the context of the present 
study, it has been observed from that all the ESP teacher indicated that the medium of 
instruction they used most of the time was 'teaching English through English and 
Arabic'. This implies the use of grammar-translation method. It is known that this 
method does not pay any attention to oral skills, communicative writing and to 
classroom interactions, either teacher-teacher or student-student-interaction. 
In the last section of the ESP teachers' questionnaire regarding the difficulties 
faced by these teachers in teaching and learning English, it was found that one of 
these problems is the large number of learners. It may be because of this big number 
of learners that the teachers resort to such teaching methods. Locastro (2001) pointed 
out that large classes make monitoring class work and giving feedback difficult. Large 
classes can be a very important and serious problem, because class size is an 
important variable in language teaching and learning (Palmer, 1999). 
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3. Overall Findings 
This section sums up the findings of the study drawn from the analysis and 
discussion of data. The findings will be reported under the following headings: 
1. Difficulties (linguistic and non-linguistic) 
2. Target needs 
3. Learning needs 
4. The current Medical courses 
5. Priorities among language skills and sub-skills 
3.1 Linguistic Difficulties 
The findings of the interviews and questionnaires of the informants of this 
present study have revealed agreement among these informants that the students of 
the Faculty of Medical Sciences have the following problems: 
a) They had difficulty in understanding 
b) They had problem in identifying meanings of vocabulary items in different 
contexts. 
c) They had difficulty in communicating orally. 
d) They had problem in constructing meaningful sentences in English. 
e) They had problem in the pronunciation of medical terminologies. 
f) They are used to translating every word into their mother tongue. 
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3.2 Non-Linguistic Difficulties 
Apart from the linguistic difficulties, the students expressed other factors that 
caused problems and difficulties for them in learning English and these factors can be 
termed as non-linguistic difficulties (hindrances). These are: 
a) The two ESP courses (Medical English courses) do not provide and cater for 
the students' lacks and wanrs.They do not include basic skills that would 
help the students in their academic studies and prepare them for their future 
profession. Students and ESP teachers pointed to the insufficiency of these 
two ESP courses to enable the students cope with the requirements of their 
academic studies and future career. 
b) The inappropriateness of the teaching method which does not encourage the 
students to learn the language. 
c) The unavailability of teaching aids such as tape-recorder, video, flash cards, 
etc. may make the students' learning more uneasy. 
d) Crowded classes have also an impact on the students' comprehension as well 
as participation in the class. For them, they cannot learn the language 
without practicing it with their classmates in the class, or without the 
teacher's guidance. 
1.3 Target Needs 
The findings of the analysis of data have revealed that the English language is 
needed to gain access to the medical literature (Nursing stream), which in the present 
context or situation is in English only. A vast majority of the respondents expressed a 
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long-term need and that is of continuing their higher studies in English speaking 
medical institutions. English is also needed by graduates who expressed their need to 
carry out their professional commitments in English. Therefore, English is needed for 
their academic study (Medical Nursing), work and training modes. 
3.4 Learning Needs 
This section sunmiarizes what was perceived as students' learning needs by 
different sources. They are called learning needs because meeting them will certainly 
facilitate students' language learning. These learning needs covered the students' 
'wants and expectation' towards their needs and their attitude towards the English 
programme. The identification of these kinds of needs will also help overcome 
present deficiencies and difficulties, and will help in achieving the target situation 
needs mentioned above in .It is also appropriate to mention here that these learning 
needs do not refer only to the language itself, but also subsume methodological 
factors as well. These are presented in the following points: 
1. Class management and organization: pair and group work during lessons to 
encourage class discussion and interactions. 
2. Assignments, both class and take-home, help in the students' learning process. 
3. Frequent tests because these kinds of tests help in checking language 
development and in suggesting improvement. 
4. Small classes: these will provide more learning opportunities for the students, 
as every student will be given time to participate in the class. 
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5. Use of teaching aids such as audio-visual aids and others will attract the 
students' attention and increase their motivation to learn the language. 
6. Relevant, authentic and interesting teaching/learning material will also help 
the students develop sustained motivation. 
7. Applying teaching methods suitable to the purpose of the English course as 
well as to the learners' needs will facilitate language learning and will enable 
the learners to become active and attentive learners. 
8. Conducting specialized lectures in English by subject specialist teachers or by 
medical people from the field will enrich the students' knowledge of academic 
and professional English. 
3.5 The Current Medical English Courses 
From the critical review of the current English courses and from the data 
analysis (the informants' views on English programme and material evaluation 
sections) and discussion of the findings, it is found that Medical English courses 
which are currently taught are not up to the mark, and that they do not respond to the 
needs and requirements of the students' academic study and future or professional 
career. The shortcomings of these courses can be reported as following: 
1. They do not cater for the students' academic needs and communicative 
activities mentioned in section two of their questionnaire. 
2. They do not provide and encourage any class interaction. 
3. They do not include speaking skills and listening comprehension. 
23 
4. Specialized vocabulary is presented in isolation instead of contextualizing it. 
5. There is a little coverage of language skills that are needed in fiiture 
workplace. 
6. It contains a lot of isolated and decontextualised exercises. 
5.3.6 Priorities among Language Sldlls and Sub-Skills 
Based on the discussion of results obtained from different sources, the 
following order of the importance of the main skills was perceived: reading, writing, 
speaking and listening. Looking at the skills in detail, the following sub-skills have a 
priority over other sub-skills: 
1. Reading to understand exam questions in English. 
2. Reading to get all the information from an English medical text. 
3. Reading to get the main information from an English medical text. 
4. Reading books and academic references. 
5. Reading the labels of medicine when buy them. 
6. Writing test/exam answers in English. 
7. Writing essays/research papers in English. 
8. Writing medical reports in English. 
9. Writing the history of patient. 
10. Discussing in English medical cases with senior doctors. 
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11. Giving correct answers in English when asked. 
12. Giving instruction to non-Arabic patient. 
13. Following medical discussion/seminars in English. 
14. Understanding questions asked by lecturers/colleagues in English. 
Other skills shown in tables also receive considerable degree of importance. 
This implies that all these skills should be included in the medical courses because the 
students themselves, as revealed from the analysis of data, wished to have a good 
command of all those skills presented in the questionnaire. 
The last chapter presents some crucial changes that can be made in the current 
ESP courses, suggested components of the improved courses and some 
recommendations. The chapter also presents the study briefly and ends with a 
summary of chapters. 
Based on the results of the present study and their pedagogical 
implications, some recommendations are introduced in this chapter. These 
recommendations, hopefully, will help improve the situation of ESP teaching and 
learning at the Faculty of Medical Sciences, General Nursing department, at the 
Yemeni Universities in general and at Hodeidah University in particular. The 
following are some of these recommendations 
1. The current medical English courses should be evaluated to see to what 
extent they the students' needs as mentioned in this research. 
2. Academic and professional medical courses need to be a top priority before 
the concerned Faculty. Students ought to be provided with Medical English 
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courses, which consider the language needs identified in the present study. A 
course, which trains the students how to speak and write academic and 
professional medical English, needs to be developed and implemented along 
the lines of Task-based Learning. 
3. Medical English courses could be humanized by adding or creating tasks, 
which help the students, achieve effective and durable learning. Humanising 
the course will also help make the language process a more effective and 
relevant experience. 
4. The suggested components of an improved syllabus proposed in this study 
should gradually be put into practice. 
5. English should be treated at both the functional and notional level. This 
would help the students to carry out different communicative activities at all 
stages of their academic studies and their future professional commitments. 
6. All teaching and learning methods, approaches, objectives, content and 
evaluation system should be developed according to the new developments. 
Peter Strevens (1988) indicated that the different difficulties and problems 
caused by teaching ESP courses to all parties who are involved in such 
situations can be solved and handled by improving the different aspects of 
the teaching process such as teachers, materials, evaluation. 
7. The material should provide enough motivation to develop the language 
aptitude of the students. This goal can be achieved by making the 
information it contains relevant to Medical Sciences specialization. 
Irrelevant material discourages the students and consequently the learning 
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will fail. The selection of grammatical structures and lexical items must be 
those which are of most frequent occurrence in the specialist literature with 
which the students are concerned. 
8. It is generally believed that reading skill is almost the only skill which is 
most emphasized and practiced in EFL/ESL situations, particularly in cases 
where students have to read English material for their own specialist subject 
but never actually have to speak the language in real commvinication as it is 
in the case in our present study. Moreover, it is often the most available form 
of contact with the language, since it is something that one can always have 
at hand. In such a situation, teaching the study skills related to reading is of 
prime concern. It must focus directly on the types of sub-skills learners will 
need, for example, skimming, scanning, dictionary skills, and so on. 
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CHAPTER ONE: INTRODUCTION 
CHAPTER ONE 
INTRODUCTION 
1.0 Introduction 
This present research is an attempt to investigate and identify the Enghsh 
language needs of the students of the Facuhy of Medical Sciences, General Nursing 
Department, Hodeidah University, Yemen. It will try to highlight the needs of 
students for English at the Faculty in their studies and in their future career (graduates 
as Nursing Doctors on the filed). On the practical side, the findings of this study will 
establish a needs profile which could be used to review, evaluate and adjust the 
current English programme used in the General Nursing Department. 
Part of its aim is to evaluate the method of teaching, medium of instruction 
and the evaluation system as well. It will try to find out and identify the problems that 
ESP teachers have been encountering in relation to teaching ESP courses in the 
Faculty of Medical Sciences, General Nursing Department. 
Finally, based on the findings, it will try to provide some suggestions towards 
the improvement of the teaching situation of English for specific purposes (ESP) 
courses at the (FMS). 
It was found that English plays a very vital and essential role in medical 
studies because the medical students have to read medical textbooks, handouts and 
professional journals which are mostly written in English. Therefore, medical students 
need to use English for studying their subject matter and also for their higher careers 
in the future. 
1 
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Most medical students at Hodeidah University, Yemen, still have difficulties 
in using English for academic purposes although they studied English for six 
consecutive years in schools. This means that more English courses should be offered 
to these medical students. Furthermore, the content of the English courses should be 
more specific and relevant to their academic needs. 
Although there has been some studies conducted on needs analysis in Yemen 
of which only one study on needs of medical students by (Bin-Tyeh, 1996), there has 
been no formal survey of the needs of medical students in using English for academic 
purposes at Hodeidah University. English has so far been taught without systematic 
survey of the needs of the medical students. In order to understand as much about the 
learners as possible, an investigation of the formal needs analysis of the medical 
students in their use of academic English is essential. These needs will then serve as a 
guide to improve or expand the existing English programme so that more effective 
English courses will be created for the medical students in the fumre. 
The importance of analyzing students' language needs prior an English for 
specific purposes (ESP) course has been a paradigm of ESP course design practice 
since the 1970s. A failure to begin an ESP course design process by carrying out a 
systematic needs analysis is claimed to result in a course that is not relevant to the 
students' learning needs and hence hinders the teaching/learning process (Munby, 
1978; Mackay and Mountford, 1978; Hutchinson and Waters, 1987; Zoghoul, 1985). 
Students' needs will be investigated in functional and notional terms, through 
fours sources: students, subject teachers, graduates and ESP teachers. Subject and 
ESP teachers have been included in the current study because they are subjects who 
are involved in the teaching/ learning process in the Faculty. The graduates have been 
CHAPTER ONE: INTRODUCTION 
included in this study because they are the nursing doctors on field and they are 
expected to be more aware than the students of the language needs in the Faculty 
(fi-om which they graduated) and also of their professional commitments, de Escordia 
(1984, as cited in Bin-Tyeh, 1996 p.2) points out that "A real need is only felt, in most 
cases, towards the end of the careers, when most specialized... material has to be 
handled." 
The following review will throw some light on the existing situation in the 
Faculty of Medical Sciences, General Nursing Department and will illustrate some of 
the reasons that led the researcher to undertake this study. 
1.1 Background of the Problem 
1.1.1 Faculty of Medical Sciences-GND 
The Faculty of Medical Sciences comprises two departments or 
specializations-medical laborites and general nursing. 
In the department of General Nursing the academic studies extend for 4 years. 
After the 4 years study the students have to spend a few months on the intemship 
stage before they finally graduate as nursing doctors. 
The medical syllabus, in general, is allocated to the four medical sections-
premedical, basic, applied and clinical. Each section represents one level of study e.g. 
premedical section, the first year, basic, the 2"'' year; applied, the 3'^ '' year and clinical, 
the 4' year. In the first year of study, the students are introduced to the basics sciences 
-biology, physics and chemistry. These subjects are made up of theoretical and 
practical classes. The teaching and the materials (textbooks, handouts, reference 
books) used are in English. Therefore the students have for the first time (in contrast 
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to the teaching situation in secondary school) to follow lectures in English, read their 
specialized materials in English and write notes and laboratory experiments in 
English. At the end of each term they have to sit for their examinations which are in 
English. This intensive use of English in their academic studies causes a lot of 
problems to the students (especially if they are weak in English). 
English language is also one of the subjects taught in the first year (the 
premedical nursing stage). The aim of teaching English in the Faculty of medical 
Sciences as explained by the Faculty administration and teaching staff is to help the 
students cope with the materials of their different disciplines. 
There are some other medical subjects other than those taught in the first year. 
Subjects like anatomy, physiology, histology, embryology etc. are introduced to the 
students in the basic stage (level 2). In this stage certain medical topics are treated 
comprehensively and exhaustively in each of the above mentioned subjects. At the 
end of 2"** year, final examinations are held in English. These examinations cover both 
oral and written questions. It is very necessary to know here that the students must 
pass these examinations to enable them to continue their medical studies. 
At the applied stage (representing level 3), which is also called the transitional 
stage, (fi-om theory to practical) the students are prepared for the practical teaching. 
Besides the theoretical classes in pathology, pharmacology, parasitology, etc. at the 
Faculty, the students have for the first time to visit different wards in the hospital 
twice a week. Here they learn how to take the history of the patient. 
The last stage is the clinical stage represented by level 4. This stage as in the 
applied stage focuses on theoretical and practical teaching. In the theoretical classes, 
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the students have to follow lectures, discussions and seminars on some medical topics 
e.g. surgery, medicine etc. Visits are then made to the different wards where students 
spend some weeks in each ward attending practical classes on the topics mentioned 
above. During this period the students are expected to be trained as how to take the 
history of the patients in English, present and discuss medical cases in front of their 
colleagues and lecturers in English, write report on a certain medical case, etc. At the 
end of the clinical stage, oral and written examinations are held in English and the 
students are expected to submit a graduation research paper on topics concerned with 
Nursing. This research paper is written also in English. 
This indicates that the medical students (nursing department) are faced with a 
lot of academic functions which they have to carry out in English. These students 
need to function and communicate effectively in their field of study. That is, the 
students of the Faculty of Medical Sciences, General Nursing Department, seem to 
lack communicative ability in language skills especially in writing and speaking. To 
do this they need to acquire certain strategies, study skills in English which are 
relevant to their own discipline. Therefore, it can be said that the students need 
English for their academic purpose (EAP which is a branch of ESP) which would 
emphasize the development of subjects-related study skills. These study skills could 
be identified by carrying out an 'academic' needs analysis. This kind of needs 
analysis should take into account the involvement of the concerned students in 
deciding what type of English course they would like to learn and how to learn 
(Hutchinson and Waters, 1987). 
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1.1.2 The ESP English Programme 
An overwhelming majority of medical advances, research papers and studies 
are published in English. The great dependence on English in order to have access to 
medical discipline is also shared in the Yemen especially in the educational 
institutions. The Faculty of Medical Sciences, Hodeidah University, is one of these 
institutions where students need English to gain access to the specialized material of 
their discipline. This led to the design of English programme for Specific Purposes. 
English at the Faculty of Medical Sciences is taught only in the premedical 
stage, i.e. the first year (in both semesters) and is timetabled to 3 hours a week. That 
is, only 36 hours are given to the teaching of ESP course in each semester in the 
premedical stage. No other English programme is taught in the other levels of study. 
The current English language programme being used at the Faculty of Medical 
Sciences is made up of a collection of separate lectures. No textbook is prescribed to 
the students of Medical Sciences. This material which forms the ESP courses for the 
1^ ' and 2" semesters is mainly based on developing medical terminologies and some 
reading skills with comprehension exercises (see appendix VIII). 
A brief review of the current ESP courses taught in the Faculty will be given 
later in this chapter. 
1.1.3 The Students 
A big number of the students joining the Faculty of Medical Sciences are 
secondary school leavers who had studied English for six consecutive years. These 
students, most of them, come from public or government schools either in town or 
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rural areas. A very small minority come from private schools. In general their 
standard of English is weak especially those who come from rural areas-lack of 
textbooks, competent teachers and method of teaching-a situation shared in most 
Third World countries. The method of teaching which seems to be based on grammar-
translation or structural method does not equip the students to use the language 
effectively so as to carry their studies. As a result, the students resort to memorizing 
or rote learning, a situation which English teachers have experienced in their teaching 
especially in contexts where English is a foreign language. Therefore, when these 
students join the Faculty they have considerable problems during the 1** year 
particularly in the first semester where for the first time they are exposed to an 
intensive use of English in the teaching and learning process. 
As it has been demonstrated in the last few pages ( l . l . l ) , the students in the 
General Nursing Department are supposed to tackle specialized material and also 
carry out a number of communicative activities in their field of study. Because of 
their low standard in English it can be observed there is a big gap between what is 
expected from them by the demands of the academic studies and their level of study 
on entering the Faculty. This prevailing situation has encouraged the researcher to 
conduct this study that is based on needs analysis which is considered as a main 
procedure towards designing ESP that would help the students in their academic 
studies. 
1.1.4 The Teaching Staff 
Most of the subject teachers or lecturers at the Faculty carry high academic 
degrees. They have received their higher education in Western Universities, Arab 
Universities or Eastern-Europe Universities. There are few demonstrators in the 
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Faculty who received their B.A. degrees from the same Faculty in which they have 
studied. Although these lecturers are expected to lecture in English, which is claimed 
to be the medium of instruction in the Faculty, they lecture with the help of Arabic 
(Learners LI). 
1.1.5 The ESP Teachers 
According to the Faculty administration, it is the responsibility of the 
Department of English, Faculty of Education, to teach these two ESP courses in the 
two departments in the Faculty of Medical Sciences. The teachers are deputed by the 
Faculty of Education to teach the ESP courses for the students of Medical Sciences. 
Almost all teachers who teach these courses are either BA (studying for an MA 
degree) or MA degree holders, hi few cases the teachers are partimers. Some of them 
graduated from the Faculty of Education, and they had some pre-service training in 
teaching English. They may also have worked for a few years as teachers in schools 
before they were appointed to teach in the Faculty of Education. Those who had 
graduated from the Faculty of Arts had not received any Pre-service training in ELT 
(English language Teaching). Other than that, teachers have not received any 'in-
service' training at the time of their work. 
At present there are only three teachers at the Faculty of Education who are 
responsible for teaching ESP courses at the Faculty of Medical Sciences. ESP 
teachers face a lot of problems in their teaching, namely, adjusting the syllabus to the 
level of the students because of their level and the problem of large classes. By the 
way, no ESP teacher is regular at the Faculty of Medical Sciences. That is, the ESP 
teacher is changed every year in the Faculty of medical Sciences. 
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1.2 The Status of English in Yemen 
English as a foreign language is an obligatory subject in the curriculum of the 
Yemeni schools and universities. In fact, it is the only foreign language that is taught 
in the Yemeni schools. However, there have been some serious efforts to introduce 
French into the curriculum of the Yemeni schools. The results of such an endeavor 
were not so fruitful and now the teaching of French is confined to few schools in the 
biggest two cities in Yemen, namely, Sana'a, the capital city, and Taiz, the second 
largest city in the country. Hillenbrand (as cited in Modesh, 2005, pp.4-5) gives a 
brief accoimt of EFL situation in Yemen saying: 
Arabic is the language of government, the media, religious 
observance, and education in Yemen. However, English is the 
medium of teaching in the Faculties of Medicine, Science, and 
Agriculture at the University of Sana'a. The principal foreign 
language taught in schools and universities is English. 
Given the importance of English worldwide, Yemen chose not to be 
scientifically and educationally marginalized and therefore made it possible for its 
people to have full access to this language and enabled them to have maximum 
benefit from the various fields of knowledge that are written in English. Before 1962, 
Yemen was totally isolated from the rest of the world because the monarch of Yemen 
(Imam) wanted the situation to remain unchanged so that he could easily control the 
people. But luckily after the revolution in 1962, a new life came into existence in 
Yemen and schools and universities were established so that Yemen can catch up with 
the rest of the world. As a result, people started to talk about slogans such as 
'education for all' and so on. 
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In recent years English has become an important language in the Republic of 
Yemen due to some political and economic changes that took place in the country 
after the unification of the two parts of Yemen, the North and South, in 1990.Parents 
are now aware of the fact that English is very essential for their children's success and 
prosperity in life. Therefore, parents feel very proud of their sons and daughters when 
they hear them speak English. They also, especially the affluent ones, send their 
children to English-medium schools so that they can be very fluent and competent in 
English. This positive attitude towards English gave some businessmen the incentive 
to establish language institutes in the main cities of Yemen. Now parents encourage 
their sons and daughters to join these institutes in summer vacations and also 
throughout the year to learn this prestigious language. This sort of awareness about 
the importance of English is actually based on the fact that if one is literate in English, 
he or she is very likely to have good job opportunities and consequently a better 
future. Besides, there is a lot of demand in the market for those who know English. 
They, for instance, can work as teachers, translators, secretaries; they can also get 
paid for writing articles in English newspapers. It is also worth mentioning to say that 
in order to facilitate English language learning in Yemen, two English newspapers 
(Yemen Times and Yemen Observer) saw the light of the day and now learners of 
English are sometimes given some short English lessons in those papers. 
1.3 ELT Situation in Yemen 
With the collapse of the ruthless monarchy system in Yemen in 1962, the 
country witnessed a number of very important changes. One of these changes is the 
establishment of the formal education system and the inclusion of the English 
language as a subject in the school curriculum. According to Al-Mekhlafi 1999 (as 
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cited in Modhesh, 2005, pp.5-6), the need for introducing the English language into 
the Yemeni schools and universities was crucial; consequently, a group of Egyptian 
teachers were hired to teach English in Yemen. As there was no specific curriculum 
for teaching English to Yemeni learners, these teachers used the then used curriculxim 
in Egypt, that is. The Nile Course of English. This curriculum continued to be used 
in the Yemeni schools until late 1960s. By 1970, this course was replaced by another 
one. The Progressive Living English for the Arab World. Before introducing this 
course to the Yemeni learners of English, it was in use in the neighboring Gulf 
countries. But since these courses were not specifically designed to meet the needs of 
the Yemeni learners of English, they soon got replaced by English for Yemen 
(EFY) in 1975, a series designed by the Ministry of Education in Yemen in 
collaboration with the British Council. According to Al-Mekhalfi (1999, as in 
Modhesh, 2005, p.6), the goals of EFY courses in the secondary stage are: 
a. To give further practice in the language acquired at the preparatory stage. 
b. To consolidate the language acquired at the preparatory stage. 
c. To extend the students' knowledge of the basic language acquired at the 
preparatory stages. 
d. To introduce the students to practice in scientific language, vocabulary, 
sentences which are read in scientific descriptions. 
e. To give the students some knowledge of the descriptions of language. 
f To give the students study skills, e.g., extracfion of information from texts 
such as reading, summarizing, categorizing, defining, etc. 
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Though the EFY series was far better than the previously used series, it was 
nevertheless criticized for its heavy focus on grammar and reading at the expense of 
the other language skills, namely. Listening, Speaking and Writing. As a 
consequence, in the school year 1995, the EFY series was replaced by The Crescent 
English for Yemen. This series was designed within the framework of the 
communicative approach to language teaching/learning, and is still in use in the 
preparatory and secondary schools in Yemen. 
In general, the objective of teaching English as a foreign language in Yemen 
has been to develop the Yemeni learners' productive and receptive skills in the target 
language. English is therefore introduced to the seventh graders of the preparatory 
school, especially when they are 13 years of age. 
Obviously the decision taken to change the EFY curriculum and teaching 
materials in Yemen did not occur in a vacuum, but were rather in accordance with the 
paradigm shift that language pedagogy witnessed in the twentieth century. This 
paradigm shift from grammar-translation approaches to direct methods and eventually 
to communicative-fianction oriented approaches to direct language pedagogy helped 
create a new understanding about what it is that language teachers, textbook writers 
and syllabus designers should focus on when planning or conducting an ESL/EFL 
programme. 
1.4 Reviewing Medical English Courses Taught at Hodeidah University 
English courses 101 and 102 that are taught for the students of the Faculty of 
Medical Sciences, Hodeidah University, Yemen, are a collection of lessons and parts 
of lessons taken from different sources. English 101 is supposed to be taught over the 
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first semester of level one and English 102 is supposed to be taught over the second 
semester. Level one at the Faculty of Medical Sciences has English class of three 
hours a week. Each coiirse is composed of a number of vmits. English 101 consists of 
4 units and English 102 contains 5 units. No unit headings are specified in both 
courses, nor are these units interrelated. Furthermore, no acknowledgement is given to 
the units in the two courses. In fact, these two courses were prepared by the ESP 
teachers teaching in the Faculty who kept them as regular courses at the Faculty. 
Each unit in English 101 begins with a reading passage followed by few 
comprehension questions and a number of grammar exercises. All the grammar 
exercises seem to test students' knowledge of grammar points that they had studied in 
school. Most of these grammar exercises are based on gap filling and multiple choice 
items. It can be pointed out here that including so many exercises based on grammar 
makes students feel bored because students find themselves doing only grammar in so 
many classes and the practice of grammar is based on isolated sentences. In addition, 
these exercises are done to the exclusion of other activities. Not only that, but also 
there is no connection between grammar points introduced in exercises and what has 
been previously presented in the unit. In this case, all grammar exercises are presented 
in isolation, i.e. there is no connection or link between the content of units and 
grammatical structures in exercises. 
With regard to the presentation of new vocabulary, it was found that each unit 
contains some new lexicon (terms, general and specialized words). On the other hand, 
if the students' level is taken into consideration at the present situation, one can say 
that most of these vocabulary items seem to be new and unfamiliar to them. All words 
are introduced within the content of the units. In some cases, some of them are 
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presented in the form of 'glossary' and in some cases they are presented through 
antonyms and synonyms. 
English 102 is different from English 101 in that all the units in English 102 
are devoted to specialized medical terminologies, medical specialists, old diseases 
names and their modem definitions. There are also some cases or situations in which 
specialized vocabulary items are introduced in relation to other parts of speech, that 
is, how some words change their forms and fiinctions to form other word class. 
As far as the other language skills are concerned, the two courses do not 
contain any listening, speaking and writing activities. These skills are completely 
neglected. However, if any of these books provide listening activities, for example, it 
would be impossible to give listening practice with a huge number of students. As for 
the productive skills (writing and speaking), no activities are given to develop these 
two skills. 
Regarding the language skills, it was stated in the second paragraph of this 
section that all units in English 101 are based on reading passages, so it can be said 
that the material of this course gives some emphasis on the reading skill as an attempt 
to develop reading strategies. But as it is, the material will hardly succeed in 
achieving this aim by the type of comprehension questions provided. That is, because 
these question types are not built on skill building or reading strategies development. 
Nothing can be said about the features of these two courses as such. 
Methodology of English 101 and 102 cannot be detected or specified. This is because 
most of the content of these two courses are taken from different sources. Thus, it is 
not appropriate to analyze them in terms of their methodology in detail. 
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None of the two courses is accompanied by or includes any supporting 
materials such as a teacher's guide, cassettes, or visual materials to facilitate teachers' 
instructions or guidance for students to do pair work, class work or any other 
activities. 
To conclude this rapid review of English 101 and 102 of the Faculty of 
Medical Sciences, Hodeidah University, one can candidly say that such courses are, to 
a great extent, not conductive to learning. For a teacher, it would not be an easy job to 
teach such courses. It would be difficult to deal with such inconsistency in every 
aspect of the course. For a learner, such a course is very boring and disappointing. 
The analysis of students' questionnaire revealed that the students who studied these 
two courses expressed their dissatisfaction and lack of interest. 
1.5 Research Problem 
As discussed earlier in (1.1.1), the students at the Faculty of Medical Sciences 
are faced with a lot of academic functions which they have to carry out in English. It 
seems that the ESP programme currently taught does not provide them with these 
academic functions. This means that English is a necessary tool for these students in 
their medical nursing studies. Therefore, in order to function effectively in their 
studies, the students need to acquire certain strategies in English which are relevant to 
their purposes of studies. This indicates that these students need an English 
programme that would provide them with these strategies or study skills which would 
help them cope with their specialized literature. To be able to design such a course 
many ESP practitioners have asserted that it should be preceded by a needs analysis. 
They claim that a course that has been designed without taking into consideration the 
students' needs is likely to result in a course that is not relevant to the students' 
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learning needs and would hence hinder the teaching/learning process. Also as it has 
been mentioned in 1.1.2, the current English programme used at the Faculty of 
Medical Sciences lacks the analysis of the students' language needs. Therefore, it is 
the aim of this study to carry out an investigation of the students' language needs as a 
first step towards designing a course that is needs-based. 
1.6 Aims of the Study 
In undertaking this study, the aim of the researcher is to investigate and 
identify the language needs of the students of FMS, General Nursing Department, at 
Hodeidah University. It is expected that the identification of these needs would help 
in recasting what is currently there to yield appropriate courses that are responsive to 
the learners' needs as well as to the needs of the workplace. More specifically, needs 
analysis in the present study seeks the following ends. 
1. To investigate the felt and perceived language needs of the students as well as 
the felt perceived needs of the graduates. 
2. To find out the problems faced by the students as well as by ESP teachers and 
suggest measures to improve the situation. 
3. To evaluate the current teaching materials and suggest necessary changes. 
4. To suggest necessary changes in the aims and objectives of the present 
syllabus. 
5. To investigate and find out the current method of teaching, the medium of 
instruction, anjd the evaluation system. 
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1.7 Research Questions 
The actual needs of the students of the Faculty of Medical Sciences, General 
Nursing Department, will be investigated from the viewpoint of 
(a) Students 
(b) Graduates 
(c) Subject Teachers 
(d) ESP Teachers 
Based on the findings, the researcher tries to answer the following questions: 
1- What are the language needs of the students in the General Nursing 
Department as perceived by the students of the four levels in general and at the 
different levels of study in particular? 
2- What are the language needs of the students as perceived by the teachers? 
3- Are there any preferences of needs at the different levels of study? 
4- What are the language needs of the graduates as perceived them? 
5- What are the students' problems/difficulties that face them in using English in 
their academic study? 
6- What are the problems faced by the ESP teachers that prevent them from 
heading towards the desired ends? 
7- To what extent is the current ESP programme suitable in the present context? 
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8- What recommendations shall be made towards improving it? 
9- What are the necessary changes to be incorporated in the objectives/syllabus 
in the ESP programme for the Faculty of Medical Sciences? 
10- Do the teaching method useds; the medium of instruction and the evaluation 
system correspond with the requirements of students' academic study? 
1.8 Scope and Limitations of the Study 
This study is limited to the students of the Faculty of Medical Sciences, 
General Nursing Department, Hodeidah University, Yemen. It covers needs analysis 
and matters related to the specific ESP syllabus for medical students. The study was 
conducted in the academic year (2007-2008). 
18 
CHAPTER TWO: REVIEW OF LITERATURE 
CHAPTER TWO 
REVIEW OF LITERATURE 
2.0 Introduction 
This chapter discusses some theoretical concepts and notions related to 
English for specific purposes (ESP), including its origins, definitions, types of ESP 
courses, its developments (e.g. needs analysis) that have gone through linguistic and 
non-linguistic approaches by which ESP has been influenced. Within the field of ESP, 
this chapter also sheds light on the developments of Medical English or English for 
Medical purposes (EMP).Chapter 2 also discusses some studies on actual needs 
analyses carried out in different parts of the world. 
2.1 Language for Specific Purposes: (LSP) 
The term 'Language for Specific Purposes' (LSP) has been fi-amed to refer to 
the kind of language used by particular groups of people in certain settings and for 
specific purposes, e.g. language used in Medicine or Scientific and Technological 
situation. This language could be English, Hindi, Arabic or French. Therefore, we 
may talk about French for specific purposes and Hindi or Arabic for specific 
purposes. 
According to Glasar (1994), the term 'LSP' has been used by applied linguists 
to refer to a number of terms and expressions used in sociolinguistics such as 'sub-
language', 'fianctional language type' and 'stylistics including situational variety', 
'functional variety of language', etc. 
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Work on LSP focused initially on vocabulary yie'lding frequency word-lists. These 
I 
word-lists appeared in either monolingual or bilin gual dictionaries. At a later stage 
work in LSP was extended to the study of syn tactic features of LSP texts. For 
example, emphasis was placed on the kind of tei ise and sentence patterns used in 
scientific texts. 
2.2 What is English for Specific Purposes (ESP) ' 
There is agreement among ESP practition ;rs that ESP courses are courses 
which are designed on the basis of the analysis ol the commum'cation needs of the 
learners (Munby, 1987; Hutchinson and Waters, 1987; Zughoul, 1985). This indicates 
that the aims of these courses based on the learners' needs are to prepare the learners 
in accordance with the specific skills and vocabulary needed in their own filed. They 
go on to say that the learners' need to learn a foreign language is the basis of all ESP. 
This gives us the impression that knowing the English language needs of the learners 
and designing the ESP courses according to these needs is of vital importance. Thus, 
ESP courses are those in which the syllabi and the materials are essentially 
determined by the analysis of the communicative needs of the learner rather than by 
non-leamer-centered criteria such as the teacher's or institution's predetermined 
preference for general English or for treating English as a part of a general education 
(Munby, 1978). However, Hutchinson and Waters (1987) state that ESP is not 
different in kind from any other form of language teaching in that it is based on 
principles of effective teaching and efficient learning. 
In accordance to Mohan (1986), the aim of needs-based ESP courses is not to 
deal with the target language only as a medium of instruction, but as a medium of 
learning across the curriculum. 
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Because of these specific needs and instrumental goals, a change in the 
objectives of the educational systems started to head towards specific requirements of 
the learners than to broad or external factors of general educational and knowledge 
(Strevens, 1978 in Shuja', 2004, p.39). This, however, is not to say that LSP study has 
diverged fi-om the main stream of language learning theory. Many studies have been 
done (or are being done) in LSP and interlanguage, for instance. The findings of these 
studies have enriched research in LSP (be it research in methodology or course 
design). Studies done by Selinker and Douglas (1987a); Selinker and Douglas 
(1987b); Tarone (1984); Ulijin and Strother (1987) and many others have proved that 
the findings fi-om Interlanguage research in second language acquisition provide very 
useful and effective hints and feedback, which help in developing LSP principles of 
teaching/learning as well as principles of course design. 
2.2.1 Historical Background of ESP 
There has been much discussion about the historical background of ESP. 
Dudley-Evans and St. John (1998, P. 1) note that the history of Language for Specific 
Purposes (LSP), in fact, can be traced as far back as the Greek and Roman Empires. 
Coffey (1984) points out that special language teaching can be traced back to 1576 
and even to the Babylonian period. However, English for Specific Purposes (ESP) as 
such is a relatively new field. ESP is an area of English Language Teaching (ELT), 
which came into existence in the 1960s. It was strengthened when the first conference 
on Language for Specific Purposes took place in 1969 (Robinson, 1980). It has its 
own argument, claims and perspectives on English teaching and approaches to 
syllabus or course design. What should, however, be brought into notice is that ESP 
was first known as English for Science and Technology. 
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This kind of language was found among subject specialists or members of a 
profession. According to Strevens (1978), in Shuja' (2004, p. 38), SP-LT can be 
fovmd in basically two well-known forms which first appeared in history. These two 
forms were 'traveler's language course' and 'German for science students'. Small 
bilingual reference books of everyday language still exist in the market (e.g. Arabic 
English, Arabic-Urdu, Arabic-Hindi, etc). The traveler does not have the time to 
spend in learning the language of the country he/she is planning to visit. He/she may 
use a bilingual booklet while talking to a native speaker of the target language for 
his/her restricted needs. 
On the other hand, 'German for science' can be considered as the first form of 
LSP. Courses of such type were intended to enable science students to translate, using 
a dictionary, relevant scientific texts fi-om the target language into their mother 
tongue. For this purpose, the Grammar-translation method to language teaching was 
extensively used. 
2.2.2 Origins of ESP 
Hutchinson and Waters (1987) point out that there are three main reasons 
common to the emergence of all ESP: the demands of a Brave New World, a 
revolution in linguistics, and the focus on the learners. 
Hutchinson and Waters (1987) state that two important and historical periods 
brought ESP into existence. First, the end of the Second World War brought with it an 
•'.... age of enormous and unprecedented expansion in scientific , technical and 
economic activity on an international scale for various reasons, most notably the 
economic power of the United States in the post-war world, the role [ of international 
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language] fell to English" (p.6). Second, the Oil Crisis of the early 1970s resulted in 
Western money and knowledge flowing into the oil-rich countries. The language of 
this knowledge became English. 
The result of this development caused pressure on the language teaching 
profession to deliver the required goods. Whereas English had previously decided its 
own destiny, it now became subject to the wishes, needs and demands of people other 
than language teachers (Hutchinson and Waters, 1987, p.7). 
The second key reason cited as having a tremendous impact on the emergence 
of ESP was a revolution in linguistics. Whereas traditional linguists set out to describe 
the features of language, revolutionary pioneers in linguistics began to focus on the 
ways in which language is used in real communication. Hutchinson and Waters 
(1987) point out that one significant discovery was in the ways that spoken and 
written English vary. In other words, given the particular context in which English is 
used, the variant of English will change. This idea was taken one step farther. If 
language in different situations varies, then tailoring language instruction to meet the 
needs of learners in specific contexts is also possible. Hence, in the late 1960s and the 
early 1970s there were many attempts to describe English for Science and Technology 
(EST). Hutchinson and Waters (1987) identify Ewer and Latorre, Swales, Selinker 
and Trimble as a few of the prominent descriptive EST pioneers. 
The final reasons Hutchinson and Waters (1987) cite as having influenced the 
emergence of ESP has less to do with linguistics and everything to do with 
psychology. Rather than simply focus on the method of language delivery, more 
attention was given to the ways in which learners acquire language and the 
differences in the ways language is acquired. Learners were seen to employ different 
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learning strategies, use different skills, enter with different learning schemata, and be 
motivated by different needs and interests. Therefore, focus on the learners' needs 
became equally paramount as the methods eriiployed to disseminate linguistic 
knowledge. Designing specific courses to better meet these individual needs was a 
natural extension of this thinking. To this day, the catchword in ESL circles is learner-
centered or learning-centered. 
Coffey (1984) points out that the demand explosion for ESP was provoked by 
the grand discoveries of oil in the OPEC world where a need for specialists in the 
field of petroleum industry was great. Instead of depending on expatriates, national 
governments of OPEC countries wanted to recruit local employees. Thus, these 
governments started training programmes for the local staff, including teaching them 
special English that would help them in their new profession in the world of oil 
industry. 
For these and other reasons, EST was in full swing by the late nineteen-sixties, while 
other branches of ESP were still restricted and only narrowly practiced. The Episodes 
of Swales (1985) is fully devoted to EST to keep a record of the developments of ESP 
as a whole. He writes: 
. . . it seemed to me that because of the predominant position 
of EST, the major development of ESP as a whole could best 
be told through it. 
(Swales, 1985: x) 
Can we then say that without the extensive work done and the large number of 
publications produced on EST, ESP as an area of research would not have emerged 
and flourished? The answer would be: Yes. Because it is only EST which was 
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frequently mentioned and widely known in the early stages of ESP. The collection of 
articles mainly of EST edited by Mackay and Mountford (1978) is another evidence 
of the importance of EST being the essential stage without which ESP would have not 
developed. In this context, Dudley-Evans (1988) indicates that ESP began to develop 
where there was a need to teach English for students of Science and Technology. EST 
was also dominant because of the distinguished features of scientific prose, (e.g. the 
use of passive and present tense forms ) and the large number of teaching materials 
available at that time (Swales, 1985). 
2.2.3 Definition of ESP 
During the period of ESP developments, a large number of definitions have 
been proposed. Some of them are given here. Stevens (1988) in his definition of ESP 
makes a distinction between four absolute (unchanged) and two variables 
characteristics, which define ESP. 
1. Absolute characteristics: 
ESP consists of English language teaching which is: 
— designed to meet specified needs of the learners; 
— related in content (i.e. in its themes and topics) to particular 
disciplines, occupations and activities; 
- centred on the language appropriate to those activities, in syntax, 
lexis, discourse, semantics, etc., and analysis of this discourse; 
- in contrast with General English 
2. Variable Characteristics: 
ESP may be, but is not necessarily: 
- restricted as to the language skills to be learned (e.g. reading only); 
- taught according to any pre-ordained methodology. 
(Strevens, 1988, pp. 1-2) 
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On the other hand, while accepting the importance of needs analysis in 
defining ESP, Robinson (1991, pp. 2-3) proposes a definition based on two criteria 
and three characteristics. The criteria are that ESP is normally goal-directed and that 
ESP courses develop fi"om a needs analysis. The characteristics are that ESP courses 
are generally constrained by a specified time period and that they are taught to adults 
who are identical students in terms of the work or specialist studies in which the 
learners are engaged. 
It should be noted that the categorization of any ESP GROUP of learners as 
homogeneous 'identical' does not hold true in all cases. In large institutions, which 
consist of several units, the learner population cannot be regarded as homogeneous. 
Hasanuddin University, Indonesia, is one example. (Coleman, 1988). The population 
of the university has differing motivation, abilities, needs and goals. Another example 
is the present study. It is true that ESP courses are given for a limited period of time 
and to adults, but in heterogeneous classes, too. In the Faculty of Medical Sciences, 
Hodeidah University, Yemen, different students of different departments (e.g., 
nursing, laboratories, etc.) study only two courses in the first year of their study. 
Assuredly, the students do not have the same language competence, the same 
motivation or the same goal. Can we say here that these two ESP courses are 
appropriately offered to homogeneous groups of learners? When discussing ESP 
definitions, Dudley-Evans and St. John (1998, p.3) say "—each definition has validity 
but also weaknesses, either in the definition or in the features described". Thus, it 
seems that the concept of 'homogeneity' is a weakness in the definifion of ESP 
proposed by Robinson (1991). 
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Anthony (1997) notes that there has been considerable recent debate about 
what ESP means despite the fact that it is an approach which has been widely used 
over the last three decades. Ten years later, theorists Dudley-Evans and St John 
(1998) modified Strevens' original definition of ESP to form their own. Whereas they 
have decreased the number of absolute features, they have increased the variable 
features of ESP. Their modified definition of ESP is: 
1. Absolute characteristics 
— ESP is designed to meet specific needs of the learner; 
— ESP makes use of the underlying methodology and activities of the 
disciplines it serves; 
— ESP is centred on the language (grammar, lexis,register), skills 
discourse, and genres appropriate to these activities. 
2. Variable Characteristics: 
— ESP may be related to or designed for specific disciplines; 
— ESP may use, in specific teaching situations, a different methodology 
firom that of General English; 
— ESP is likely to be designed for adult learners, either at a tertiary 
level institution or a professional work situation. It could, however, 
be used for learners at secondary school level; 
ESP is generally designed for intermediate or advanced students. 
Most ESP courses assume some basic knowledge of the language 
system, but it can be used with beginners. 
(Dudley-Evans and St John, 1998, pp.4-5) 
Dudley-Evans and St. John have removed the absolute characteristics that 
'ESP«i|fe in contrast with General English' and added more variable characteristics. 
They assert that ESP is not necessarily related to a specific discipline. 
With this much more comprehensive definition of ESP the two authors have 
made ESP more flexible than before. An ESP course can be taught to adults as well as 
to secondary school students. It can also be taught to homogeneous as well as 
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heterogeneous classes. Also, an ESP course can be taught to intermediate and 
advanced students as well as beginners alike. 
Indeed, the emphasis on introducing ESP course for students at a beginner 
level has been supported earlier by empirical research findings Gage and Prince 
(1982).In addition to work-related language activities, such courses may include 
social language functions, which would give the students a base for language 
development. 
As for a broader definition of ESP, Hutchinson and Waters (1987) theorize, 
"ESP is an approach to language teaching in which all decisions as to content and 
method are based on the learner's reason for learning" (p.l9). Anthony (1997) notes 
that, it is not clear where ESP courses end and general English courses begin; 
numerous non-specialist ESL instructors use an ESP approach in that their syllabi are 
based on analysis of learner needs and their own personal specialist knowledge of 
using English for real communication. 
Emphasizing Hutchinson and Waters' definition of ESP, it becomes so clear 
that the learner should be taken into consideration and be involved in the process of 
teaching, i.e. he/she should be contacted before selecting or preparing the course. He 
or she also should be asked about the way he/she learns and how he/she would like to 
be taught. 
2.2.4 Types of ESP 
ESP has become an important area of English Language Teaching (ELT). To 
serve different purposes, ESP bifiircated into different branches. David Carter (1983) 
identifies three types of ESP: 
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• English as a restricted language 
• English for Academic and Occupational Pvirposes 
• English with specific topics 
Mackay and Mountford (1978) point out that the language used by air traffic 
controllers or by waiters are examples of English as a restricted language. 
They clearly illustrate the difference between restricted language and language 
with this statement: 
the language of international air-traffic controller could 
be regarded as 'special', in the sense that the repertoire required by 
the controller is strictly limited and can be accurately determined 
situationally, as might be the linguistic needs of a dining-room 
waiter or air-hostess. However, such restricted repertoires are not 
languages, just as a tourist phrase book is not grammar. Knowing a 
restricted 'language' would not allow the speaker to communicate 
effectively in novel situation, or in contexts outside the vocational 
environment. 
(Mackay and Mountford, 1978, pp.4-5) 
The second type of ESP as pointed out by Carter (1983) is English for 
Academic and Occupational Purposes. In the 'Tree of ELT' (Hutchinson& Waters, 
1987), ESP is broken down into three branches: a) English for Science and 
Technology (EST), b) English for Business and Economics (EBE), and c) English for 
Social Studies (ESS). Each of these subject areas is further divided into two branches: 
English for Academic Purposes (EAP) and English for Occupational Purposes (EOP). 
An example of EOP for the EST branch is 'English for Technicians' whereas an 
example of EAP for the EST branch is 'English for Medical Studies'. 
Hutchinson and Waters (1987) emphasize that there is not a clear-cut 
difference between EAP and EOP: "People can work and study simultaneously; it is 
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also likely that in many cases the language learnt for immediate use in a study 
environment will be used later when the student takes up, or returns to, a job" (p. 16). 
Perhaps this explains Carter's rationale for categorizing EAP and EOF under the same 
type of ESP. It appears that Carter is implying that the end purpose of both EAP and 
EOP are one in the same employment. However, despite the end purpose being 
identical, the means taken to achieve the end is very different indeed. We contend that 
EAP and EOP are different in terms of focus on Cummins' (1979) notions of 
cognitive academic proficiency versus basic interpersonal skills. 
The third type of ESP as stated by Carter (1983) is English with specific 
topics. According to Carter (1983), it is here in this type of ESP where emphasis shifts 
from purpose to topic .This type of ESP is uniquely concerned with "anticipated 
future English needs of, for example, scientists requiring English for postgraduate 
reading studies, attending conferences or working in foreign institutions" (Gatehouse, 
2001, p. 5). 
2.2.5 Characteristic Features of ESP Course 
2.2.5.1 Organizing Course 
Organizing the ESP course is a very important step to achieve a satisfying goal 
in the course. There exist many factors playing a crucial role in organizing ESP 
course without them the learning process would not lead to effectiveness. 
The term 'specific' in ESP refers to a specific purpose for which English is 
learnt and the teacher should be familiar with. He or she should be able to find an 
answer to what Hutchinson and Waters (1992) describe as 'language description'. The 
'language description' involves quesfions, e.g. 'What topic areas will need to be 
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covered?' 'What does the student need to leam?' 'What aspects of language will be 
needed and how will they be described?' (Hutchinson and Waters, 1992, pp.l9-
22).Finding the right answers to these questions results from the setting exact goals 
and objectives of the course. Designing a syllabus analyses 'what' the course is going 
to be about. Setting goals and objectives of the course in advance is inevitable. 
Another feature of organizing course underlines the way the learning is 
achieved. Hutchinson and Waters (1992) speak about '"learning theory' which 
provides the theoretical basis for the methodology, by helping us to understand how 
people leam" (Hutchinson and Waters, 1992, p. 23). It is natural that learning 
strategies vary and correspond with learners' groups, their age, level or reason they 
study. The way adults acquire language is different from children, the group of 
advanced expects different attitude from beginners and teachers determine which 
aspects of ESP learning will be focused on to meet learners' needs and expectations 
successfully. 
Hutchinson and Waters (1992) point out another aspect affecting the ESP 
course as well. It relates to learner's surrounding and discusses the questions of 
'who', 'why', 'where' and 'when' connected with the nature of particular target and 
learning situation. They describe them as 'needs analysis'. 
2.2.5.2 Selecting Material 
Choosing ESP materials determines the running of the course and underlines 
content of the lesson. Good material should help the teacher in organizing the course 
or what is more it can function as an introduction into the new learning techniques, 
and support teachers and learners in the process of learning. Materials are also a kind 
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of teacher reflection, "they should truly reflect what you think and feel about the 
learning process." (Hutchinson and Waters, 1992, p. 107). 
Good material should be based on various interesting texts and activities 
providing a wide range of skills. Teachers determine which aspects of ESP learning 
will be focused on but one piece of material can serve for developing more than one 
skill, e.g. reading, listening, vocabulary etc. "Teaching materials are tools that can be 
figuratively cut up into component pieces and then rearranged to suit the needs, 
abilities, and interests of the students in the course." (Graves, 1999, p. 27). 
Concerning the selection of 'General English' material and 'ESP' material 
some criteria must be matched as well. Language teacher is responsible for selecting 
an appropriate text that contributes to students' effectiveness; that means he or she 
should pay attention to suitable criteria for its choice. Wallace (1992, p.l) suggests 
those main criteria: 
• Adequacy - should be at the appropriate language, age level. 
• Motivation- should present content which is interesting and motivating 
for students work. It goads into students effectiveness, interest and 
pleasure of work. 
• Sequence - it is important if there is some relation to previous texts, 
activities, topics not to miss the sense of a lesson. 
• Diversity - should lead to a range of classroom activities, be a vehicle 
for teaching specific language structure and vocabulary and promote 
reading strategies. 
Acceptability - it should accept different cultural customs or taboos. 
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Selecting an appropriate material regarding the main criteria is an essential 
phase in organizing each course. It may happen that learners' needs and expectations 
are not met due to wrong choice of material. "Materials provide a stimulus to 
learning. Good materials do not teach: they encourage learners to learn." (Hutchinson 
and Waters, 1992, p. 107). 
2.2.5.3 Types of Activities with Text 
Text as a learning material can be used for learning and practicing a wide 
range of skills. In an ESP course it can be a source for new vocabulary, 
communicative or reading skills. To make working with a text as much effective as 
possible it is necessary to involve all students' skills. It is preferred to combine 
working with printed text with listening to audio-cassette or video-cassette; that 
means receptive with productive activities. Concerning the ESP activities it is 
necessary to keep in mind the context that should be consistent with studying subject 
matter. 
• Warming-up activities - pre-teaching and activation of new vocabulary or 
grammar structures, discussing questions concerning the topic. We can use 
various types of plays, puzzles, collocation grids, questionnaires etc. to 
increase students' interests in a given topic and lead them into further 
problems. It is a kind of preparing step. Wallace (1992), for instance, 
considers pre-reading activity very important for students motivation; topic 
or genre of the text is introduced e.g. with collective discussion or with 
some pictures to be fully motivated (Wallace, 1992, p. 62). 
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• 
Receptive activities - work with a certain text, reading, listening. We can 
realize various reading strategies, e.g. skimming, scanning, and reading 
aloud. They should lead to the encouragement of students. We can 
distinguish language-based approaches (e.g. gap-filling) or approaches 
relating to the content of the text. Both of them should aim and encourage 
students to be as much active and reflexive as possible. 
Productive activities - practicing of acquired knowledge, work in pairs, in 
groups or individually with help of teacher who takes notice of using target 
language. Summarization of lesson that should be done by students, it 
shows how students understand a given topic. 
• Follow-up activities - next improving, developing, appropriate using of 
learnt activities. We can practice it in a form of creative homework, 
exercises. Harmer (1991) states that large scale of skills and activities can 
be developed e.g. drawing characters, making discussion, creating some 
pictures, dramatic activities, etc. (Harmer, 1991, p. 188). 
2.3 The Role of the Teacher in ESP Teaching Situation 
2.3.1 ESP' Teacher versus 'General English' Teacher 
It is difficult to delimitate where 'General English' and ESP course starts and 
ends. It is the same with the role of the teacher in those two courses. The aim of ESP 
teacher is not only to meet the learners' specific needs in the field of a particular 
discipline but also to provide satisfying learning background (Designing course, 
setting goals and objectives, selecting materials, etc.). Studying subject matter in 
English is in the centre of students' attention, not the language itself; how it is in 
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'General English' course. This explains why the concept of ESP course is adapted to 
students' needs. On the other hand, "ESP teacher should not become a teacher of the 
subject matter, but rather an interested student of the subject of the subject matter." 
(Hutchinson and Waters, 1992, p. 163). 
Hutchinson and Waters (1992) assign different roles to 'ESP' and 'General 
English' teachers. Beside the typical duties of classroom teacher, ESP teacher "deals 
with needs analysis, syllabus design, materials writing or adaption and evaluation," 
they see "ESP teacher's role in one of many parts." (Hutchinson and Waters, 1992, 
p.157). 
The other aspect refers to training ESP teachers which was not covered as 
much so teachers of ESP have to "orientate themselves to a new environment." 
(Hutchinson and Waters, 1992, p. 157).In general, a positive attitude to ESP content, 
learners and previous knowledge of the subject area are required (Hutchinson and 
Waters, 1992, p i 63). 
2.3.2 Dudley-Evans Theory of ESP Practitioner 
Tony Dudley-Evans and St. John (1998) define five key roles for the ESP 
practitioner: teacher, collaborator, course designer and materials provider, researcher 
and evaluator. The role of 'teacher' is in fact the same as the role of 'General English' 
teacher. The role of 'collaborator' is concerned with working (collaborating) with 
specialists to meet the specific learners' needs. The aim of the role of "course 
designer' and 'materials provider' is the same in both, ESP and 'General English' 
courses; to provide the most suitable materials in the lesson to achieve set goals. 
Researchers' results find out whether the choice of materials meet learners' and 
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teachers' expectations. The role of evaluator is very important in the whole learning 
process. It is necessary to inform students about their progress in their language 
learning that is why giving feedback is an inevitable part of each activity. (Laurence 
Anthony, 2007). 
2.3.3 Creating a Learning Environment-Motivation 
Creating a positive learning atmosphere in the classroom is a primary step for 
achieving setting objectives and goals. It makes teaching and learning more pleasant 
for both sides of the process, for a teacher and a learner, and it supports students in 
their work. 
Creating a positive atmosphere is closely linked with motivation. Motivation 
is an important and necessary part of students' work that affects their future success or 
failure. It is a kind of inner motor that encourages us to do our best to achieve a 
satisfactory goal in our activity. Harmer (1991) describes motivation as "some kind of 
internal drive that encourages somebody to pursue a course of action" (Harmer, 1991, 
p. 14). The role of motivation during each activity is inevitable. Students should be 
motivated as much as possible to enjoy the activity and achieve its real aim. 
"Motivation makes teaching and learning immeasurably easier and more pleasant, as 
well as more productive (Ur, 1996, p. 274). That can be made in many ways. 
Motivation to learn can be affected by various factors around students.The 
Teacher is probably the major factor in a process of motivation. He or she acts a 
primary role in the continuance of students' motivation. His or her enthusiasm and 
interest in subject are considered to be a highly motivated feature for students. 
Students are definitely influenced by the way of speaking, explaining and teacher's 
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attitude to them. Therefore, the method of learning is another important factor in 
motivation. It has a close connection with an attractive way of lesson presentation. 
Other factors that influence motivation may be the general attitude to subject or the 
influence of people close to them. 
2.4 English for Medical Purposes (EMP) 
A major area of ESP, which is booming at present, is in Medical English or 
English for Medical Purposes (EMP). It has been reported that teaching medical 
English has been going for more than two thousand years, accumulating special terms 
through the ages ( Khan, 1990, p.75).EMP use has spread widely because of the 
breakthrough in the world medical field and in the revolution of information and 
technology (IT).EMP can be taught to a variety of different learners. It can be taught 
to people who are already in the field or preparing to start a job. It can also be taught 
to a student who is studying Nursing or Medical Laboratories and needs Medical 
English to pursue his specialist materials. 
As stated by Frank (1998), the last three decades have been a time of increased 
emphasis on communication within the medical community of the USA (and of 
course, in the world). According to Frank (1998, p. 32): 
"Medical personnel have learned that health care is improved 
when their patients are fiilly informed. Increased consumer 
demand for information, increased observance of positive health 
care outcomes and increased government commitment and 
mandates have led to heightened sensitivity to the need for 
improved medical staff-patient communication". 
More specifically, during the last 30 years, English for medical purposes has 
been studied within the field of English for specific purposes (ESP). Frank (1998, 
p.23) points out that '"research in English for medical purposes has been carried out 
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from three perspectives: (a) medical professionals who need to learn to communicate 
in English in order to practice their profession in an English speaking country (b) 
medical professionals who wish to publish in English medical journals or participate 
in international research and conferences and (c) imiversity students who wish to 
study in the medical field in an English speaking university". 
2.4.1. Definition of EMP 
Medical English is a branch of ESP which relies heavily on specialized 
vocabulary. Kenneth and Chuntana Methold point out that Medical English is 
difficult to define. They observe: 
"Medical writing relies very heavily on a specialized vocabulary.... 
Most of these words can not be usefully translated or even defined. 
Medical writing is often so difficult to understand, it is necessary to 
approach it from a variety of angles if one is to understand the ideas 
hidden in long words and even longer and complex sentences. 
(The Metholds, 1975, as cited in Khan, 1990, p. 113) 
2.4.2 Developments in EMP 
EMP has been greatly influenced by register analysis, discourse analysis and 
genre analysis. Since EMP is a branch of ESP, its developments will clearly be seen 
under the heading 'Developments of ESP' (2.5). Studies done on EMP will be 
focused when necessary. 
2.5 Developments of ESP 
It should be noted that ESP has not developed in isolation from linguistics, 
language study and language teaching. Developments in these areas have 
tremendously influenced the thinking behind ESP, the designing of ESP materials and 
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the teaching of these materials. Swales points out that ESP should be seen as an 
evolving 'species'. He writes: 
ESP is not a young cuckoo determined to eliminate all other birds 
from the nest that it has infiltrated; it is better seen as a recently-
evolved species that best thrives in certain secluded and restricted 
kinds of habitat. 
(Swales, 1985, p. 208). 
This being an insightful observation, a discussion of linguistic and non-
linguistic developments will be taken up in the following sections. 
2.5.1 Linguistic Developments 
In this section, three approaches to linguistic analysis that represent the move 
from description to explanation will be discussed. These approaches are register 
analysis, grammatical-rhetorical and discourse analysis and genre analysis. It is worth 
indicating that the outcomes of these different types of analyses have led to the 
production of a wide range of ESP teaching materials. 
2.5.1.1 Register Analysis 
'Register' refers to a language variety that is used in a situation different from 
another situation.Halliday, Mcintosh and Strevens (1964) define registers as follows: 
Registers differ primarily in form—the crucial criteria of any 
given register are to be found in its grammar and its lexis...it is by 
their fonnal properties that registers are defined. If two samples of 
language activity from what, no non-linguistic grounds, could be 
considered different situation-types show no differences in grammar 
or lexis, they are assigned to one and the same register... 
(Cited in Widdowson, 1983, p.28) 
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Essentially, register analysis concerns itself with the statistical description of 
certain texts; looking at the frequent occurrences of certain lexis and structures. It 
does not go beyond sentence level. It was widely used in the sixties and early 
seventies when structural linguistics was in vogue. The purpose of register analysis 
was to provide students of different specializations, say Biology or Medicine, with 
vocabulary and structures that the students would face in their academic course of 
study. Thus, register analysis emerged when there was a need for using English for 
teaching science and technology students (EST). 
There were many ESP textbooks, which were designed within the framework 
of register analysis. Swales (1985) considers Herbert's (1965) The Structure of 
Technical English as the first real textbook, which was designed to teach special 
English for foreign engineers or students of engineering. Another textbook that was 
based on the structure of language is Ewer and Latorrre's (1949) A course in Basic 
Scientific English. The content of the course centred on the following language 
discrete units: 
1. Simple present active. 
2. Simple present passive 
3. Simple present Active and passive 
4. —ing forms 
5. Present perfect, present continuous 
6. Infinitives 
7. Anomalous Finites 
8. Past perfect; Conditionals 
(Cited in Hutchinson and Waters, 1987, p.20). 
Nevertheless, it turned out that EST textbooks and syllabi based on register 
analysis focused only on form rather than on meaning. They did not care about 
language use and communications. Though register analyses provide information 
about the structure of technical English, they do not go beyond the sentence level 
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(surface structure). They say nothing about how a certain text is written, why it is 
written and how it is used (Bhatia, 1993; Dudley-Evans and St. John 1998; 
Hutchinson and Waters, 1987). Widdowson (1979) further describes language studies 
based on register analysis as quantitative and suggests the need for more qualitative 
studies that would take into consideration communicative competence and role 
performance.To overcome these shortcomings of register analysis, different 
techniques have been developed through grammatical-rhetorical and discourse 
analysis. 
2.5.1.2 Grammatical-rhetorical and Discourse Analysis 
Having sketched register analysis, which had language form as its prime 
concern, it is time now to turn to a more elaborate approach to language description, 
i.e. discourse analysis. 'Context' is the key concept in discourse analysis that came 
from speech acts theory developed by Searl (1969, 1979) and Austin (1975). For 
example, 'it is midnight', in terms of Austin is locution which is actually said, but 
what the speaker intends to say is illocution. In this case the speaker may mean: 
'Don't disturb me. 1 want to sleep'. So the context of this statement tells us about its 
fijnction. Therefore, this approach to language analysis was a turning point in the 
development of ESP, as this will be clear in the following paragraphs. 
Discourse analysis has shifted linguistic analysis from language form 
(Widdowson's term usage) into language use. One departure from this stand to 
linguistic analysis was the work of Lackstorm, Selinker and Timble (1972), which put 
emphasis on rhetorical fiinctions that determine the choice of grammatical structure. 
The three scholars distinguished two kinds of paragraphs: the physical paragraph and 
the conceptual paragraph, where a conceptual paragraph may consist of several 
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physical paragraphs. In the conceptual paragraph, certain structures convey rhetorical 
functions. For example, only present tense is used in scientific English to express 
generalizations, but not present continuous or simple past. 
Apart from the work just mentioned, discourse analysis was clearly adjusted 
into the main stream of ESP by Allen and Widdowson (1974) who are considered the 
principal advocates of these approaches to language description. They give this 
elaboration: 
One might usefully distinguish two kinds of ability, which an English 
course at this level should aim at developing. The first is the ability 
to recognize how sentences are used in the performance of acts of 
communication, the ability to understand the rhetorical functioning 
of language in use. The second is the ability to recognize and 
manipulate the formal devices, which are used to combine sentences 
to create continuous passage of prose. We might say that the first has 
to do with rhetorical coherence of discourse, the second with the 
grammatical cohesion of text. 
(Allen and Widdowson, 1974, pp. 3-4) 
For them the focus of language teaching should not be only on the rules of grammar, 
but also on the rules of using the language. In other words. Scientific English should 
focus on communicative properties of language. For example, how to define, 
describe, classify, etc. should be taught to the learner of EST who has a specific 
purpose for learning English. 
As materials writers and ESP teachers, Mackay and Mountford (1978, p. 127) 
expressed their need for structural descriptions in terms of communicative or 
rhetorical value of language used by scientists or technologists such as 'defining, 
idenfifying, comparing, differenfiating, classifying, etc ' 
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Discoursal studies explored features of texts such as cohesive devices, which 
are important for understanding scientific prose. Mackay (1973) emphasizes that 
cohesive devices or linking words"...are particularly fi-equent and important in the 
tight logically developed presentation of scientific information", (Cited in Robinson, 
1980, p. 21). These kinds of discoursal studies, which developed in line with ESP, are 
very useful to the teaching of ESP. The learner will be able to understand certain texts 
by the help of those signposts or discourse connectives, which link different ideas 
together in the text. Following are some discoursal studies on Medical English. 
Williams (1996) studied and analyzed lexical verb uses in two types of 
medical research articles (clinical and experimental). The corpus of the analysis 
consisted of two groups of four articles. Finite and non-finite forms of verbs occurring 
at a fi-equency of over 4 per 10,000 words were included. The results of this study 
indicate that certain verbs occurring frequently such as 'show', 'find',' observe' could 
be contrasted semantically and syntactically with verbs of lower frequency with 
similar meaning or fiinction to highlight special features and avoid generalization. 
In the context of Medical Sciences or in Medicine in general, studies of the 
discourse of Medical textbooks also brought some features of Medical English. The 
work done by Khan (1990) will provide, the researcher thinks, the course designer 
with valuable insights into the features of medical English discourse. The use of 
affixes was considered as the most conspicuous feature of medical vocabulary. In his 
analysis of medical texts, Khan (1990) treated some affixes used in medical discourse 
as important elements that form the core vocabulary of medical English because of 
their frequency in medical discourse in general. He listed fifty elements as suffixes 
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such as '-algia', -'blepsia','-cardia' and fifty elements as prefixes such as 'abdomin-
', 'all-', 'aero', etc 
Although discourse analysis studies examined different types of texts and 
rhetorical functions of language that have heavily influenced the movement of ESP 
(as this fed into teaching materials, methodology and classroom techniques), several 
things remain untouched. Bhatia (1993) rightly points out that applied discourse 
analysis fails to account for two things: 
1. It does not provide adequate information about the rationale behind various 
discourse-types and thus provides no sufficient explanation of the 
sociocultural, institutional, and organizational constraints and expectations 
that influence the nature of a particular discourse-genre. 
2. It takes little heed of the conventionalized regularities in the organization of 
various communicative events. 
Thus, there was a need for another technique, which would take such features 
and characteristics of discourse-genre into consideration. A technique that not only 
describes discourses, but also explains 'why are specific discourse-genres written and 
used by the specialist communities the way they are?' (Bhatia, 1993, p. 11) This 
development within discourse analysis will be taken up in the next section. 
2.5.1.3 Genre Analysis 
In the previous section it has been shown that discourse analysis, as a 
descriptive technique, provides the materials writer with information about rhetorical 
fiinctions and rules of using language. It does describe several aspects of discourse 
including discourse connectors and fiinctions conveyed by certain structures. 
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However, it does not provide in Geertz's (1973) term a 'thick description', which 
considers the purpose of writing, the audience and the social setting. For example, it 
does not say why a 'definition' or 'classification' is given at a particular juncture 
(Swales, 1981). In order to introduce a 'thick description of language in use', Bhatia 
(1993) rightly indicates that 
It is necessary to combine socio-cultural (including ethnographic) 
and psycholinguistic (including cognitive) aspects of text-
construction and interpretation with linguistic insights, in order to 
answer the question, why are specific discourse-genres written and 
used by the specialist communities the way they are? 
(Bhatia, 1993, p. 11) 
Thus, it is genre analysis that is capable of comprehensively describing all 
these aspects. It is a more advantageous technique to the analysis of language use in 
academic and professional settings. 
To begin with, 'genre', as a term, was first used in the context of ESP by 
Tarone et al (1981) when they analyzed the use of active and passive forms in two 
astrophysics journal papers. This does not, however, mean that their study fiilly 
belong to the genre analysis tradition, because one of their aims was to' 
investigate in depth the rhetorical functions of these forms (here, passive and active 
forms). (Tarone et al, 1981, in Shuja' 2004, p.61). This aim qualifies the study to be 
part of grammatical-rhetorical analysis (Swales, 1985). 
However, two earlier studies were done without using the term "genre". 
Mitchell (1957/75), in Flowerdew (1993), did the first study. He analyzed the genre of 
shop transactions in Libya. The following elements of the transactions were reported: 
1. salutation 
2. enquiring as to the object of sale 
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3. investigating of the obj ect of sale 
4. bargaining 
5. conclusion 
(Cited in Flowerdew, 1993, p.307). 
Genre analysis has developed independently through three approaches. These 
are New Rhetoric Approach, the Australian School and the Swalesian approach. Since 
New Rhetoric Approach concern itself with first language teaching, it will be 
excluded from this overview of genre analysis. The other two approaches are briefly 
discussed below. 
In the Australian School, Martin (1985) defines 'genre' as a "staged, goal-
oriented, purposefiil activity in which speakers engage as members of our culture" 
(Cited in Kay and Dudley-Evans, 1998, p.308). The thinking behind this school is 
based on a larger theory of language known as systematic functional linguistics 
developed by Michael Halliday. In his view of systematic functional linguistics, 
Halliday (1978), in Hyon (1996), language should be considered in relation to its 
ftinction in social settings. Social context is seen from three different parameters: field 
(what the text is about), tenor (the relation between sender and receiver) and mode 
(channel of conveying the text-written or spoken) (Hyon, 1996) and (Flowerdew, 
1993). 
The Australian School of genre analysis focuses on developing literacy in 
school children, (Kay and Dudley-Evans, 1998, p. 309). Christie (1999) has also 
observed that language programmes based on this approach have been used in 
Australia to deal with disadvantaged students, second language students and 
aborigines students. Since Martin's examples of genres include making a dentist's 
appointment, buying vegetables, telling a story and writing an essay, the use of the 
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findings of this approach could be used more in EngUsh for General purposes than in 
ESP. 
The third approach to genre analysis is the Swalesian approach. It differs fi^om 
the previous two approaches, because it is ESP-specific. Swales (1990) defines genre 
as '...class of communicative events, the members of which share some set of 
communicative purposes'. (Swales, 1990, p. 58) Swales' definition seems to be wider 
in scope than Martin's, in that it implies both speakers and writers who share some set 
of communicative purposes. 
Swales' Pioneering work on genre is exemplified by his analysis of research 
article introductions (1981) and (1990) in terms of 'moves', which the writer of any 
genre makes use of when writing for a certain purpose and to a specific audience. He 
proposes the following moves (each has certain steps), which capture the features of 
research articles: 
Move-1 Establishing a territory 
Step-1 Claiming Centrality 
and/or 
Step-2 Making topic generalization 
and/or 
Step-3 Reviewing items of previous research 
Move-2 Establishing a niche 
Step-1 A Counter-claiming 
or 
Step-IB Indicating a gap 
or 
Step-1C Question-raising 
Step-ID Continuing a tradition 
Move-3 Occupying the niche 
Step-1 A Outlining purpose 
or 
Step-1B Announcing present research 
Step-2 Announcing Principle findings 
Step-3 Indicating RA (Research Article) structure 
(Swales, 1990, p. 141) 
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The model above shows the way the writer conveys his/her ideas to the 
audience by gradually going down from broad ideas until the very specific 
contribution is reached. Dudley-Evans and St. John define the term 'move', which is 
used in this model, as 
a unit that relates both the writer's purpose and to the context that 
he/she wishes to communicate, [whereas a 'step'] is a lower level 
text unit than the move that provides a detailed perspective on the 
options open to the writer in setting out the moves. 
(Dudley-Evans and St. John, 1998, p.89) 
The Swalesian approach seems to be advocated by many ESP practitioners 
and genre analysts. Based on the Swalesian model of article introduction, many genre-
based analyses have been made. Dudley-Evans and Henderson (1990), for instance, 
investigated sixteen economics articles in order to pinpoint the changes that have 
taken place over a certain period of time. They observed that later articles of 
economics follow the pattern as set out in the Swales' model. 
More extensive studies have been done along the lines of Swales' (198land 
1990) model of 'move' analysis. Hopkins and Dudley-Evans (1988) studied the 
discussion sections in journal articles and dissertation in order to arrive at a 
framework for a pedagogically usefiil description of the organization of these 
sections. Based on their investigation, they propose the pedagogical framework, 
which appears again in Dudley-Evans (1994), being more improved and 
comprehensive. The following are the 'move' cycles': 
— Information Move 
— Statement of Result 
— Finding 
— (Un) Expected Outcome 
— Reference to Previous Research 
— Explanation 
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— Claim 
— Limitation 
— Recommendation 
The result of this analysis will provide input for course designers and ESP 
teachers who are interested in preparing materials to meet the needs of those students 
who are desirous of joining, in the near future, the academic discourse community, hi 
a step-by-step method, the teacher can precisely show the student how to go about 
writing the discussion section by talking each 'move cycle' into practice, letting the 
students apply it to their assignments. 
For Medical English, many studies based on Swale's genre analysis model 
have been done.Nwogu (1997) studied the structure of information in all sections of 
the medical research paper using Swale's (1981, 1990) genre analysis model. 
According to Nwogu (1997, P. 120), "although based on Swales' model this study 
represents an application of the model beyond Swales' article introduction to the 
whole body of the research article". He states that this paper "is written for specialists 
in the field of linguistics. Therefore, it describes moves with greater linguistic depth 
and rigour" (p. 120). 
The results of this study revealed that a typical medical research paper may 
be made up of eleven schematic units or "moves", consisting of three each fi^om the 
Introduction and Methods sections, two fi"om the Results section and four fi^om the 
Discussion section. 
We come now to the use of genre analysis in teaching ESP courses. Of the 
many studies done in genre analysis, only very few have provided suggestions and 
genre-based tasks for ESP teaching. Swales (1990) provides a model activity for 
teaching writing. He suggests the genre of reprint request of papers and books to be a 
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part of a course in Academic Correspondence for non-native researchers (Swales, 
1986). 
Furthermore, Badger and White (2000) elaborate further on the process genre 
approach to the teaching of writing. For them this approach is more effective than 
product or process approach if each is carried out alone. In a process genre approach 
the learner has to consider the purpose of writing, the audience (tenor), the 
information to be included (field), ways of presenting information (mode), his/her 
knowledge of grammar and vocabulary, and organization including redrafting and 
proofreading of the genre. They propose a model of genre process approach, which 
shows the process of teaching writing in figure 2-1 below. 
A process genre model of writing Possible input 
. — — — ^ a . Teacher 
^^Consideration of mode field - ^ 7<. ^ 
/ / •'"sno'' > ' " ^ - ^ Learners 
Planning - ^ - ' 
\ ^ Draf t ing^-_-_V-_-<- ' - - = * Texts 
\ Publishirib y , - • - - " ' 
\ ^ "^ y ^,^'' 
\ .^Text ki-''' 
(Badger and While, 2000 159) 
Fig. 2-1: A process of genre model of writing 
The use of dashes in the figure means that input is not always required. But 
what is essential in this process is to know the situation, the purpose and mode, field 
and tenor. Then come the three steps of planning how and what to write, drafting and 
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revising, and then finally publishing. This approach might prove useful, especially 
with intermediate students and above. 
2.5.2 Non-linguistic Developments 
By non-linguistic developments it is meant, those developments, which are not 
derived from the way language texts are described or explained, but fi-om other areas 
of research including study skills, leamer-centeredness and needs analysis. In this 
section, we will touch upon those areas of research and others that played a major role 
in the development of ESP materials writing as well as teaching. 
2.5.2.1 Study SkiUs 
For a long period of time, the teaching of ESP has been concerned about the 
structures and forms of the target language. Teaching materials focused only on 
aspects of language including pronunciation, morphology and syntax. This is called 
language-centered approach, which gives a description of the language used in the 
target situation (Hutchinson and Waters, 1987). 
The thinking behind skills-based approach is that while using the language 
there is an amount of thought process, which makes us understand the discourse. 
Thus, deducing of a particular word from the context is a thought process that takes 
place, regardless of the surface structure of the discourse. (Hutchinson and Waters, 
1987). What is then more important in this approach is to find out about the skills and 
strategies that the language users make use of while using the language in the target 
situation. For example, what does a nursing doctor or a laboratory technician do when 
writing a report? Or, how a sales' manager prepares and organizes a quotation or an 
order letter. Such questions made language course designers and teachers focus on the 
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skills that will make the learners use language effectively and appropriately. Thus, 
skills-based courses have found their way to the field of ESP teaching. Courses were 
deigned and prepared around the four language skills depending on why certain 
students want to learn English. Examples of ESP courses, which reflect the skills-
based approach, are Skills for Learning developed at the University of Malaya and 
Reading and Thinking series published by Oxford University press in 1980 (Dudley-
Evans and St. John, 1998). A reflection of the skill-based approach was also evident 
at the Yemeni Universities. When ESP courses started, they aimed at enabling science 
students to read references in English and write laboratory reports and exams papers. 
2.5.2.2 Learner-centered Approach 
As seen in the previous section, teachers and course designers' concern has 
shifted from language-focused teaching into skills-based ESP courses. The focus has 
become gradually closer to the language learner. This transition was inspired by the 
humanistic approach to teaching. Community Language Learning and Suggestopedia 
are two methods of teaching, which represent this approach to teaching and learning. 
In this approach, the learner is the master. He/she is given the complete freedom to 
choose the teaching materials and the model of teaching. The teacher is no longer the 
unique authority in the class. The teacher becomes only a helper and a facilitator that 
is available to the learner. 
Also the concept of 'learner autonomy', emerged from the humanistic 
approach to language teaching, was applied to ESP situations where the learner's 
involvement in the process of teaching and learning is of a prime concern. That is 
because ESP teaching caters for the learner's goals, wants and needs. Learners may 
participate in the decision- making of what to teach and how. They are given the 
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opportunity to reflect on the course they are studying. For example, they can be asked 
to give their opinion about tasks difficulty, clarity and relevance to their needs and 
goals. In the light of this understanding of learner autonomy, the language courses 
became much more responsive to the learners' needs. Humanistic approach, however, 
did not pay sufficient heed to the real world needs of the learner which are vital to the 
practical goals of the learners, a point made by Tudor (1996, as cited in Shuja' 2004, 
p.73). 
This having been said, the movement of communicative language teaching 
(CLT) has looked into the practical side of the process of learning and teaching. CLT 
is highly concerned with the communication needs of the learner, because its main 
principle is that language is a system for expressing meaning, interaction and 
communication being the primary fiinction (Richards and Rodgers, 1986). CLT, then, 
concerns itself with the practical needs of the learner. Hence, the notion of 
'authenticity' of teaching materials as well as authenticity of tasks is generally desired 
in ELT and ESP in particular. 
Thus, the concept of 'leamer-centeredness' comes to the fore, because the 
learner is the focus of the teaching process. When talking about 'authentic' tasks or 
materials, it is meant that they are responsive to the learner's goals, aspirations and 
expectations. In this regard, Strevens (1988) describes 'authentic' as realistic, 
communicative and operational. He explains what he means by these adjectives in this 
way: 
realistic [means] not seen as wrong or trivial by trained 
specialists in the subject, communicative [means] covering the 
appropriate combinations of language skills and operational 
[means] giving opportunities for realistic situations and role-
playing. 
(Strevens, 1988, p. 11) 
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Hutchinson and Waters (1987), however, advocate a learning-centred 
approach to a learner-centred approach saying that in reality it is not only the learner 
who decides and determines learning. Rather, "learning is a process of negotiation 
between individuals and society". (Hutchinson and Water, 1987, p.72). Different 
parties are responsible for deciding the type of teaching materials the ESP students 
would study to achieve the desired ends and goals. 
To arrive at a satisfactory learning-centred teaching, a procedure was greatly 
needed for identifying the learner's practical needs that are neglected by humanistic 
approach. This procedure is 'needs analysis' which will be taken up in the following 
sub-sections. 
2.5.2.3 Needs Analysis (NA) 
An analysis of the learners' needs is seen as the first step in the preparation of 
ESP course design. Richards, Piatt J. and Piatt H. (1992, pp.242- 243) define needs 
analysis as "the process of determining the needs for which a learner or group of 
learners requires a language and arranging the needs according to priorities". In doing 
this, they illustrate, needs analysts gather subjective and objective information about 
the learner in order to know the objectives for which the language is needed, the 
situation in which the language will be used, with whom the language will be used, 
and the level of proficiency required. In another definition of needs analysis, Nunan 
(1988, p. 13) focuses more on the information-gathering process; he states that 
"techniques and procedures for collecting information to be used in syllabus design 
are referred to needs analysis". 
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The subject of NA started to gain prominence in the Wij^/CWiyig^the l a s j ^d , 
decades of the twentieth century, more specifically, with Mtnifey^ 5==^ fTv78) 
classification of communicative needs. Researchers have realized that it is not 
practical to attempt to teach the whole of a foreign language, as this will require more 
time and effort than is practically possible for the majority of learners and teachers 
alike (Maley, 1983). It has been argued that even native speakers of the language do 
not use all their information about their first language (LI), and that much of this 
information is used passively, i.e. at the recognition level only. Accordingly, focusing 
on the reasons why learners need to learn the foreign language will better enable 
language teaching professionals to cater for their learners' specific needs and save a 
lot of wasted time and effort. The seminal work of Munby (1978) has led researchers, 
especially in the field of English for special/ specific purposes (ESP), to propose 
various NA taxonomies and suggest various ways in which students' needs may be 
analyzed (e.g. Ferris, 1998; Hutchinson and Waters, 1984,1987; Johns, 1981; 
Seedhouse,1995). 
According to Hutchinson and Waters (1987), needs analysis started mainly in 
the field of ESP. Nevertheless, they argue that as far as needs analysis is concerned, 
there should not be any difference between ESP and general English (GE). They state: 
It is often argued that the needs of the general English learner, for 
example, the schoolchild, are not specified In fact, this is the 
weakest of all arguments, because it is always possible to specify 
needs, even if it is only the need to pass the exam at the end of the 
school year. There is always an identifiable need for some sort. 
What distinguishes ESP fi-om General English is not the existence 
of a need as such but rather an awareness of the need . 
(Hutchinson and Waters, 1987, p. 53) 
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Needs analysis (NA) is not confined to ESP. It has developed fi-om training 
and development programmes, which have nothing to do with language, a point 
commented on by Dudley-Evans and St. John (1998) They State. 
Needs analysis is neither imique to language teaching needs 
assessment, for example, is the basis of training programmes and aid-
development programmes-nor, within language training, is it unique to 
LSP and thus to ESP. 
(Dudley-Evans and St.John, 1998, p. 122) 
NA is considered to be a quintessential procedure for identifying the learner's 
needs prior to the commencement of any ESP course. This does not mean that needs 
analysis can be done only at the beginning of any language course. Rather, it is an on-
going process that can be re-done or reviewed at any stage of the course. This has 
been emphasized by many authors and ESP practitioners (e.g. Robinson 1980; 
Chambers 1980; Hutchinson and Waters 1987; Robinson 1991; Jordan 1997; Dudley-
Evans St. John 1998). 
The job of NA is thus to bring the authentic world, be it academic or 
professional, to the learners in the classroom, so that they get familiarized with the 
target situations in which they are going to be active language users. Therefore, 
investigation of learners' needs "would appear to be the obvious basis for designing 
ESP courses" (Braine, 2001, p. 195). 
In this respect, Widdowson (1983, p.l78) distinguishes two types of learner 
needs: 'goal-oriented needs', which the learner aims to achieve at the end of any 
course and 'Process-oriented needs', which the learner requires to learn the language 
during the course. In line with these interpretations of learner needs, Brindley (1989) 
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uses 'narrow' for 'product or goal-oriented' needs and 'broad' for 'process-oriented' 
needs. Then there is the distinction made between subjective needs and objective 
needs, on the one hand, and between felt and perceived needs on the other. In fact, all 
these terms can be clubbed into one concept of needs. That is the gap between what is 
there and what should be. 
To find out about this gap, different sources should be approached. For 
example, if the students themselves are asked about their learning preferences, 
strategies, goals and wants, needs analysis is said to be subjective. But if the teachers 
of these students are asked to provide information about their perceived needs of the 
students, then needs analysis is said to be objective. This leads to emphasizing that 
obtaining information fi-om the students and about them is a necessary step before 
starting any ESP programme. 
Within the general heading of need, the two scholars Hutchinson and Waters 
(1987) identify the following divisions: 
1) Target Needs: they point out that 'target needs' is an umbrella term that 
hides a number of important destinations. They deal with the target situation in 
terms of necessities, lacks and wants as following: 
a) Necessities: by necessities they mean "the type of need determined by the 
demands of the target situation, that is, what the learner has to know in order 
to function effectively in the target situation" (p. 55). 
b) Lacks: According to Hutchinson and Waters (1987), identifying necessities 
alone is not enough. They state that we have to know what the learner knows 
already. This helps us, according to Hutchinson and Waters, decide which of 
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the necessities the learner lacks. In other words, we need to match the target 
proficiency against the existing proficiency, and the gap between them is 
learner's lacks. 
c) Wants: learners' wants and their views about the reasons why they need 
language have to be taken into consideration. This is because students may 
have a clear idea about the necessities of the target situation and will certainly 
have a view as to their lacks. Actually, this might be a problem as the learner's 
views might conflict with the perception of other interested parties, e.g. course 
designers, sponsors and teachers. 
2) Learning Needs: Learning needs give an idea about how students will be able 
to move fi-om the starting point (lacks) to the destinations (necessities). 
Hutchinson and Waters (1987) believe that it is naive to base a course design 
simply on the target objectives, and that the learning situation must also be taken 
into account. They go on to say the target situation alone is not a reliable 
indicator, and that the conditions of the learning situation, the learners' 
knowledge, skills, strategies, and motivation for learning are of prime concem. 
More information about learning needs and target needs will be given in the 
following sections. 
For the purpose of the present study, the definition of needs analysis proposed 
by Dudley-Evans and St. John (1998) will be quoted. They consider needs analysis to 
comprise the following aspects. 
A. Professional information about the learners: the tasks and activities learners 
are/will be using English for target situation analysis and objective needs. 
B. Present information about the learners: factors which may affect the way they 
learn such as previous learning experiences, cultural information, reasons for 
attending the course and expectations of it, attitudes to English-wants, means, 
subjective needs. 
58 
CHAPTER TWO: REVIEW OF LITERATURE 
C. English language information about the learners: what their current skills and 
language use are- present situation analysis, which allows us to assess (D). 
D. The learners' lacks: the gap between (C) and (A)lacks 
E. Language learning information: effective ways of learning the skills and 
language in - (D) learning needs. 
F. Professional communication information about (A): Knowledge of how 
language and skills are used in the target situation-linguistic analysis, 
discourse analysis, genre analysis. 
G. What is wanted firom the course? 
H. Information about the environment in which the course will be run- means 
analysis. 
(Dudley-Evans and St. John, 1998, p. 125) 
It can briefly be said that the students, the ESP teachers as well as the subject 
teachers are approached to get relevant information from and about the learners. In the 
following sub-sections, different types and practices of needs analysis (approaches) 
are presented. 
2.5.2.3.1 Target-Situation Analysis (TSA) 
According to West (1994),'Target Situation Analysis' (TSA) identifies the 
'necessities', i.e. the demands of the target situation or, in other words, what the 
learners need to know in order to function effectively in the target situation. This 
means, this approach to needs analysis looks into the language of the discourse 
community in which the language learners will be using. This kind of needs analysis 
helps to know about the types of language functions used in the target situations. It 
gathers information about what is expected of the learners. It does not, however, elicit 
information trom the learner. Then it is objective in nature. As West (1994), 
Hutchinson and Waters consider these needs of the target situation as 'necessities', 
which "... the learner has to know in order to fiinction effectively in the target 
situation". (Hutchinson and Waters, 1987, p.55) 
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The most popular and well-documented procedure for obtaining information 
about objective needs is Munby's (1987) model to ESP syllabus design. He proposed 
a 'Communicative Needs processor' (CNP), which takes, "...account of the variables 
that affect communication needs by organizing them as parameters in a dynamic 
relationship to each other." (Munby, 1978, p. 32). 
The learner's (or participants in Munby's terms) personal details such as age, 
gender, nationality, etc. are fed into the model CNP, which consists of two sets of 
parameters or categories. One set of parameters -purposive domain, setting, 
interaction and instrumentality-will interact with another set -dialect, target level, 
communicative event and communicative key to make up the profile of 
communication needs for a particular language learner. His instrument was designed 
to collect biographical data about the learners as well as information about the context 
and setting in which the learner would be operating, a point made by Nunan (1990). 
2.5.2.3.1.1 Criticism of Munby's Model 
Although Munby's model was highly standardized, systematic as well as 
comprehensive way of analyzing the target situation needs whose influence has 
touched upon language teaching in general and ESP in particular, this model has been 
criticized by many ESP scholars and critics. They evaluate Munby's work from 
different perspectives and attitudes. 
According to Davies (1981), Munby's work as a book ''needs to be totally re-
written before publication as a book" (Davies, 1981, p.332). Taking into consideration 
the concept of 'needs analysis', Davies states that 'Communicative Syllabus Design' 
(CSD) deals with needs only, "which is a pity since the tension between needs and 
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demands is one that is ripe for analysis. Needs are private, demands public, and it is 
arguable that language teachers are as concerned with the former as the latter" 
(Davies, 1981, p. 332). The title of the book-CSD- reflects its aim, that is to provide 
language teachers with a syllabus, but it is not in itself a syllabus, as Davies(1981, p. 
333) remarks "what we do expect is that it will tell us how to construct a syllabus and 
by extension a textbook, etc." 
Jordan (1997) looks at Munby's model as an approach to needs analysis. He 
describes Munby's model as 'target-situation analysis' approach, one among many 
approaches to needs analysis, such as present-situation analysis, deficiency analysis, 
strategy analysis, and so on. Jordan also comments that Munby's work was "a 
landmark in the development of needs analysis, and probably the best fi^amework for 
target-situation analysis" (Jordan, 1997, p. 22). 
Jordan (1997) criticizes Munby's work in some points. First, the model 
should have taken into consideration practical constraints at beginning of the needs 
analysis procedure instead of considering them after the procedure had been worked 
through. Second, Jordan emphasizes that there should be matching between the 
linguistic items meant for practice and those used outside the classroom. To quote his 
own words, "the language items chosen for practice in ESP/EAP should reflect those 
used in the real world, not the language derived fi-om social English as classified by 
Munby's model" (Jordan, 1997, p. 24). 
Referring to West's (1994) criticisms of Munby's work, Jordan indicates that 
"Munby's attempt to be systematic and comprehensive inevitably made his instrument 
inflexible, complex and time-consuming" (Jordan, 1997, p.24). This results in the 
'simplicity' of needs analysis. 
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It seems that Hutchinson and Waters (1987) praise and appreciate Munby's 
work more than they criticize it. They consider Munby's work as "a highly detailed 
set of procedures for discovering target situation needs" and "the most thorough and 
widely known work on needs analysis" (Hutchinson &Waters, 1987, p 54). Based on 
the assumption that both target situation needs and learning needs must be taken into 
consideration, they conclude that what we need is 'a learning- centred approach to 
needs analysis', not just a list of the linguistic features of the target situation as 
Munby's CNP produces.( Hutchinson and Waters, 1987). 
Coleman (1988), in his criticism of Munby's work, indicates that Munby's 
model has the tendency of idealizing the language learner. He goes to say that Munby 
does not make any distinction between 'language participants' and 'categories of 
participants'. Colman proceeds to say that Munby's "... idealization of the language 
learner implies that groups of learners are static and homogeneous" (Coleman, 
1988:156). 
Lastly, commenting on Munby's model to syllabus design, Dudley-Evans 
and St. John (1998) point out that Munby did not say anything about how to arrive at 
priorities among the micro-functions of language provided by his model. This point is 
practically valid. Any situation will require certain language skills and abilities, but 
some of these will be more often used than the others. 
These weaknesses to Munby's model have led to the emergence of another 
needs analysis version, which considers the present proficiency level of the target 
students. This will be taken up in the following sub-section. 
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2.5.2.3.2 Present Situation Analysis (PSA) 
Present situation analysis, which is also called Deficiency Analysis, deals with 
the gap between what the target trainees know at present and what they are required to 
know or to do at the end of the programme. Other aspects of deficiency analysis 
investigate whether students are required to do something in the target language that 
they can not do in their native language. 
Dudley-Evans and St. John (1998) include in their definition of needs analysis 
that Present Situation Analysis (PSA) should go concurrently with Target Situation 
Analysis (TSA) in order to ascertain the 'lacks' (in Hutchinson and Waters' (1987) 
term) of the target learners. This Kind of analysis informs the course designer and/or 
teacher about the necessities of the target situation that the learner may lack. 
Ultimately ESP, as it is influenced by learner-centered approaches, is concerned about 
the learner, not the target situation. 
However, PSA, which was provided by Richtrich and Chanceral (1977/80, in 
Shuja' 2004), is not a substitute for TSA. It is a reaction to TSA in order to 
complement what is missing in the latter, i.e. the analysis of learners' current abilities 
with regard to their future uses of the language. Both TSA and PSA are concerned 
with the ultimate goals of both learner and learners. 
Two central components are mostly included in PSA approach to needs 
assessment: 
(a) an inventory of potential target needs expressed in terms 
of activities and 
(b) a scale that is used to establish the priorities among these 
activities. 
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(West, 1994, p. 10) 
This will help in specifying learning objectives and priorities among them. Because 
...we cannot-or at least should not -specify teaching materials 
without reference to the type of leaner and his or her learning 
objectives. 
(McDonough, 1984, p.35) 
The sources of information that are sought in conducting PSA are; the learner, 
the teacher and the discourse community in which the learner will ultimately be using 
the language. In this present study, PSA is also considered and questionnaires and 
interviews are used to collect data from these sources. 
2.5.2.3.3 Learning Needs Analysis 
Hutchinson and Waters (1987) strongly advocate learning-centered approach 
over TSA. According to them, knowing the starting point (PSA) and the destination 
(TSA) is not sufficient. In addition to that, one needs to know how the learner will get 
from the starting point to the destination. This means learning how to acquire what is 
'necessary' for the destination is as important as knowing what to do in the target 
situation. For the purpose of analyzing learning needs, they offer a framework that 
comprises the following questions: 
• Why are the learners taking the course? 
• How do the learners learn? 
• What sources are available? 
• Where will the ESP course take place? 
• Who are the learners? 
• When will the course take place? 
(Hutchinson and Waters, 1987, p. 62-63) 
When comparing this checklist to the set of variables proposed by Munby 
(1987), Flowerdew (1995, p.20) rightly observes that there is a considerable amount 
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of overlap between the two. The only and important difference is that Mimby suggests 
the implementation of the variables after the syllabus is composed, whereas 
Hutchinson and Waters consider the checklist prior to the design of the syllabus. 
However, Swales (1989) points out that Munby has modified his position saying that 
"... in practice we found some constraints cannot wait..." (Munby 1984, in Swales 
1989, p. 683). Constraints such as political factors affecting the learners can be 
investigated before the syllabus design. 
Therefore, it can be concluded that the learners' participatory roles and their 
involvement in the process of needs analysis help a lot in deciding on the contents of 
the teaching materials that will be more responsive to the learner's subjective as well 
as objective needs. Learner involvement also helps in specifying how to teach these 
contents. 
2.5.2.3.4 Strategy Analysis 
Strategy Analysis deals with how to teach and learn. How to teach and learn is 
an aspect, which is investigated by strategy analysis. The obvious focus for this 
analysis is methodology (West, 1994, p. 10), but there are other related areas such as: 
reading in and out of class, grouping size, doing homework, learning habits correction 
preferences which are taken care of by strategy analysis. This approach to needs 
analysis can come under learning needs discussed by Hutchinson and Waters (1987) 
because it collects information on how to reach the "destination'.This important aspect 
of needs analysis has been taken into account in the present study, as it helps in 
identifying the requirements of the Journey of learning. 
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To investigate learning strategies is the crux of strategy analysis. The work on 
learning strategies was pioneered by Allwright (1982). His argument is that the 
learners should express their needs in their own terms. The terms adapted by 
Hutchinson and Waters (1987), which were discussed above, are originally used by 
Allwright with some difference. Allwright uses needs to refer to the language skills 
which are relevant to the learners; wants which the learners perceive as high priorities, 
and lacks to refer to the gulf between the learners' current language abilities and the 
desired ones. 
Recent research in learning strategies calls for the necessity of strategies 
teaching and training. Peacock (2001) nicely reviews some research studies in the 
area of learning strategies and suggests that learning strategies can be taught. After 
conducting a study on 140 students at City University, Hong Kong, he concludes that 
learning strategies need to be trained explicitly. Rather, they could be embedded in 
the teaching tasks and activities. The importance of learning strategies training is of 
great help for ESL learner and ESP in particular, because the learner has a limited 
time to study in the class. Then he/she will be dependent on him/herself outside the 
classroom. 
2.5.2.3.5 Means Analysis 
Means Analysis is mainly concerned with the logistics, the practicalities and 
constraints of needs-based language courses. It focuses on factors related to the local 
context such as the teachers, teaching methods, facilities available, etc. West (1994) 
points out that some analysts believe that instead of focusing on constraints, it might 
be better if course designers think about how to implement plans in the local situation. 
Moreover, Holliday (1994) strongly advocates this approach to syllabus design, 
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because "...it allows sensitivity to the situation and prevents the imposition of models 
alien to the situation". (HoUiday, 1984, p. 45). 
2.6 Evaluation 
Evaluation of students' work, teachers' work or course evaluation are 
necessary parts of each learning and teaching process. Evaluation is not only a 
motivating factor but also shows students' progress or effectiveness in the course, or 
on the other hand it can disclose possible inadequacies that are not successfully 
covered. 
As far as evaluation in education is concerned, it is an essential stage in the 
process of teaching and learning. It assists educators to diagnose areas 
of strength so as to reinforce them, and areas of weakness so as to provide a remedy 
for them. It also helps in determining to what extent the intended goals have been 
achieved and maintained. 
Evaluation can be performed on various ways which address to what to do in 
evaluation. Hutchinson and Waters (1992, p 144) stress two prominent levels of 
evaluation: 'learner assessment' and 'course evaluation'. There exist many types of 
tests, questionnaires, tasks or the evaluation can be done in the form of talk 
(discussion, interviews). The test is perhaps the best way for learner assessment. The 
teacher finds whether the content of the course meets learner's expectation and 
whether the learner is able to dispose with the new infonnation and employs learnt 
skills in a particular situation. "This assessment takes on a greater importance in ESP, 
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because ESP is concerned with the ability to perform particular communicative tasks" 
(Hutchinson and Waters, 1992, p 144). 
2.6.1 Definition of Evaluation 
There are many definitions of evaluation proposed by different specialists fi"om 
the field of education. Some of these definitions are quoted here. 
Stufflebeam et al (1971, as cited in Homadi, 2003, p.45) define evaluation as 
"the process of delineating, obtaining and providing useful information for judging 
decision alternatives". Kemmis (1986) points out that evaluation is " the process of 
marshalling information and arguments which enable interested individuals and 
groups to participate in the critical debate about specific programme". 
From the point of view of Rea-Dickins and Germaine (1992), evaluation is 
"the principled and systematic (informal or formal) collection of information for 
purposes of decision making". 
Looking back to these definitions, it can be observed that there are certain 
common criteria of what evaluation is. That is to say, the elements that these 
definitions share make up the definition of evaluation. All definitions express that 
evaluation is an 'on-going process' for collecting usefial information about a certain 
aspect to be evaluated. Individuals or groups can use the data obtained 'formally or 
informally' for development and decision making. 
2.6.2 Material Evaluation 
Alan Mathews (1985) in Mathews Spratt and Dangerfield point out that a 
textbook plays an important role because it is the main resource and the main tool that 
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teachers and learners depend heavily on in teaching and learning as it is a case in most 
situations. 
It is true that a textbook is a major source that provides opportunities and 
activities through which learners can satisfy what they need for learning. Therefore, it 
is crucial to consider our students' needs and levels as learners in the stage of 
deciding the aims and guidelines of teaching and learning regardless of who decides 
these guidelines and aims. It happens in many cases that teachers and learners have no 
direct influence in deciding the course materials that they are going to use in 
classroom, though these two parties are more concerned in this issue. 
However, our context gives us the authority to be in a position as (teachers and 
learners) to be of great influence in choosing the materials that can fit into the 
situation we are working in, serve to match learners' needs and help learners learn 
more. For this reason the present materials currently used in teaching and learning can 
be improved by teachers as a response to how students feel it should be. 
2.7 Needs-Oriented Studies 
This section of chapter 2 gives some emphasis on studies incorporating actual 
needs analyses carried out in different parts of the world. The selected studies have 
relevance in some way or the other to the present one. The relevance of these studies 
to the present one comes from different aspects, including procedures used, context 
and aims of the study or the nature of subjects and the needs being examined. The 
studies will be reviewed under the following headings: 
1. Practical Studies of Needs Analysis in Medical context 
2. Practical Studies of Needs Analysis in other Context 
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3. Needs Analysis Studies in Yemeni context. 
2.7.1 Practical Studies of Needs Analysis in Medical Context 
The expansion of medical schools in non-English speaking countries where 
English is the language of medicine was one of the reasons behind the need to 
investigate the language needs of the learners with a view of syllabus design. These 
studies of which the researcher has encountered have been implemented with a fixed 
pre-determined aim that of designing a reading-oriented courses. The following 
review will throw some light on some of these studies. 
2.7.1.1 Needs Analysis in the Faculty of Veterinary Medicine of Mexico 
Mackay and Mountford (1978) carried out a needs analysis for the purpose of 
designing an ESP course for the graduates in the Faculty of Veterinary Medicine, 
Mexico. They administered two sets of structured interviews-one for the teaching staff 
and the other for the undergraduates. In this way they could identify any 'discrepancy 
between the needs' as stated by the teaching staff and the undergraduates. The main 
focus of the study was to see to what extent was English needed for academic studies. 
The result of the study indicated that reading skill is the most needed skill in the 
students' academic studies. 
2.7.1.2 A Study of Students' Language Needs at Yarmouk University 
Zoghoul and Hussein (1985) conducted a larger scale investigation on 
students' language needs at the University of Yarmouk, Jordan. This study covered 
the students from six Faculties-Natural Sciences, Engineering, Medical Sciences, 
Economics, Administrative Sciences and Humanities. Two questionnaires were 
developed for 1147 students and 90 faculty members to investigate three major issues-
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the extent of English language at the university, perceptions of students' language 
abilities and perception of English language. They considered their study as a first 
step towards the specifications of specific purpose learning aims, which in turn would 
help in determining the nature of the ESP courses. 
The authors' investigation revealed the following findings: 
1. Extensive use of English reported by both students and faculty. 
2. Students overestimated their language abilities whereas faculty members gave 
a more realistic assessment of the students' capabilities. 
3. Both students and faculty members agreed on listening skills being the most 
needed for successes at the University. They were almost in full agreement 
about ranking of the sub-skills of each skill. 
Zoghoul and Hussein concluded that the students are more instrumentally than 
integratively motivated which is absolutely true of Arab students either in Jordan, 
Yemen or any other context where English is taught as a foreign language. They 
claim that their study of needs analysis 
differs from traditional needs analysis in that it is 
learning-centered and thus focuses on the learning needs of 
different groups rather than on the discourse needs derived from 
occupational or academic discipline. 
(Zoghoul and Hussein, 1985, p. 146). 
However, the study partly reflects learning needs model in that the students 
were asked about their personal details only. It also reflects the target situation needs 
because it takes into account the importance of English skills for the students' 
academic study. 
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2.7.1.3 Analysis of English Needs of the Medical Students of Nicaragua 
Sarah Waite (1989) as cited in Bin-Tayeh (1996, p. 19) carried out a study on 
the language needs of the medical students of Nicaragua (for her M.A. degree). In 
Nicaragua the language of medicine was Spanish but the students had sometimes to 
refer to English medical texts to keep abreast of the developments in medicine. Waite 
was interested in the language needs of these students for certain reasons which she 
states in the study. The instruments used for this study were the questionnaires and 
these were sent to Nicaragua to be filled out and sent back to Waite in Britain. Waite 
considered the Survey (needs profile) conducted in her study incomplete in the sense 
that: 
a. It was not conducted 'on the ground. 
b. The findings of the study need to be 'verified in situation' in consultation with 
the parties concerned, e.g. local teachers, subject lectures, the institution and 
the students. 
2.7.1.4 Needs Analysis of Medical Students at Rangsit University 
Naruenatwatana (2001) investigated the needs of the medical students in the 
use of academic English at Rangsit University, Thailand. Three questionnaires were 
developed: the first for medical students, the second for teachers of English and the 
third for subject teachers. The content of the questionnaires given to each group of 
subject, according Naruenatwatana, was similar in detail except for the first part 
which addressed the background information of the subjects. The main aim of this 
study was to explore the opinions of the medical students on their expressed needs in 
using the four macro English skills for their studies. It also aimed to find out the 
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opinions of the two groups of instructors (both English and subject teachers) towards 
the needs of medical students in using the four macro English skills for their academic 
studies. The results showed that reading skill was perceived as the most important 
skill by the three groups, hi addition, the three groups emphasized that the items of 
the four main skills of English should be included in the course content. 
2.7.2 Practical Studies of Needs Analysis in other Context 
The studies on needs analysis in this section are studies conducted in other 
fields such as computer sciences, business English, higher education, etc. 
2.7.2.1 A Needs Investigation at Kuwait Business Institute 
Al-Attili (1986) investigated the students' needs of Kuwait Business Institute 
(KBI), in particular the needs of computer science students. The aim of investigation 
was to design teaching materials that would be geared up to the students' real needs. 
The sample for this study comprised three groups: 150 graduates, 60 fuUtime teachers 
of all specializations in the institute and 10 bodies that would potentially employ 
graduates of Kuwait Business Institute. A questionnaire with three versions was given 
to these three participating groups. It included the following areas: 
1. Personal details 
2. English language skills and level of proficiency required by graduates 
3. Tasks to be performed using English 
4. In-service training needs. 
5. General (e.g. the present proficiency level of graduates). 
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The results indicated the subjects' needs for listening, reading, writing and 
speaking for both academic and occupational purposes. 
It seems that the researcher was much more concerned about the target 
situation needs than about the present situation needs of the respondents. This is in 
contrast to the present study, which gives equal focus to both present and target 
situation needs. However, this present study includes the graduates because they are 
nursing doctors in the field and they are expected to be more aware than the students 
of the needs in the Faculty (from which they graduated) and also of their professional 
commitments. 
2.7.2.2 A Study of Needs in the Context of CALL 
L. Flowerdew (1995) reported a case study on implementing an ESP approach 
to CALL courseware design. She wanted to arrive at a self-access course, which 
would cover job-seeking skills (e.g. writing application forms and interviewing 
techniques) for undergraduate and postgraduate students at the Hong Kong University 
of Science and Technology (HKUST). To achieve this end the author used an eclectic 
method of needs analysis based on Munby (1978) (target situation), Hutchinson and 
Waters (1987) (learning needs) and the application of genre analysis (Swales 1990) 
for the writing exercise material. 
The students' lacks were determined by an error analysis of five different 
types of business letters (letters of enquiring, acceptance, rejection, application and 
confirmafion) collected from 40 students on a business communication skills course 
over one 15-week semester. The analysis showed that the students had problems in 
style and tone. 
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The students' wants, were also investigated by informal interviews with 8 
subjects. The results matched those of the error analysis of business letters, except for 
10 subjects who had some work experiences. All expressed the view that the material 
should reflect the actual kind of language used in business writing in the local 
business community in Hong Kong. Due to the freedom given to students to asses 
their needs, the researcher indicated that there was tension between the course 
designer and students about the relevance of the contents. 
However, this study draws the attention to the importance of incorporating 
views of different stakeholders (employers, as nursing doctors in the field, and 
students) in order to develop a clear idea of the optimal structure of a particular 
English course. In fact, this is the position, which is considered for the present study. 
In conclusion, the studies reviewed in this section have showed the efficiency 
and usefiilness of giving the opportunity to learners to assess their subjective as well 
as objective needs. This will certainly yield good language learning progress. 
2.7.2.3 A Study of Language Needs from the Thai Context 
Pholsward (1993) surveyed the language needs of computing processionals in 
the Thai context. The main aim was to obtain information that could be used to 
identify the kind of language required and used by these professionals. 
The subjects who participated in this study were 25 representing 22 firms. 
Structured interviews were conducted with these subjects. The interviews focused on 
the following: 
— Language skills required on the job 
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- The gap between language curriculum and language requirements on the job 
— The language used in the field of computer science. 
The findings of the study indicated the importance of speaking, reading and 
writing respectively. They also indicated that University curriculum did not equip the 
learner with essential language needed on the job. 
The present study is different fi-om the study conducted by Pholsward in that 
sources of information as well as data collection tools are more and varied. This is an 
advantage, which increase the validity as well as the reliability of the results. 
2.7.3 Needs Analysis Studies in Yemeni context. 
Needs-oriented studies that have been carried out in the context of Yemen are 
given in a separate section, even though they could have been included under the 
previous sections of this chapter, for the following reasons: 
1. The status of English teaching is more or less the same in all the situations 
reviewed. 
2. Students in all situations come from the same social cultural and educational 
background. 
3. All the studies were done under the same general education policy of the 
same country. 
Keeping these factors in mind, the research decided to group the following 
five studies together. 
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2.7.3.1 A Study of Needs at the Medical College 'f^zim 
In 1996 the first report on needs analysis done at the Univefsit^fevel^ 
in the Faculty of Medicine, Sana'a University. Bin-Tyeh (1996) investigated the 
students' language needs in the general medicine department. The study aimed at 
drawing up a needs profile of the students, leading to the proposal for a proto-
syllabus. The sample consisted of 80 subjects (60 students, 10 graduates, and 10 
lectures) for the interview and 325 subjects for the questionnaire. 
The results showed that reading and writing skills were mostly needed both for 
study and professional commitments. Among the subjects' responses, the researchers 
found significant differences. It was observed that 1^ ' year students needed listening 
skills more than the 6"^  Year students. Moreover, both listening and speaking skills 
were important for students and graduates. However, lecturers and students agreed 
that writing has a secondary importance. Whereas they considered speaking the least 
needed skill. 
Based on these findings gained from her study, Bin-Tayeh developed a proto-
syllabus model covering the elementary level, intermediate level and the advanced 
levels. 
Putting this study in the context of this review, the study shows that both the 
students and their lecturers agree to the kinds of needs and the importance each 
language skill has. 
2.7.3.2 A Survey of Students' Language Needs at Engineering College 
AI-Dugaily (1999) studied the validity of the ESP courses offered at the 
Faculty of Engineering, Sana'a University and surveyed the students' language needs 
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in the same Faculty. His research problem was, in sum, that ESP courses did not meet 
the students' academic and personal needs, and the evaluation system and 
methodology used were not up to data. 
His sample consisted of 30 teachers from different departments in the Faculty 
of Engineering and 300 students belonging, mostly, to the final year and elementary 
levels. 
To achieve his aims, the research used two questionnaires distributed both to 
the students and the teachers. The teachers' questionnaire contained 50 questions 
covering personal details about the teachers, information about the effectiveness of 
the English course, evaluation system and methods of teaching. Besides, the 
questionnaire included questions on the students' academic needs. The students' 
questionnaire consisted of 50 questions covering personal data, their perception of the 
ESP course and their needs. Another tool was the structured interview used with both 
the teachers and the students. The researcher interviewed 15 teachers who belonged to 
different departments. The aim of the interview was to supplement the information 
gained through the questionnaire. Interestingly, the students' interview was conducted 
in English since the researcher wanted to get the students speak and express their 
opinions in English, though the majority of the questions required only Yes/No 
answers. As regard to the open-ended questions of the interview, the researcher did 
not indicate how he kept track of the respondents' answers, whether written down or 
tape-recorded. 
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AI-Dugaily's conclusions were that 
1. Most of the students and their teachers agreed that the ESP courses were poor 
and not responsive to the students' needs and 
2. Teachers agreed that students had great difficulty in performing language 
skills-listening, speaking, reading and writing. 
It is worth pointing out that the present study has two points of similarity with 
thatof Al-Dugaily 
1. Both target final students who have completed the ESP course are capable 
of evaluating it. 
2. Both have a critical scrutiny of an existing course as the main focus 
2.7.3.3 A Study of Needs at the Commerce College of Hodeidah University 
Hassan (2000) has investigated the English language needs of the students of 
the Faculty of Commerce and Economics (FCE), Hodeidah University. Some of his 
research questions are listed here 
1. What are the English language needs, present as well as future, of the 
students in the Faculty of Commerce and Economics as perceived by the 
students? 
2. To what extent are these needs fulfilled by the past or/and present English 
courses as viewed by the students? 
3. What are the English language needs, present as well as fiiture, of the 
students in the Faculty of Commerce and Economics as perceived by the 
teachers? 
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4. Are there any significant differences in the perception of English language 
needs among the students and teachers in different departments? 
5. Are there any significant differences in the perception of English language 
needs across the different departments and different levels of study? 
6. What are the students' future English languages needs, as perceived by the 
prospective employers? 
The researcher's objectives were to answer his research questions as well as to 
make some general recommendations for improving the ESP courses at FCE, 
Hodeidah University. His sample consisted of the following 
• 18 teachers and 16 prospective employers (interview) 
• 12 classes-all levels (observation) 
• 210 students and 18 subject and English teachers (questionnaires) 
Thus, the researcher has used three research tools, namely, class observations, 
interviews and questionnaires. Interviews were carried out with prospective 
employers and teachers. Employers' interview consisted of five open questions, which 
covered areas such as information about the nature of institution, number of FCE 
graduates, their expectations of the graduates of FCE, and problems regarding the use 
of English in their institutions. Nine of the interviews were in English and the rest 
were in Arabic; all which were tape-recorded. Teachers' interviews, on the other 
hand, consisted of ten questions covering the frequency of using English in class, the 
amount of English, students' language needs and their language problems. Class 
observations covered three departments. Three sessions from each level were 
observed, making a total of 12 observations. 
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Two questionnaire versions were used in Hassan's study. The students' 
version consisted of 53 items covering personal and background details. Other items 
asked the students to respond to statements about their language. They had to indicate 
whether the need was more important, important, less important or not important. 
Students were also asked about the effectiveness of the English courses they had. The 
teachers' version was similar to that of the students except for last section, which 
focused on the students' difficulties in using English. 
Some of the findings are given below. 
1. Both students' and their teachers felt the importance of English. 
2. Teachers acknowledged that students faced serious difficulties. 
3. Employers preferred candidates with good English reading and writing skills, 
as they deal with foreign dealers/customers. 
4. Public sector companies showed interest in oral skills. 
5. Students ordered English language skills as writing, reading, listening and 
speaking, whereas the order was reading, writing, listening and speaking for 
teachers. 
6. Reading was felt required by all departments, whilst other skills had varied 
importance. 
7. English courses did not fialfill the students' needs. 
8. There was a need to have English across the course of study at FCE. 
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9. As students felt the need for English for their present needs, teachers in 
contrast perceived fiiture needs being more important. 
2.7.3.4 A Study of Needs at the Commerce College of Sana'a University 
Homadi (2003) conducted another study at the FCE, Sana'a University. Briefly, 
the main focus of this study was to assess students' level in English at Commerce 
Faculty, Sana'a University, their needs and the teaching materials taught to them. The 
sample of the study included students at level (II, III, IV), graduates who were already 
employed, ESP teachers and subject teachers. The research tools used by Homadi 
were a language text, classroom discussion (which was general and not specific), 
student's interviews and questionnaires. 
Some of the findings are as follows: 
— English is important for getting jobs. 
— Inefficiency of the existing English courses at Sana'a University, and 
mismatch between what is taught and what is needed. 
— Students' at Sana'a University lack basic ability to communicate both in 
speaking and writing. 
Needs Analysis in Business English at Yemeni Universities 
Shuja' (2004) conducted a larger scale investigation on the language needs of 
the students' of Commerce and Economics/Administrative Sciences in four Yemeni 
Universities together with the language needs required by the job market represented 
by companies in four major cities of the country. This study covered the students from 
Sana'a University, Aden University, Taiz University and Hodeidah University. Three 
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dimensions were considered in this study: present situation analysis (PSA), target 
situation analysis (TSA) and learning situation analysis (LSA).In order to examine 
and assess these dimensions, three sources of information were approached: students, 
ESP teachers and business professionals in the business world. The researcher used 
several data collection procedures to elicit information from the sources of data. The 
procedures included 3 questionnaires, semi-structured interviews, group discussions 
and a language test. 
The data analysis and discussion revealed increasing demand for the mastery 
of English language skills for the job. Both spoken and written communication skills 
were perceived as very important for successful business transactions. The findings 
also present a thorough perspective of the students learning needs, which are 
linguistic such as pronunciation and collocations, and non-linguistic such as providing 
teaching aids and making smaller classes in order to encourage class discussion and 
interactions. 
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CHAPTER THREE 
RESEARCH METHODS 
3.0 Introduction 
As stated before that the aim of this study is to assess and investigate the 
English language needs of the students in the General Nursing Department, Faculty of 
Medical Sciences, Hodeidah University, Yemen. Chapter 2 in this study discussed 
some theoretical issues related to ESP such as register approach, discourse approach, 
the concept of language needs analysis and the different approaches to the 
identification of students' language needs. It also discussed some studies based on the 
concept of needs analysis. 
This chapter identifies the context of the study, gives a description of the two 
methods, refers to the sources of data collection and identifies the procedures of how 
data are going to be processed. 
3.1 Context 
This study was conducted in the academic year 2007-2008. It was done to 
investigate the English language needs of the students of FMS and study the present 
situation of teaching ESP courses in the same Faculty, Hodeidah University, Yemen. 
The investigation of this study involved students studying at the four levels (I-
II-III & IV), graduates of Medical Sciences Faculty, General Nursing Department, 
subject teachers and ESP teachers who are teaching in the Faculty. The total number 
of participants who were included in the study is 295, (219 students, 30 graduates, 43 
subject teachers, and 3 ESP teachers). 
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3.2. Kind of Data to be Obtained 
It seems important that before starting the discussion of the methods of data 
collection, it is worth mentioning the data that was aimed at. As stated in the research 
questions, the main aim is on the language needs of the students and the graduates, hi 
this study the researcher makes use of the different approaches discussed in chapter 2 
and the students' needs were sought under three different aspects. 
The first aspect dealt with needs on the 'target situation' as adopted by Munby 
(1978), Hutchinson and Waters (1987). Various elements of the target situation in 
which the students/graduates would be using the language were identified. 
First, it seemed important to know who the learners are and their level of 
study. The focus on level of study is necessary especially that the research questions 
ask about the preference in needs in the different levels of study .This information of 
level of study would help in prioritizing needs in course design. For example, the 
needs of the 1^ ' year students will come before the 2"** year and the 3^*^  year students. 
It also seemed reasonable to know or to have an idea as to what language is 
needed for 'target situation'- for academic studies or professional work. This would 
also throw some light on the kind of communicative activities ( Munby's 
communicative events ) they need to carry out in English e.g. English is needed to 
listen to lectures, read textbooks, discuss medical cases, etc. 
It would also be necessary to know where the language would be used i.e. the 
setting whether it is in the Faculty or in the hospital. With whom it would be used i.e. 
if the language would be used with doctors, patients, lecturers, colleagues or nurses. 
Besides that it would be thoughtful to consider the students and graduates' future 
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needs. At this stage and through the ESP courses it is considered necessary to make 
the students aware of their needs. 
Such information would not only give an idea of the communicative activities 
that the students have to carry out in their studies but it would also throw some light 
on the skills needed: listening, speaking, reading and writing. In addition, it would 
elicit something on the instrumentality i.e. if the medium of language would be 
spoken or written, if the channel would be indirect like tape, radio or direct like 
lecture. All this will help in giving the right weight to different language skills when 
adjusting, evaluating or designing the English progranmie. 
The second aspect of the students' needs covered present situation needs 
analysis which refer to the kind of difficulties the learners have in language use i.e. 
during their academic studies or in their professional commitments. In other words, 
Present situation analysis, which is also called Deficiency Analysis, deals with the gap 
between what the target trainees know at present and what they are required to know 
or to do at the end of the programme (Hutchinson and Waters, 1987). Knowing the 
students' difficulties in the language would give some practical solutions to remedy 
such 'lacks' and overcome the linguistic problems. 
The third aspect dealt with the factors that inevitably influence the 
learning/teaching situation( the learning needs).Therefore, the constraints that affect 
the teaching/learning situation are to be taken into consideration , 'and should occur in 
conjunction with the needs analysis', ( Robinson 1991, p. 42 ). This study would 
consider those constraints concerned with the students' attitudes, wants and 
expectations towards language, the status of English in the Faculty i.e. the Faculty 
members' atfitude towards English in terms of importance in the students' academic 
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studies. It needs to be mentioned here that this attitude is considered as an information 
relevant to the cognitive and affective theories of learning and therefore need to be 
considered in the initial needs analysis (Hutchinson and Waters, 1987). Availability of 
resources (such as video, tape-recorder, etc.), which could also be a main constraint in 
fulfilling the students' needs, had to be considered. 
3.3 Participant Categories 
Four populations were the sources of data for this study. These were: 
(a) Students 
(b) Graduates 
(c) Subject teachers and 
(d) ESP teachers 
These four different sources of information made the data gathered more 
authentic, valid and relevant to the objectives of the study. This will make it possible 
to have as much and varied information as possible. In the sub-sections that follow, 
the participant categories will be discussed in detail. 
3.3.1 Students Category 
The target students' population is students of General Nursing Department, 
Faculty of Medical Sciences, Hodeidah University, Yemen. The system in this 
Faculty provides four years of instruction that qualifies the students to graduate with a 
B.A degree in the specialization mentioned above. The first year is more general in 
terms of the subjects they study. That is, they study some specialist subjects besides 
some requirement subjects such as Chemistry, Physics, English, etc. 
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The intention to include a sample of students from FMS, General Nursing 
Department is justified by the fact that these students are the core of the process of 
learning and teaching. All kinds of educational planning and curriculum reforms are 
meant for the benefit of students. These students will be a good source of data for this 
study for these reasons. First, they are the first and foremost party who are affected by 
any change in the English syllabus. Second, they will provide information about their 
problems and difficulties in learning the language. This information will also be of 
help for curriculum designer and for suggesting a change in or a replacement of the 
current English courses. Third, they will express their needs, wants, wishes and 
desires, which will be the base for any English course. 
On the whole, learner involvement in the process of curriculum 
development is an essential step in learner-centered approach to course design. In fact, 
any needs analysis model has to incorporate information about the learners' 
perception of what they want to learn and how they want to learn it. This has recently 
become an important dimension added to needs analysis approach, which is 
distinguished from earlier more mechanic approaches (Nunan, 1990). 
3.3.2 Graduates as Nursing Doctors in the Field 
Nursing doctors, who graduated from Hodeidah University, represent a 
second informant category as a source of data for this study. They were contacted for 
these reasons. First, they are ex-students of FMS and the people in the field. Their 
views will be of great value, particularly those that are related to the English courses 
that these people had studied at the Faculty. Second, information given by the people 
in their workplace will yield information that could be used to develop authentic and 
relevant Medical English course components. 
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3.3.3 Subject and ESP Teachers Category 
Subject teachers who teach in FMS represent a third informant category and 
ESP teachers represent the fourth informant category as sources of data for the present 
research. The teachers of English in this Faculty (GND) as well as the subject teachers 
are helpful to this research because they are always in touch with the students. They 
are folly aware of the students' difficulties, lacks, wants and learning needs. They also 
know the content of the course (whether this course is an English course or medical 
course); what is lacking and what actions should be taken. They can also help in the 
evaluation of the learning/teaching situation in their context. Feedback given by the 
subject and ESP teachers may help, the researcher believes, in developing and 
improving ESP course. 
3.4 Data Collection Methods 
Since the data to be collected is that of students' language needs, the 
appropriate data collection procedures were next to be decided on. In the studies 
discussed on needs analysis have introduced several examples of data collection 
methods such as interviews, questionnaires, observations, tests, group discussion, etc. 
In this present research the researcher made use of interviews and questionnaires. In 
this study the kind of data that was obtained in the interviews was qualitative data 
whereas that obtained in the questionnaires was quantitative data. 
Qualitative data is the data that is process-oriented and that includes the 
understanding of human and social behavior (responses) from 'insiders' perspective' 
as it is lived by the informant in a particular social setting (e.g. Faculty or hospital). 
Therefore, interpretations of human actions, answers, etc. are found in this kind of 
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data if the data has constructed a 'reading' or portrayal of what is being studied. 
Qualitatative data contains sample of 'the natural language of the participants' 
(Nunan, 1992, as cited in Bin-Tyeh, 1996, p.25). 
Quantitative data is outcome-oriented which includes controlled 
measurement. It also includes beliefs and studies relationship of one set of beliefs to 
another from the students', teachers' and graduates' perspective, (Nvinan, 1992, as 
cited in Bin-Tyeh, 1996, p. 25). 
3.5 The Interviews 
The researcher made use of ethnographic interviews. Spradley (1979, as cited 
in Bin-Tyeh, 1996, p.25) points out that ethnographic interviews are "a series of 
friendly conversation into which the researcher slowly introduces new elements to 
assist informants to respond as informants". This kind of interviews also give the 
informants a degree of power and control over the course of the interview and second 
the interviewer is given a great deal of flexibility. The advantage of using this kind of 
interviews is that the informants would respond freely which would help in 
'portraying' their language needs without the interviewer manipulating this. This 
means that needs would be explored from the 'insider perspective'. 
3.5.1 The Interview Questions 
Two versions of interview were used, one for students and graduates and one 
for subject teachers. The questions of the interview had been adopted in Bin-Tyeh's 
Ethnographic Interview (1996) with some modifications. The first question of the 
interview is the broadest possible question which explores the situation and the study. 
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The broadest question in this study is 'Do you use English?' If yes, Q 2, when do you 
use it? (Refer to appendix 1 &2). 
3.5.2 Discussion of Interview Questions 
The two interviews of students/graduates and subject teachers consisted of six 
questions each. The questions aimed at identifying and giving a primary picture of the 
language needs of the students in the Faculty of Medical Sciences, General Nursing 
Department. As said in (3.5.1), the first question is the broadest question and all the 
informants responded positively to this question, indicating that English is used in the 
academic study. 
The next two questions (2-3) were meant to elicit information on the extent to 
which English is used e.g. when, where, with whom English is used , if there is any 
other situation in which English is used . In fact, the questions (2-3) were developed 
to elicit the activities, situations in the students' academic studies and professional 
commitments in which English is used i.e. what English is needed for. Question 4 
asks about the need to learn English. Question 5 asks for the future needs i.e. for what 
purposes, fields and domain English would be needed for. The last question asks 
about the problems and difficulties faced by the informants (students) in their use of 
English. 
3.5.3 The Sample of Interview Informants 
This study had been conducted in the General Nursing Department at the 
Faculty of Medical Sciences, Hodeidah University, Yemen in the academic 2007-
2008. Since this study is concerned with the language needs of the students of the 
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General Nursing Department, the target population should belong to the department 
concerned. 
3.5.3.1 Criteria of Informants' Selection 
The target population should be presented by 
1. All the students who study in the General Nursing Department at all levels of 
study. These students are expected to reflect their language needs during their 
academic studies. 
2. All graduates who graduated from this particular department in the Faculty of 
Medical Sciences, Hoeidah University, Yemen. It is expected that these 
graduates would not only be aware of the language needs during their 
academic studies but also would reflect the projected professional language 
needs which can or need to be fulfilled during the academic studies. 
3. All subject teachers who are teaching in this department and who are also 
supposed to have been aware of the students language needs. 
Therefore the sample of subjects to participate in the interview of this study 
was selected from this target population mentioned in (3.5.3.l).The sample comprised 
60 informants- 40 students from a population of 179 students (10 students from each 
level), 10 subject teachers from a population of 33 teachers teaching in the Faculty 
and 10 graduates (working doctors) from all those who graduated from the Faculty. 
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Table 1: The number of informants for the interviews 
Year 
l^^year 
2"** year 
3"* year 
4* year 
Subject Teachers 
Graduates 
No. of students 
320 
87 
102 
91 
33 
20 
No of informants 
10 
10 
10 
10 
10 
10 
The selection of the students' sample depended on some factors such as their 
willingness to participate in the interview, their attendance in the lecture hall, their 
availability in the library. Faculty compound, hospital compounds and etc. 
The subject teachers' sample comprised teachers lecturing in the General 
Nursing Department at the Faculty concerned. The teachers selected were from each 
department or subject unit e.g. biochemistry. Fundamental of Nursing, Histology, 
Anatomy etc. This selection also based on the teachers' availability at the Faculty or 
hospital .Some of these teachers have great experiences in their field and some are 
heads of departments who had been teaching in the Faculty for long periods and who 
were expected to be more aware of the students' language needs and difficulties. With 
regard to the graduates' sample, it was made up of 10 graduates selected from 
different hospital and private clinics. Those, who were willing to participate in the 
interview, comprised graduates who graduated from the Faculty fi-om 2002-2006. 
93 
CH AFTER THREE: RESEARCH METHODS 
3.5.4 Administration of Interview 
The following key elements were taken into consideration during the 
implementation of the interviews: 
1. Before administering the interviews the researcher explained to the 
participants the natvire of the study and the purpose of the interview, for 
instance, what the research is about, why it was important, how the informant 
could help the researcher, etc. 
2. The interviewees were told that their talk would be recorded or audio-taped. 
All permitted the researcher to record their talk except two who had a bad 
experience about audio-taping. In that case the researcher had to take down 
notes of the contents of the interview. It is worth mentioning that about 45% 
of the interviews was conducted in English. 
To draw the interviewees' attention and to involve them into discussion, an 
opening question (the broadest question as said in 3.5.1) was used at the beginning of 
the interview. This type of question provided hot flow of responses. The question was 
"Do you use English . . .?" .With the subjects' response to this question, the base for 
the flow of discussion was ready, and the researcher threw questions at natural points, 
keeping in mind the list of questions to be covered during the interviews. 
3.6 The Questionnaires 
The main and major research tool used in this present study was 
questionnaires. Four questionnaires covering different areas of English language 
needs in the General Nursing Department were used. These questionnaires were for 
students, graduates, subject teachers and ESP teachers. The statements and questions 
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of these questionnaires were selected and adopted with some modifications from 
some previous studies, such as Bin-Tyeh (1996), Homadi (2003) and Shuja' (2004). 
The items of the questionnaires represented students' needs in the form of 
communicative activities. The items were followed by Likert scale where the 
respondent responds to the items by indicating the importance of each item whether it 
is 'somewhat important', 'important' or 'very important'. A covering letter, which 
explained the purpose of the study and invited the informants to respond and 
cooperate with the researcher, introduces each of the questionnaires. 
3.6.1 Description of the Questionnaires 
This section provides a detailed description of the questionnaires used in this 
study. As mentioned in (3.6), four questionnaires were used for the four groups of 
informants. We will start with the students' questionnaire. 
3.6.1.1 The Students' Questionnaire 
This questionnaire was composed of five sections. Section I covered some 
personal information of students. The first 5 items elicit information on sex 
(male/female), level of study, extra courses in English, language used in lectures and 
the language of the textbooks. There were male informants and female informants 
participated in responding to the questionnaire. The number of male or female 
students participated from each level was not necessary to be equal because this study 
does not consider or examine the "gender" variable. Item 6 in section 1 was meant to 
elicit the problems and difficulties faced by the students in their academic studies (see 
appendix 3). 
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Section II of the students' questionnaire was made up of 6 questions. 
Questions 7 and 8 ask the students about the importance of the main English 
Language skills in their academic and future career. Here the students have to put a 
tick to indicate the degree of importance of each skill. Questions 9-12 contain 27 
items in form of communicative activities (appendix 3). These communicative 
activities covered the different sub-skills of the four main skills in the English 
language- listening, speaking, reading and writing. These communicative activities 
represent students' needs. In the interviews, most informants mentioned some of these 
communicative activities. 
Section III of the students' questionnaire contained seven items. This section 
was meant to elicit students' views regarding the current English programme.The first 
four items are about their views on the kind of language they would prefer (general or 
specific language) and the last three items on their future needs. These seven items in 
section III are intended to reflect 'learners' wants'. 'Wants' here means what learners 
feel they want (Hutchinson and Waters 1987). 
Section IV of the students' questionnaire consisted of nine questions (15 
items). This section was meant to determine the degree of suitability and 
appropriateness of the teaching materials currently taught at the Faculty of Medical 
Sciences, to the needs of students concerned. Ql, for example, asks how useful these 
two ESP courses were in (i) developing each language skill and (ii) presenting and 
explaining grammatical points. The questions in this section would also help to see if 
the materials could satisfy and harmonize with what the learners perceived their needs 
to be. 
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Section V contained three questions. The first two questions look at the 
different types of interaction patterns and class activities that the students used to do 
in ESP classes. The last question asks about the different resources (teaching and 
learning aids, supplementary materials,etc.) that were used during the teaching of 
these courses. 
3.61.2 The Subject Teachers' Questionnaire 
This questionnaire consisted of four sections. Section I of the subject teachers' 
questionnaire consisted of five items .These items elicit biographical data, 
specialization, medium of instruction and the language of the textbooks. The two 
items, the medium of instruction (4) and the language of the textbooks (5) run parallel 
with the students' items 4 and 5 of section I of their questionnaire. 
Section II contained 4 four questions. The first two questions ask the teachers 
about the importance of each English language skill in the students' academic studies 
and their future career. The last two questions of section II ask about the importance 
of teaching of General and Specific English in the students' academic studies and 
future career. (See appendix IV) 
Section III consisted of 4 questions (27 items) and section IV contained 7 
items. The 34 items in these two sections mentioned above run parallel with the 
students'items in secfion II ( Quesfions 9-12) and section III. The justification for 
including the same items in the subject teachers' questionnaire was to check what the 
learners' language needs are, as perceived by these teachers and to compare the 
degree of importance. 
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3.6.1.3 The Graduates' Questionnaire 
There are three sections in this version of questionnaire (see appendix V). The 
first section is about personal or background information. The items 3-6 in the 
graduates' questionnaire run parallel with the same items in section I of the students' 
questionnaire since these items can be responded by the two groups. Moreover, the 
items in section III of the graduates' questionnaire run parallel with the students' and 
teachers' items in sections III and IV of their questionnaires respectively (see the 
appendices III, IV and V). But section II of the graduates' questionnaire is based on 
communicative activities which are said to be carried out in the target language in 
their professional commitments. These will reflect the students' projected professional 
needs which can only be implemented during their academic studies. 
3.6.1.4 The ESP Teachers' Questionnaire 
The fourth questionnaire was given to ESP teachers who taught and those who 
were still teaching these courses in the FMS.The ESP teachers' questionnaire was 
different from the subject teachers and graduates' questionnaires but shared some 
items with the students' version. In addition to focusing on the language needs of the 
students, more emphasis was also given to evaluation of teaching methods practiced 
and teaching materials used. The items in section IV of the students' questionnaire 
correspond with the same items in section IV of the ESP teachers' version. In 
addition, the items in section V of the students' questionnaire correspond with the 
items in section II of the ESP teachers' version. 
The ESP teachers' version contained six sections. Each section contains some 
questions in form of items. (See appendix VI). Section I contains four items about 
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background information such as name, qualification, academic title, and the number 
of years teaching ESP/EGP. 
Section II was about methods of teaching and classroom activities and it 
contained 3 questions (Q5-7) (16 items). (Q5) asks teachers about the fi-equency of 
putting their students into different 'students groupings'. (Q6) asks teachers to check 
which of the classroom activities (listed in this item) they asked their students to do in 
English classes. And (Q7) asks teachers to check the different resources and teaching 
and learning aids they used in their classes. 
Section III was about medium of instruction and it consisted of two questions 
(8-9). (Q8) was meant to elicit the medium of instruction used most of the time in 
teaching. (Q9) directly asked if Arabic was used in teaching. In case of affirmative 
response, teachers were asked to tick the situations and cases in which Arabic was 
used. 
Section IV, which was about material evaluation, included 9 questions (QIO-
18) (15 items). QIO, for example, asks about the usefiilness of the two ESP courses 
currently taught in helping students to develop their skills and in introducing grammar 
points (items a-e). This section was meant to determine the degree of the suitability of 
the current teaching materials taught at the Faculty of Medical Sciences, General 
Nursing Department, to the needs of students investigated earlier. 
Section V was devoted to the evaluation system followed in the Faculty 
concerned. This section had two main parts (A and B). Part (A) (Q19 (7) items) was 
about the present evaluation system. It asks about the language skills and areas that 
this type of test tested. Part (B) was titled 'Suggested Evaluation System'. It contained 
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two questions. In (Q20) asks teachers to choose one of the given options about how 
frequently students should be assessed and by which means, hi (Q21) respondents are 
asked about the language skills and areas that should be included in the test in this 
particular context. These two parts would indicate how often students should be 
evaluated, in what areas, and the type of assessment. 
The last section of ESP teachers' questionnaire was meant to elicit the 
difficulties that teachers faced and had been facing in the teaching of English in this 
context. This section had ten different difficulties and problems which ESP teachers 
might probably face in their teaching. 
3.6.2 Subjects 
The subjects for the sample of the questionnaires were chosen randomly. 30% 
of the students in each level was selected. The selection of the subjects for the 
questionnaires followed the same procedures/criteria used for the interviews. The only 
distinction was that the questionnaires covered a large sample. The table below shows 
this. 
Table2: The number of informants for the questionnaires 
Students 
Subject Teachers 
Graduates 
ESP Teachers 
Level 
Level One 
Level Two 
Level Three 
Level Four 
— 
— 
— 
No. of students 
2007-2008 
320 
87 
102 
91 
— 
— 
— 
No. of subjects 
96 
26 
30 
27 
33 
20 
3 
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3.6.3 The Administration of the Questionnaire. 
Before starting the administration of the questionnaire among informants, the 
researcher contacted the vice-dean of the Faculty of Medical Sciences and head of 
General Nursing Department for their permission to meet the students for the purpose 
of distributing the questionnaires. The vice-dean and the head of the department 
concerned whom the researcher approached were very co-operative in facilitating the 
researcher's job and asking other faculty members to assist him in fulfilling his task. 
In order to avoid low responses rate, the researcher, with the help of the 
professors (subject teaches) entered the classes during lectures. The researcher had the 
chance of having a face-to-face talk with the subjects before distributing the 
questionnaires. Before starting filling out the questionnaires the purpose of the study 
and the procedure to be followed were explained. Every attempt was made to make 
sure that the students understood the questions and were responding candidly. The 
respondents were given enough time to fill out the questionnaire. The questionnaires 
were to be answered and returned in the presence of the researcher so as to avoid low 
rate return. 
The subject teachers (doctors), ESP teachers and graduates were allowed to 
take the questionnaires home since they were too busy in the Faculty and in the 
hospital. It took more than 20 days to get the questionnaires back. 
3.7 Statistical Procedures 
Frequencies, percentages, and means were calculated for all questions in the 
questionnaires. To assess the degree of importance of both GE & ESP and the main 
skills and sub-skills, material evaluation, and classroom interaction patterns, 
numerical values were assigned to all responses for all these aspects. The mean was 
calculated in the way below: 
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1 to less than 1.44 = 'somewhat important', 'not at all', 'never', 'not useful', etc. 
1.45 to less than 2.44 = 'important', 'sometimes', 'to some extent', 'easy', etc. 
2.45 to less than 3 = 'very important', 'always',' to a great extent', etc. 
The data collected in the questionnaires was then transferred onto four 
separate coding sheets. They were then transferred to the computer database. The 
Statistical Package for Social Sciences (SPSS) was used to analyse the data according 
to the research questions. Therefore, the statistical procedure, one way analysis of 
variance (ANOVA), had to be carried out for the Likert type items to find out the 
different language needs of the students in the different levels of study. 
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CHAPTER FOUR 
DATA ANALSIS 
4.0 Introduction 
After having obtained the data through ethnographic interviews (face-to-face 
interviews) and questionnaires, the next step was to analyze this data so as to reach to 
the answers to research questions. The data that was obtained was of the quaUtative 
type and quantitative type. The next few pages will through some light as to how both 
data were analyzed and what results were obtained. 
4.1 Interview Analysis 
As said in (3.5.1), two separate versions of interview were used one for 
students and graduates and one for subject teachers. These interviews were carried out 
with the aim of investigating and identifying the language needs of the students in the 
Faculty of Medical Sciences, General Nursing Department. Therefore, it was expected 
that much of the information given by the informants would cover the concept of 
Needs. 
These interviews were recorded as said in (3.5.4). This would help the 
researcher to follow every piece of informants' responses. After recording the 
interviews the next step was to analyze them. 
For data analysis purposes, the informants' responses were grouped to 
categories. As said in (3.5), this particular study made use of the ethnographic 
interviews in order to allow the interviewed participant to freely express his/her needs 
instead of using pre-determined response categories. Therefore, the respondents often 
provided multiple answers for each question of the interviews which explains why the 
total number of responses exceeds the number of interview participants, which were 
50 participants for the students and graduates' interview and 10 participants for 
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subject teachers' interview. Participants gave extended answers, which led them to 
note several points related to the questions. 
The first question of the two versions of the interview is "Do you use 
English?" which is abroad question in the two versions of the interview. To answer 
this broad question, all the informants of the two interviews gave the positive answer 
'yes'. Therefore, the interview analysis will begin with the second question of each 
interview. 
4.1.1 Analysis of Students and Graduates' Interview 
Forty students (10 students from each level) and 10 graduates participated in 
the interview. For data analysis purposes, the informant responses were grouped to 
categories. The following section displays how the data of interview was analyzed 
and what results were obtained. 
Table 1: Q2. "When do you use English? In which cases?" 
Response Category 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
When reading medical books, handouts and reference books. 
When listening to lectures and take notes in English. 
When participating in medical discussion with doctors. 
When writing the history of the patient. 
To listen to medical discussion of the practical classes. 
To presenting medical topics in English. 
To follow any new development in medicine. 
To answer teachers' questions in lecture. 
To read and write medical reports. 
To read and write the names of drugs. 
To read and write the diagnosis results. 
To write examination answers. 
To read newspaper and magazine. 
To read medical references for a seminar. 
To read examination questions. 
Number of 
Responses 
45 
42 
40 
40 
39 
37 
34 
33 
31 
30 
29 
28 
25 
23 
21 
Looking at the various needs/cases as expressed by student and graduate 
informants in table 1 above, it can be observed that 'listening to lectures and take 
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notes and listening to medical discussion of the practical classes' are to an extent 
some of the needs that have been expressed by the informants. This means that 
listening sub-skills as the ones mentioned above are very important for the students of 
medical sciences. The informants reported that they have to listen to lectures in 
English because some teachers lecture in English. 
Table 1 also reveals some other important sub-skills of English language. A 
quite big number of the informants expressed their need for specking. They claimed 
that they need to speak in English. By speaking they meant to inter-act with others. As 
mentioned in their response categories No 3,6, and 8, their need for speaking lies in 
'participating in medical discussion with doctors in hospital, presenting medical 
topics in English and answering teachers' questions in the lecture hall'. These needs 
were also expressed by graduates (nursing doctors in the field) which represent their 
needs in their professional commitments. So it can be noted from the informants' 
responses that there is a wish for a lot of practice in speaking or conversations. The 
informants reported that they need an active interaction approach to language. 
Regarding reading skill, the participants expressed their 'want' of some 
reading sub-skills. The outcome of the analysis of responses of question 2 has shown 
that a majority of the informants have reported that reading skill was the most 
important skill in their academic studies. They asserted that their medical books, 
handouts and reference books are in English. This is indicated by their response 
category No 1, which was provided by 45 out of 50 informants. Therefore, reading is 
important to help them comprehend the medical literature. It was also affirmed that to 
keep a breast of the new developments in medical sciences (Nursing), the students 
need to read medical journals, abstracts, recent researches in Medicine most of which 
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are written in English as one of the informants commented "we need to read in 
English to follow any new in the field of Medicine". 
The graduate informants, though they agreed with the students informants in 
the above mentioned reading sub-skills, they also expressed their need for reading in 
their professional commitment as reading the names of drugs and diagnosis results. 
A few small minority needs to read other things other than the academic 
textbooks such as reading newspapers and magazines. Some other informants had 
mentioned that they need to read a number of medical references to prepare for a 
seminar. There was also a need for reading medical reports and comprehending the 
examination questions. 
Writing skill was another language need expressed by the informants. As 
shown in the response category No 4 in table 1, most of the graduates (nursing doctors 
in the field) and student informants who are doing their clinical studies in hospital 
claimed that they need to write the history of patient in English .It can be also 
observed that writing is also needed in writing the medical reports and examination 
answers as indicated by the response categories 9 and 12 respectively. 
Graduate informants as nursing doctors expressed also their needs for writing 
sub-skills related to their medical profession such as writing the treatment and 
diagnosis results. Based on the responses of the student and graduate informants, one 
can infer that English is of vital importance for the students' academic studies and 
graduates' professional career. These needs, as expressed by the informants, can be 
provided only by a needs-based course, which considers the learners' needs as the 
first step for designing such a type of course as indicated by many ESP practitioners. 
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Table 2: Q3. "Is there any other field in which you use English?" 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
Response Category 
We talk with foreign doctors in hospital in English. 
In discussing medical issues with classmates. 
When corresponding with medical students in other medical 
institutions. 
Using computer/net for search. 
Writing the history of patient. 
Writing medical reports 
Reading the names of drugs. 
Prescribing drugs. 
Number of 
responses 
43 
39 
37 
35 
33 
31 
27 
23 
Table 2 above displays some other situations which the informants use English 
in. Looking closely at the number of responses to question 3, it can be found that a 
good deal of informants reported that they use English to talk with foreign doctors in 
hospital, discussing medical issues with their classmates and corresponding with 
medical students in other medical institutions. Some other informants indicated that in 
order to search any medical topic in computer/net, they need English. This is shown 
by response category No 4 in the table above. 
Table 2 also reveals repetition of some of the informants' responses given in 
table 1 such as writing the history of the patient and medical reports while a very 
small minority need English for reading the names of diseases and prescribing drugs. 
Table 3: Q4. "Is English necessary for students of Medical Sciences? Why?" 
1. 
2. 
3. 
4. 
5. 
Response Category 
Majority of medical books and handouts are in English. 
Medical terminologies are in English not in Arabic. 
English is the basis of medical studies in general. 
English provides us with high communicative skills to deal with 
foreign doctors. 
It is only English which develops our medical knowledge. 
Number of 
responses 
47 
45 
43 
22 
19 
Table 3 introduces the different reasons given by the informants behind the 
necessity of using English in their medical studies. Almost all the informants 
107 
CHAPTER FOUR: DATA ANALYSIS 
confirmed that English is necessary for their academic study. They all gave the 
positive answer 'yes'. Most of the reasons of using English, according to the 
informants as shown in their response categories No land 2 are that most medical 
books and handouts are in English and medical terminologies are in English not in 
Arabic. In addition, most of the informants gave a comprehensive answer to question 
4 in one statement. They reported that English is the basis of medical study in general. 
This comprehensive answer implies, the researcher thinks, the importance of the four 
English skills besides other language components such as grammar and vocabulary. 
Table 3 also reveals some attitudes of the informants towards English. Some 
informants indicated, as shown in response categories 4 and 5, that English provides 
them with the high communicative skills in dealing with foreign doctors while some 
other informants reported that it is only through English that they can develop their 
medical knowledge. One 1^ ' year student informant said "I need English like the thirst 
man who needs water". 
Tale 4: Q5. "Will you need English in future? In which cases?" 
No. 
1. 
2. 
3. 
4. 
5. 
Response category 
To continue my higher studies. 
To write academic researches in my field. 
To get a better job in a foreign country. 
To follow new developments in medicine. 
To interact with international medical professionals. 
Number of 
responses 
47 
45 
39 
37 
27 
In answering to question 5 of the interview, most of the informants, as shown 
in table 4, pointed out that they will use English for pursuing their higher studies and 
writing medical researches (response categories. No 1 and 2 respectively). This 
indicates that these informants are aware of the importance of English even after they 
graduate or finish their study. 
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Another future uses of English as expressed by the informants are getting a 
better job in a foreign country and following new developments in medicine which 
both involve using English. Moreover, interacting with international medical 
professionals is another future need expressed by some few graduate informants. 
Table 5: Q6. "Do you face any difficulties in using English in your medical 
study?" 
No. 
1. 
2. 
3. 
4. 
5. 
Response category 
Some medical terminologies can't be pronounced easily. 
Inability to form correct English sentences. 
Neglecting some letters when writing words. 
Difficulty of interacting with others in English. 
Difficulty of listening to take notes after the teacher. 
Number of 
responses 
48 
45 
25 
20 
18 
Keeping in mind the data presented table 5 above, one can notice that the first 
two response categories constitute most of the difficulties faced by the informants. 
This is reflected by the number of responses to the first two response category. 
Majority of informants expressed their difficulties in pronouncing medical 
terminologies because, the researcher thinks, most medical terminologies are long and 
consist of several parts. Since they have difficulty in pronunciation, the researcher 
claims, they want to practice their pronunciation and hence correct it because such a 
problem may hinder their participation in in-class activities. Anther difficulty is their 
poor grammar. This is reflected in their inability to construct correct English 
sentences as shown in response category No 2. It seems fi-om response category 2 that 
grammar causes a big difficulty to many informants. In addition, some informants 
reported that they have difficulties in neglecting letters when writing, interacting with 
others in English and listening to take notes after the teacher. 
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4.1.2 Analysis of Teachers' Interview 
Ten informant teachers participated in the interview. To analyze the teachers' 
interview, the researcher followed the same criterion used for analyzing students 
graduates' interview. The first question of this interview is a broad question which 
was given the positive answer 'yes' by all informants. The first question is "Do you 
use English"? 
Table 6: Q2. "When do you use English? In which cases?" 
No. 
1. 
2. 
3. 
4. 
5. 
Response category 
When presenting the subject of lecture. 
In presenting medical terminologies. 
In the practical classes in hospital. 
Giving questions in lecture hall. 
Doing presentation on medical topics. 
Number of 
responses 
lo 
9 
8 
7 
7 
Obviously, as shown in table 6 above, the majority of the teacher informants 
reported that they use English when introducing the subject of lecture and presenting 
medical terminologies. This indicates that the students have to follow the teachers to 
capture what is being said by the teachers. When the teachers use English as in the 
cases above (speaking skills), the students have to follow them and take notes after 
the teachers (listening and writing skills). Another uses of English as expressed by the 
teachers are in the practical classes held in hospital, giving questions and doing 
presentation on medical topics. Keeping in mind what was said in table 6 by the 
teachers, one notices that there is some agreement between the teacher informants and 
student informants regarding the responses to question No 2 in the two interviews (see 
the students' responses to question 2 in their interview). 
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Table 7: Q3. "Is there any other field in which you use English?" 
No. 
1. 
2. 
3. 
Response category 
Experiment procedures are in English. 
Examination questions are written in English. 
Writing medical reports should be in English. 
Number of 
responses 
10 
8 
7 
Table 7 above reveals the other uses of English expressed by the teacher 
informants. All teacher informants reported that they use English in experiment 
procedures in the laboratory. 8 of the total number of teacher information said that 
they use English in writing examination questions which involve students to 
comprehend to answer these questions. The table also shows that few teacher 
informants use English in writing medical reports. 
Table 8: Q4. "Is English necessary for students of Medical Sciences? Why?" 
Response category 
1. English is the basis of medical studies. 
2. Presentation of medical topic is in English. 
3. Medical articles and books are in English. 
4. Medical terminologies are in English. 
5. Participating in medical discussion is in English. 
6. Examination questions and answers are in English. 
7. Medical developments are in English. 
Number of 
responses 
10 
9 
9 
9 
8 
8 
8 
Table 8 above presents the different reasons given by the teacher informants 
behind the necessity of English for the medical students in their academic studies. All 
the teacher informants (10 out of 10) reported that English is necessary because it is 
the basis of medical study. This answer given by the teacher informants corresponds 
with the response category No 3 of Q4 of the students' interview (see table 3).This 
implies the importance of English to all students in terms of the four skills and other 
linguistic issues as grammar in their teaching and learning process. Another reason 
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given by the teacher informants behind the use of English by the medical students are 
that presentation of medical topics, medical articles, participating in medical 
discussion, medical books, medical terminologies, answering teachers questions, 
examination questions and others are all in English as mentioned in the table above 8. 
Table 9: Q5. "Will medical students need English in future? In which cases?" 
No. 
1. 
2. 
3. 
4. 
Response category 
Pursuing their studies. 
Attending international conferences. 
Following new developments in medicine. 
Conducting workshop. 
Number of 
responses 
10 
9 
9 
8 
Table 9 above shows positive agreement in the responses of teacher informants 
regarding students ad graduates' future needs of English (question 5). As noticed from the 
table, all the teacher informants agreed that the students will need English for continuing 
their higher study which obligates the students to have sufficient knowledge of English to 
realize this future need. In addition, a quite big number of the teacher informants 
confirmed that English will be used by the students in attending international conferences 
and following any developments in medical stream, while few informants indicated that 
English will be used in conducting workshop as stated in response category 4. 
Table 10: Q6. "Are there any difficulties faced by the medical students in terms 
of using English?" 
No. 
1. 
2. 
3. 
4. 
5. 
Response category 
Unable to comprehend medical terms for the first time especially 
by 1st year students. 
In need for translating most of the words. 
Weak in constructing correct English sentences. 
Prefer written examinations to oral ones because of their inability 
to speak in English. 
Grammar and spelling mistakes when writing answers. 
Number of 
responses 
9 
9 
8 
8 
8 
Table 10 above presents the teacher informants' views regarding the 
linguistic difficulties faced by the medical students. Majority of the teacher 
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informants indicated that the medical students have a problem in comprehending the 
medical terms. This is because, the research agrees, medical tentiinologies are 
composed of several parts which need some practices in context to understand them. 
Another linguistic difficulties faced by the students as reported by the teacher 
informants in table 10 are their need for translating most of the words in Arabic, their 
weakness in forming meaningfiil sentences in English, preference of written 
examinations to oral ones. This indicates that the students' vocabulary is very low and 
they need vocabulary expansion and granmiar accuracy to overcome these problems 
and hence enable them to function more effectively in their academic studies. 
All responses of the questions given by the teacher informants suggest that 
English is a necessary tool for the students of medical sciences. Majority of the 
teachers answered positively that there is a need for a kind of English that could help 
these students to tackle the communicative activities requited by their study as some 
teacher informants said "there should be some relation between English programme 
and the medical subjects taught to the students". 
4.2. Questionnaire Analysis 
4.2.1 Baclcground Information 
This section in all versions attempts to collect personal or background 
information about the respondents for referential purposes. Data were collected from a 
total number of 235 participants (179 students, 20 graduates, 33 subject teachers and 3 
ESP teachers). 
All students from General Nursing Department, Faculty of Medical Sciences 
were categorized as one group, graduates as another group , all subject teachers 
represented a third group , and ESP teachers represented a fourth group. 
i n 
CHAPTER FOUR: DATA ANALYSIS 
As to section one, the findings of the two questionnaires ( students and 
graduates' questionnaires ) to question 3 - the extra courses in English received after 
secondary school- revealed that out of the total number 199 ( students and graduates) 
34 or 17.08 % (32 students and 2 graduates ) had additional courses in English. 
With regard to question 4- the language used in lectures- table 11 illustrates 
the responses given by the first three groups of participants. 
Table 11: Responses to question 4 regarding tlie language used in the lectures. 
level 
1 
2 
3 
4 
Subject Teachers 
Graduates 
Total 
English 
No 
13 
3 
2 
4 
5 
2 
29 
% 
13.54 
11.53 
6.66 
14.81 
15.15 
10.00 
12.5 
Arabic 
No 
-
-
-
-
-
-
-
% 
-
-
-
-
-
-
-
English and 
Arabic 
No 
83 
23 
28 
23 
28 
18 
203 
% 
86.44 
88.47 
93.33 
85.18 
84.75 
90.00 
87.5 
From table 11 above, it can be seen that an overwhelming majority of the 
sample population 203 out of 232 (87.5%) claimed that the lectures were in English 
and Arabic while a small minority of 29 (12.5 %) pointed out that they were in 
English and none were in Arabic only. 
With regard to the language of textbooks, references used in the academic 
studies, 190 out of 232 (81.90 %) of the sample said that they were exclusively in 
English while 42 (18.10%) said they were in both English and Arabic and none were 
in Arabic only 
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4.2.2 Language Difficulties 
Question 6 of section I in students and graduates' questionnaires 
investigates the English language difficulties or problems that students and graduates 
face when they study or use English. 
The problems in question 6 of section I were given a list of fourteen items-
these items are numbered ( A-N) ( appendix 3 & 5 ).The first four items ( A-D ) are 
about the difficulties of the four main language skills in students and graduates' 
academic studies and professional conmiitments respectively. The other ten items (E-
N) represent some of the common difficulties of learners that they may face while 
using or learning English. 
The problems given were graded in a way that some of these problems related 
to the basic foundation of learning the language such as 'knowing the alphabet', 
'knowing the spelling of words', 'limitation of vocabulary', etc. 
Other problems are related to the development of sub-skills and strategies that 
help the user of a language to tackle and overcome difficulties they may come across 
in using or learning the language (see tablel2 below). 
Table: 12. Language difficulties as perceived by the medical students. 
No. 
A 
B 
C 
D 
E 
F 
Language difficulties 
Poor speaking skills 
Poor reading comprehension 
Poor writing skills 
Poor listening comprehension 
I can not remember the words when I 
want to use the language 
I can not understand people when they 
speak too fast 
Agree 
No 
158 
92 
102 
91 
141 
159 
% 
88.27 
51.40 
56.98 
50.84 
78.77 
88.83 
Disagree 
No 
21 
87 
77 
88 
38 
20 
% 
11.73 
48.60 
43.02 
49.16 
21.23 
11.17 
Rank 
3 
9 
8 
10 
5 
2 
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G 
H 
I 
J 
K 
L 
M 
N 
Many English words have different 
meanings 
I need to know the meaning of every 
word in Arabic 
My vocabulary are limited 
Poor spelling 
Poor pronunciation 
I find difficulties in word order when I 
want to construct a sentence in English 
Poor grammar 
I still don't know all the English letters 
161 
112 
141 
78 
88 
151 
129 
13 
89.94 
62.57 
78.77 
43.57 
49.16 
84.36 
72.07 
7.26 
18 
67 
38 
101 
91 
28 
50 
166 
10.06 
37.43 
21.23 
56.43 
50.84 
15.64 
27.93 
92.64 
1 
7 
5 
12 
11 
4 
6 
13 
Table 12 above illustrates language difficulties as perceived by the medical 
students and the percentages of each difficulty. The analysis of this question of 
section I of students' questionnaire revealed that a great number of the students had 
almost all the problems presented. 
As shown in the table above, out of the total number of 179, 161 (89.94%) 
pointed out that they had problem (G) which was "many words have different 
meanings". This was the most common problem that the students had. Here the 
students expressed their difficulty as not being able to understand some words used by 
the speaker when these words are used in different contexts which are not familiar to 
these students. 
The next problem that the students had was problem (F) which was," inability 
to understand people when they speak too fast", (88.83%).In this problem, which 
ranked 2, students expressed their difficulty as not being able to follow and 
understand when people talk or speak. This, according to Homadi (2003, p. 105), will 
end up with a breakdown of a conversation or missing the points that the other party 
wants to communicate. 
The table above also reveals some other problems faced by the medical students. 
Speaking skill was rated the next highest one. Out of the total number of 179, 158 
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(88.27%) reported that they had difficuUy in speaking in their academic studies. This 
problem of speaking reflects what the students expressed in the interview about their 
need for interaction with others (See students' responses 3, 6 & 8 to Q2 of their 
interview, table 1). 
Problem (L), "I find difficulties in word-order when I want to construct a 
sentence in English" was rated as the fourth highest (84.36 %).The fifth highest 
difficulty as reported by the students was problem (E) which shares problem (I) in the 
same rank, and thus in the same percentage. The problem that almost all students had 
least was problem (N) "I still do not know all the English letters." 
Table 13: Language difficulties as perceived by the graduates. 
No. 
A 
B 
C 
D 
E 
F 
G 
H 
I 
J 
K 
L 
M 
N 
Language difficulties 
Poor speaking skills 
Poor reading comprehension 
Poor writing skills 
Poor listening comprehension 
I can't remember the words when I 
want to use the language 
I can't understand people when they 
speak too fast 
Many English words have different 
meanings 
I need to know the meaning of every 
words in Arabic 
My vocabulary items are limited 
Poor spelling 
Poor pronunciation 
I find difficulties in word order when I 
want to construct a sentence in English 
Poor grammar 
I still don't know all the English letters 
Agree 
No 
16 
13 
11 
12 
14 
18 
17 
9 
14 
6 
9 
12 
14 
% 
80.00 
65.00 
55.00 
60.00 
70.00 
90.00 
85.00 
45.00 
70.00 
30.00 
45.00 
60.00 
70.00 
00.00 
Disagree 
No 
4 
7 
9 
8 
6 
2 
3 
11 
6 
14 
11 
8 
6 
20 
% 
20.00 
35.00 
45.00 
40.00 
30.00 
10.00 
15.00 
55.00 
30.00 
70.00 
55.00 
40.00 
30.00 
100.00 
Rank 
3 
5 
7 
6 
4 
1 
2 
8 
4 
9 
8 
6 
4 
10 
Keeping in mind the students' problems listed in table 12 and looking at the 
graduates' problems listed in tablel3, it can be noticed that the graduates and students 
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had some difficulties in common. In fact, both groups agreed upon the following 
problems: 
1. They had problem in speaking. 
2. Inabilility of remembering words when using the language. 
3. They had difficulty in communication. 
4. They had problem in identifying meanings of vocabulary items in different 
contexts. 
5. Their vocabulary are limited. 
6. Their grammar is poor. 
From what has been mentioned, it can be said that the students and graduates 
initially lack the starting point for communication, which is imbedded in 
comprehension and understanding as a skill and a means of acquiring the language. 
They also lack the basic skills for communication such as listening, speaking, etc. 
It seems from the readings of ratios (percentages) that a lot of respondents had 
a lot of problems, namely, those which were mentioned in tables 12 and 13. These 
problems revealed that there was still a wide gap between the language and the 
participants. That is to say, students and graduates need to be equipped with the very 
basic strategies and study and communication skills of the types of skills (receptive 
and productive) in order to help them use the language effectively to pursue their 
academic studies and professional commitments. 
4.2.3 Importance of the Main English Language Skills 
Qs 8-9 of section II in the students' questionnaire and Qs 7-10 of section II in the 
subject teachers' questionnaire dealt with how these two sources of data collection 
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perceived the importance of the Enghsh macro-skills for the students of Medical 
Sciences for their academic studies and future career. The data obtained from the 
above mentioned sources was each computed and analyzed using the Statistical 
Package for Social Sciences (SPSS). 
Table 14: Students' perception of the importance of the macro-sldlls for their 
academic study. 
Main 
language skill 
Listening 
Speaking 
Reading 
Writing 
Somewhat 
important 
No. 
14 
16 
11 
9 
% 
7.8 
8.9 
6.1 
5.0 
Important 
No. 
50 
48 
47 
23 
% 
27.9 
26.8 
26.3 
12.8 
Very Important 
No. 
115 
115 
121 
146 
% 
64.2 
64.2 
67.6 
81.6 
Mean 
2.56 
2.55 
2.61 
2.76 
Table 14 above shows students' perception of the importance of the main 
language skills for their academic studies. Looking at the mean of the responses 
across the 4 items, it becomes clear that the medical students have shown favorable 
importance to the four items. The four skills, as expressed by the students cluster 
around a 'very important category'. Keeping in mind the frequency count of each 
skill, it can be observed that the largest majority of the students ranked writing skill as 
the first important skill for their academic studies with a percentage of 81%, reading 
skill as the second (67.6%), listening as the third (64.2%) and speaking skill as the 
fourth important skill (64.2%). 
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TablelS: Students' perception of the importance of the macro-skills for their 
future career. 
f 
Main language 
skills 
Listening 
Speaking 
Reading 
Writing 
Somewhat 
important 
No. 
24 
20 
15 
13 
% 
13.4 
11.2 
8.4 
7.3 
Important 
No. 
50 
38 
47 
34 
% 
27.9 
21.2 
26.3 
19.0 
Very important 
No. 
105 
121 
117 
132 
% 
58.7 
67.6 
65.4 
73.7 
Mean 
2.45 
2.56 
2.57 
2.66 
Table 15 indicates the importance of the four main language skills for the 
medical students' future career. It is so clear from the table above that a vast majority 
of the respondents considered writing skill as the first important skill for their fiiture 
career with a mean of 2.66.The second important skill as expressed by the medical 
students is reading skill with a mean score of 2.57, the third is speaking skill ( a mean 
score =2.56 ) and the fourth is the listening skill ( a mean score=2.45).Thus, the table 
above shows that the students agreed that all the four skills are very important for 
their future career. 
Tablel6: Teachers' perception of the importance of the macro-skills for 
students' academic studies. 
Main language 
skills 
Listening 
Speaking 
Reading 
Writing 
Somewhat 
important 
No. 
1 
2 
1 
1 
% 
3.0 
6.1 
3.0 
3.0 
Important 
No. 
6 
7 
2 
3 
% 
18.2 
21.2 
6.1 
9.1 
Very important 
No. 
26 
24 
30 
29 
% 
78.8 
72.7 
90.9 
87.9 
Mean 
2.76 
2.67 
2.88 
2.85 
Table 16 shows the importance of the main language skills for students' 
academic studies as perceived by their subject teachers. As it can be seen from the 
table above, a vast majority of the teacher respondents perceived reading skill as the 
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first important language skill for students' academic studies with a mean score of 
2.88. The second important skill as reported by the teacher respondents is writing skill 
with a mean score of 2.85, the third is listening (mean=2.76) and the fourth is 
speaking skill (mean=2.67). 
Table 17: Teachers' perception of the importance of the macro-skills for 
graduates' future career. 
Main 
language 
skills 
Listening 
Speaking 
Reading 
Writing 
Somewhat 
important 
No. 
-
1 
1 
1 
% 
-
3.0 
3.0 
3.0 
Important 
No. 
6 
5 
3 
4 
% 
18.2 
15.2 
9.1 
12.1 
Very important 
No. 
27 
27 
29 
28 
% 
81.8 
81.8 
87.9 
84.8 
Mean 
2.81 
2.79 
2.85 
2.82 
Table 17 indicates the teachers' perception of the importance of the main 
language skills for the graduates' future career (work situation). As it can be noticed 
fi-om the table above, the teacher respondents agreed with reading skill as the first 
important language skill for the graduates' fiiture career with a mean score of 
2.85.This is followed by writing skill as the second important skill with a mean score 
of 2.82, listening skill as the third (mean=2.81) and speaking skill as the fourth 
(mean=2.2.79).Thus, tables 16 and 17 showed that the teachers respondents agreed 
that all the four skills are very important for both the students and the graduates. 
Table 18: Teachers' perception of the importance of teaching GE to their 
a. students in their 
academic studies. 
b. graduates in their 
future career. 
Somewhat 
important 
No 
0 
1 
% 
0 
3.0 
Important 
No 
6 
8 
% 
18.2 
24.2 
Very 
important 
No 
27 
24 
% 
81.8 
77.7 
Mean 
2.8 
2.7 
Table 18 bhows teachers' perception of the role of teaching GE in students' 
academic studies and graduates' future career. A big number of the teachers (81.2 %) 
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reported that teaching GE was very important for students in their academic studies. A 
mean of 2.8 was scored for this item i.e. 'very important'. 
As far as the importance of teaching GE for graduates' future career is concerned, 
most of the teachers (72.7 %) perceived GE as very important while 24.2% perceived 
it as important. Only one teacher said that GE was somewhat important. A mean of 
2.7 was scored for this item. 
Table 19: Teachers' perception of the importance of teaching ESP courses to 
a. students. 
b.graduates. 
Somewhat 
important 
No. 
0 
0 
% 
0 
0 
Important 
No. 
12 
14 
% 
36.4 
42.4 
Very important 
No. 
21 
19 
% 
63.6 
57.6 
Mean 
2.6 
2.5 
Table 19 indicates that all the subject teachers perceived the ESP courses as 
playing an important role in students' academic studies. As it can be seen from the 
table above, 21 out of 33 teachers (63.6%) said that ESP courses were very important 
and 12 teachers (36.4 %) believed they were important. The importance of ESP 
courses in students' academic studies scored a mean of 2.6. 
Concerning the importance of ESP courses for graduates (in work situation), 19 
out of the total number of the teachers (57.6 %) perceived that ESP courses were very 
important and 14 teachers (42.4 %) said that they were important. The importance of 
ESP courses for graduates' work situation scored a mean of 2.5 
4.2.4 Analysis of Students' English Language Needs 
In chapter 3 it was mentioned that the data obtained from the first three 
sources-students, subject teachers and graduates was each computed and analyzed 
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using the Statistical Package for Social Sciences (SPSS). The findings of the 
questionnaires which cover section II (Qs 9-12), III and II of each questionnaire will 
be reported under the following headings: 
1. Language needs as perceived by students and subject teachers. 
2. Language needs and Preferences of needs as perceived by students in 
different levels of study. 
3. Views of the Subjects towards the 1*' year English Programme 
4.2.4.1 Language Needs as Perceived by Students and Teachers 
In this section the language needs will be reported from the point of view of 
both students and subject teachers. In other words, this section will answer the first 
two research questions. As it has been mentioned in chapter 3 (3.6.1.2), the 27 items 
of Qs 9-12 in section II of students' questiormaire run parallel with the items in 
section III of subject teachers' questionnaire. Therefore, most of the information 
could be directly checked one against the other to determine whether there was 
substantial disagreement on any item between the two groups. 
The items in the sections mentioned above reflect the kind of communicative 
activities which the students have to carry out in English in their academic studies. 
Each item is given a 3 numerical value that correspond with his/her degree of 
importance. The SPSS was used to find out the mean of each item. The following 
readings are interpreted as follows: 
1 to 1.44 somewhat important (abbreviated to SI) 
1.45 to 2.44 important (abbreviated to IMP) 
2.45 to 3.00 very important (abbreviated to V.IMP) 
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The findings of the students and subject teachers' questionnaires to this 
section are shown in the following tables. 
Table 20: A reference table with the communicative activities to be investigated. 
Listening sub-slcills 
1. Listening to lecture in English. 
2. Listening to lectures and take notes in English. 
3. Following medical discussion/seminars in English. 
4. Understanding questions asked by teachers in English. 
5. Following medical films/programmes in English. 
6. Listening to instruction from English sources. 
7. Listening to discussion in a meeting with a foreign delegation. 
Speaking sub-slciils 
8. Asking questions in English classrooms/hospital. 
9. Participating in seminars/tutorials in English. 
10. Discussing in English the medical cases with senior doctors. 
11. Giving correct answers in English when asked. 
12. Making presentation in front of the class. 
13. Giving instructions to non-Arabic patients. 
14. Conveying information from English sources to Arabic sources. 
Reading sub-skills 
15. Reading to understand exam questions in English. 
16. Reading to get all the information from an English medical text. 
17. Reading to get the main information from an English medical text. 
18. Reading English professional medical studies. 
19. Reading simimaries of medical studies. 
20. Reading books and academic references. 
21. Reading catalogs of medical machines and tools. 
22. Reading the labels of medicine when buy them. 
Writing sub-skills 
23. Writing test/exam answers in English. Z,J. w i l l i n g ICM/CAiUll aUSWClS 111 CUgllSIl . 
24. Writing essays/ research papers in English. 
25. Writing medical reports in English. 
26. Writing the history of patient in English. 
27. Descibing in English procedures/ experiment/ objects under microscope. 
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Table 21: Mean scores and percentages of the medical students' needs in the 
listening sub-skills as perceived by the two groups of subjects. 
No. 
1 
2 
3 
4 
5 
6 
7 
SI= 
Medical s 
SI 
N 
37 
26 
32 
24 
61 
54 
65 
= Sor 
% 
20.7 
14.5 
17.9 
13.4 
34.1 
30.2 
36.3 
newhat 
IMP 
N 
74 
78 
60 
51 
68 
83 
58 
Imp 
% 
41.3 
43.6 
33.5 
28.5 
38.0 
46.4 
32.4 
ortant 
tudents 
V.IMP 
N 
68 
75 
87 
104 
50 
42 
56 
IMP= 
% 
38.0 
41.9 
48.6 
58.1 
27.7 
23.5 
31.3 
= Impo 
Mean 
2.17 
2.27 
2.30 
2.45 
1.94 
1.93 
1.95 
Subject teachers 
SI 
N 
1 
1 
2 
-
1 
5 
8 
% 
3.0 
3.0 
6.1 
-
3.0 
15.2 
24.2 
IMP 
N 
10 
12 
10 
10 
14 
12 
3 
% 
30.3 
36.4 
30.3 
30.3 
42.4 
36.4 
9.1 
V.IMP 
N 
22 
20 
21 
23 
18 
16 
22 
rtant V.IMP= Very Important 
% 
66.7 
60.6 
63.6 
69.7 
54.5 
48.5 
66.7 
Mean 
2.64 
2.58 
2.58 
2.70 
2.52 
2.33 
2.42 
Table 21 above shows the findings of the degree of importance of students' 
needs of listening sub-skills. As it can be seen fi^om the table, the medical students 
expressed an 'important need' in every item of listening skills (mean scores were 
between 1.93-2.45).Within these mean scores, item 4 "understanding questions 
asked by teachers in English" was expressed by the medical students as a 'very 
important' need with a mean score of 2.45.The other listening skills (see the reference 
table No 20) were expressed as 'important' needs (mean scores were between 1.93-
2.27). To be more specific, the percentages (13.4%-36.3%) indicate students' 
agreement with these seven listening sub-skills as 'somewhat important', (28.5%-
46.4%) as 'important' and (23.5%-58.1%) as 'very important'. The subject teachers, 
on the hand, perceived items 1-5 as 'very important'( mean scores were between 2.52-
2.70 ), except item 6- listening to instructions from English sources and item 7-
llstening to discussion in a meeting which were expressed as 'important' with mean 
scores of 2.33 and 2.42 respectively. In terms of percentages, the percentages (3.0%-
24.2%) show teachers' agreement with theses items as 'somewhat important', (9.1%-
42.4%) as 'important' and (48.5%-69.7%) as 'very important'. 
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Table 22: Mean scores and the percentages of the Medical students' needs In the 
speaking skills as perceived by the two groups of subjects. 
No. 
8 
9 
10 
11 
12 
13 
14 
Medical students 
SI 
N 
38 
53 
10 
18 
49 
29 
30 
% 
21.2 
29.6 
5.6 
10.1 
27.4 
16.2 
16.8 
IMP 
N 
72 
71 
50 
57 
67 
51 
60 
% 
40.2 
39.7 
27.9 
31.8 
37.4 
28.5 
33.5 
V.IMP 
N 
69 
55 
119 
104 
63 
99 
89 
% 
38.5 
30.7 
66.5 
58.1 
35.2 
55.3 
49.7 
Mean 
2.17 
2.01 
2.61 
2.48 
2.07 
2.39 
2.33 
Subject teachers 
SI 
N 
-
2 
-
2 
-
4 
1 
% 
-
6.1 
-
6.1 
-
12.1 
3.0 
IMP 
N 
9 
15 
6 
6 
14 
10 
11 
% 
27.3 
45.5 
18.2 
18.2 
42.4 
30.3 
33.3 
V.IMP 
N 
24 
16 
27 
25 
19 
19 
21 
% 
72.7 
48.5 
81.8 
75.8 
57.6 
57.6 
63.6 
Mean 
2.73 
2.42 
2.82 
2.70 
2.58 
2.45 
2.61 
In regard to speaking skills as indicated in table 22 above, the medical 
students had expressed items 10- discussing in English the medical cases with 
senior doctors and 11- giving correct answers in English when asked as 'very 
important' needs with mean scores of 2.61 and 2.48. They also perceived items 9, 8, 
12, 13 and 14 as 'important' (mean scores were between 2.01-2.39). To clarify more, 
the percentages (5.6%-29.6%) indicate students' agreement with the speaking sub-
skills as 'somewhat important', (27.9%-40.2%) as 'important' and (30.7%-66.5%) as 
'very important'. The subject teachers perceived that every item of speaking skills 
was very important (mean scores were between 2.45-2.82), except item 9-
participating in seminars/tutorials in English (mean score=2.42) which was 
perceived as an 'important' need. In terms of percentages, the percentages (3.0%-
12.1%) indicate teachers' agreement with theses speaking items as 'somewhat 
important', (18.2%-45.5%) as 'important' and (48.5%-81.8%) as 'very important'. 
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Table 23: Mean scores percentages of the Medical students' needs in the reading 
skills as perceived by the two groups of subjects. 
No. 
15 
16 
17 
18 
19 
20 
21 
22 
Medical students 
SI 
N 
9 
17 
16 
29 
23 
34 
34 
11 
% 
5.0 
9.5 
8.9 
16.2 
12.8 
19.0 
19.0 
6.1 
IMP 
N 
29 
71 
67 
76 
70 
68 
60 
27 
% 
16.2 
39.7 
37.4 
42.5 
39.1 
38.0 
33.5 
15.1 
V.IMP 
N 
141 
91 
96 
74 
86 
77 
85 
141 
% 
78.8 
50.8 
53.6 
41.3 
48.0 
43.0 
47.5 
78.8 
Mean 
2.74 
2.41 
2.45 
2.25 
2.35 
2.24 
2.28 
2.73 
Subject teachers 
SI 
N 
-
-
-
2 
1 
1 
6 
4 
% 
-
-
-
6.1 
3.0 
3.0 
18.2 
12.1 
IMP 
N 
10 
2 
4 
3 
9 
6 
2 
5 
% 
30.3 
6.1 
12.1 
9.1 
27.3 
18.2 
6.1 
15.2 
V.IMP 
N 
23 
31 
29 
28 
23 
26 
25 
24 
% 
69.7 
93.9 
87.9 
84.8 
69.7 
78.8 
75.8 
72.7 
Mean 
2.70 
2.94 
2.88 
2.79 
2.67 
2.76 
2.58 
2.61 
With regard to reading skills as shown in table 23 above, the medical students 
expressed item 15- reading to understand exam questions in English ( mean= 
2.74)), item 22- reading the labels of medicine and tools ( mean= 2.73 ) and item 
17- reading to get the main information from an English medical text ( 
mean=2.45 ) as 'very important' needs, except items 16, 18, 19,20 and 21 (see table 
20) which were expressed as 'important' ( mean scores were between 2.24-2.41 ). To 
be more specific, the percentages (5.0%-19.0%) show students' agreement with these 
reading sub-skills as 'somewhat important', (15.1%-42.5%) as 'important' and 
(14.3%-78.8%) as 'very important'. However, the subject teachers had expressed each 
item of reading skills as very important (mean scores were between 2.58-2.94). In 
terms of percentages, the percentages (3.0%-18.2%) show teachers' agreement with 
these items as 'somewhat important', (6.1%-30.3%) as 'important' and (69.7%-
93.9%) as 'very important'. 
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Table 24: Mean scores and percentages of the Medical students' needs in the 
writing skills as perceived by the two groups of subjects. 
No. 
23 
24 
25 
26 
27 
Medical students 
SI 
N 
14 
34 
18 
32 
28 
% 
7.8 
19.0 
10.1 
17.9 
15.6 
IMP 
N 
37 
64 
34 
63 
71 
% 
20.7 
35.8 
19.0 
35.2 
39.7 
V.IMP 
N 
128 
81 
127 
84 
80 
% 
71.5 
45.3 
70.9 
46.9 
44.7 
Mean 
2.64 
2.26 
2.61 
2.29 
2.29 
Subject teachers 
SI 
N 
-
2 
1 
-
-
% 
-
6.1 
3.0 
-
-
IMP 
N 
8 
7 
7 
8 
9 
% 
24.2 
21.2 
21.2 
24.2 
27.3 
V.IMP 
N 
25 
24 
25 
25 
24 
% 
75.8 
72.7 
75.8 
75.8 
72.7 
Mean 
2.76 
2.67 
2.73 
2.76 
2.73 
In regard to writing sidlls (table 24), the medical students had perceived 
items 23- writing test/exam answers in English and 25- writing medical reports 
in English as 'very important' needs with mean scores of 2.64 and 2.61 respectively, 
except items 24,26 and 27 which were expressed as 'important' ( mean scores were 
between 2.26-2.29). To clarify more, the percentages (7.8%-19.0%) indicate students' 
agreement with these writing items as 'somewhat important', (19.0%-39.7%) as 
'important' and (44.7%-71.5%) as 'very important'. The subject teachers perceived 
each item of writing skills as 'very important' (mean scores were between 2.67-2.26). 
In terms of percentages, the percentages (3.0%-6.1%) show teachers' agreement with 
these items as 'somewhat important', (21.2%-27.3%) as 'important' and (72.7%-
75.8%) as 'very important'. Keeping in view the responses given by the subject 
teachers about the importance of writing skills for the students' academic studies, one 
can notice that the subject teachers are better able to judge the importance of this skill 
than the students themselves. This may be because that the subject teachers are always 
in contact with these students in the classroom, hospital laboratory and thus know 
what they lack and want in their academic studies. 
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Table 25: Priorities among language sub-skills as perceived by medical students. 
No 
15 
22 
23 
25 
10 
11 
17 
4 
16 
13 
19 
14 
3 
26 
27 
21 
2 
24 
18 
20 
1 
8 
12 
9 
7 
5 
6 
The Language Sub-skills 
Reading to understand exam .... 
Reading the labels of medicine... 
Writing test/exam answer in .... 
Writing medical reports 
Discussing in English the 
Giving correct answers in English 
Reading to get the main 
Understand questions asked by ... 
Reading to get all the .... 
Giving instructions to non-Arabic. 
Reading sununaries of medical... 
Conveying information from .... 
Following medical discussion .... 
Writing the history of patient in... 
Describing in English procedures. 
Reading catalogs of medical... 
Listening to lectures in English ... 
Writing essays/research papers ... 
Reading English professional ... 
Reading books and academic ... 
Listening to lectures in English... 
Asking questions in English .... 
Making presentation in front of.. 
Listening to discussion in a .... 
Following medical films and .... 
Listening to instructions from .... 
SI 
N 
9 
11 
14 
18 
10 
18 
16 
24 
17 
29 
23 
30 
32 
32 
28 
34 
26 
34 
29 
34 
37 
38 
49 
53 
65 
61 
54 
% 
5.0 
6.1 
7.8 
10.1 
5.6 
10.1 
8.9 
13.4 
9.5 
16.2 
12.8 
16.8 
17.9 
17.9 
15.6 
19.0 
14.5 
19.0 
16.2 
19.0 
20.7 
21.2 
27.4 
29.6 
36.3 
34.1 
30.2 
Imp 
N 
29 
27 
37 
34 
50 
57 
67 
51 
71 
51 
70 
60 
60 
63 
71 
60 
78 
64 
76 
68 
74 
72 
67 
71 
58 
68 
83 
% 
16.2 
15.1 
20.7 
19.0 
27.9 
31.8 
37.4 
28.5 
39.7 
28.5 
39.1 
33.5 
33.5 
35.2 
39.7 
33.5 
43.6 
35.8 
42.5 
38.0 
41.3 
40.2 
37.4 
39.9 
32.4 
38.0 
46.4 
v.] 
N 
141 
141 
128 
127 
119 
104 
96 
104 
91 
99 
86 
89 
87 
84 
80 
85 
75 
81 
74 
77 
68 
69 
63 
55 
56 
50 
42 
MP 
% 
78.8 
78.8 
71.5 
70.9 
66.5 
58.1 
53.6 
58.1 
50.8 
55.3 
48.0 
49.7 
48.6 
46.9 
44.7 
47.5 
41.9 
45.3 
41.3 
43.0 
38.0 
38.5 
35.2 
30.7 
31.3 
27.9 
23.5 
Mean 
2.74 
2.73 
2.64 
2.61 
2.61 
2.48 
2.45 
2.45 
2.41 
2.39 
2.35 
2.33 
2.30 
2.29 
2.29 
2.28 
2.27 
2.26 
2.25 
2.24 
2.17 
2.17 
2.07 
2.01 
1.95 
1.94 
1.93 
Looking at table 25, it can be noticed that all the medical students perceived 
that all the 27 items are important for them in their academic studies. Based on the 
means and percentages of the responses across the 27 items in table 25, it becomes 
clear that the students have shown a favorable importance to all the language skills. 
Also the results show that the degree of importance falls between important and very 
important with more emphasis to important category. As it can be noticed from the 
table, only items 15 ,22, 23, 25, 10, 11, 17, and 4 were perceived as very important 
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(mean scores were between 2.45- 2.73 ).The rest of items were perceived as important 
(mean scores were between 1.93-2.41 ). 
Table 26: Priorities among language sub-skills as perceived by subject teachers. 
No 
16 
17 
10 
18 
26 
23 
20 
8 
27 
25 
11 
15 
4 
19 
24 
1 
22 
14 
2 
12 
3 
21 
5 
13 
9 
7 
6 
The Language Sub-skills 
Reading to get all the information ... 
Reading to get the main information... 
Discussing in English the medical... 
Reading English professional... 
Writing the history of patients in ... 
Writing test/exam answers in English.. 
Reading books and academic ... 
Asking questions in English ... 
Describing in English procedures ... 
Writing medical reports in English... 
Giving correct answer4s in English ... 
Reading to understand exam ... 
Understanding questions asked by ... 
Reading summaries of medical... 
Writing essays/research papers in ... 
Listening to lectures in English ... 
Reading the labels of medicine when... 
Conveying information from English.. 
Listening to lectures and take notes ... 
Making presentation in front of the ... 
Following medical discussion ... 
Reading catalogs of medical... 
Following medical films ... 
Giving instructions to non-Arabic ... 
Participating in seminars/tutorials in... 
Listening to discussions in a meeting... 
Listening to instructions from ... 
SI 
N 
-
-
-
2 
-
-
1 
-
-
1 
2 
-
-
1 
2 
1 
4 
1 
1 
-
2 
6 
1 
4 
2 
8 
5 
% 
-
-
-
6.1 
-
-
3.0 
-
-
3.0 
6.1 
-
-
3.0 
6.1 
3.0 
12.1 
3.0 
3.0 
-
6.1 
18.2 
3.0 
12.1 
6.1 
24.2 
15.2 
I 
N 
2 
4 
6 
3 
8 
8 
6 
9 
9 
7 
6 
10 
10 
9 
7 
10 
5 
11 
12 
14 
10 
2 
14 
10 
15 
3 
12 
MP 
% 
6.1 
12.1 
18.2 
9.1 
24.2 
24.2 
18,2 
27.3 
27.3 
21.2 
18.2 
30.3 
30.3 
27.3 
21.2 
30.3 
15.2 
33.3 
36.4 
42.4 
30.3 
6.1 
42.4 
30.3 
45.5 
9.1 
36.4 
V.IMP 
N 
31 
29 
27 
28 
25 
25 
26 
24 
24 
25 
25 
23 
23 
23 
25 
22 
24 
21 
20 
19 
21 
25 
18 
19 
16 
22 
16 
% 
93.9 
87.9 
81.8 
84.8 
75.8 
75.8 
78.8 
72.7 
72.7 
75.8 
75.8 
69.7 
69.7 
69.7 
75.8 
66.7 
72.7 
63.6 
60.6 
57.6 
63.6 
75.8 
54.5 
57.6 
48.5 
66.7 
48.5 
Mean 
2.94 
2.88 
2.82 
2.79 
2.76 
2.76 
2.76 
2.73 
2.73 
2.73 
2.70 
2.70 
2.70 
2.67 
2.67 
2.64 
2.61 
2.61 
2.58 
2.58 
2.58 
2.58 
2.52 
2.45 
2.42 
2.42 
2.33 
On the other hand, a look at table 26 reveals that the subject teachers also 
perceived that these items represent the students' academic needs. The only difference 
in the two tables is in the degree of importance. As shown in table 26, all the items 
were perceived as 'very important' (mean scores were between 2.45-2.93), except 
items 9, 7and 6 which were perceived as 'important'. This means that subject teachers 
perceived the importance of these items for students' academic studies more than the 
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students themselves. So while the subject teachers' responses are clustered almost 
around 'very important' category and the students' items expressed as very important 
come within the subject teachers' very important items from item 4 onwards (table 
25), it can be noticed that the subject teachers and the students are in full agreement 
about the following items 
15. Reading to understand exam questions in English. 
22. Reading the labels of medicine when buy them. 
23. Writing test/exam answers in English. 
25. Writing medical reports in English. 
10. Discussing in English the medical cases with senior doctors. 
11. Giving correct answers in English when asked. 
17. Reading to get the main information from an English medical text. 
4. Understanding questions asked by lectures/colleagues in English. 
Moreover, a look at the hierarchical order in both tables (tables 25 &26) shows 
that both the students and subject teachers perceived item 6- listening to instruction 
from English sources- as the last item with mean scores of ( 1.93 ) and (2.33) 
respectively. 
4.2.4.2 Language Needs and their Preferences as Perceived by Students of each 
level of Study. 
This section of data analysis deals with the language needs of the sub-skills 
of the four main skills as perceived by the students in each level of study. It also deals 
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with the preferences of needs for each level. The reason for identifying the 
preferences of needs is that such information would help in prioritizing needs in 
course design, for example, the needs of P' year students of particular sub-skills will 
come before the 2"*^  year and the 3'^ '' year. It is also important to know which level 
expressed great need for particular skill than the others. The following tables illustrate 
the preferences of needs in the four sub-skills as expressed by the students. 
Table 27: Students' Language needs and their preferences in the listening sub-
skills. 
N 
I 
2 
3 
4 
• 
6 
7 
1 
2 
3 
4 
5 
6 
7 
Level one 
SI 
N 
21 
9 
18 
18 
35 
27 
40 
% 
21.9 
9.4 
18.8 
18.8 
36.5 
28.1 
41.7 
IMP 
N 
35 
45 
24 
22 
39 
52 
33 
% 
36.5 
46.9 
25.0 
22.9 
40.6 
54.2 
34.4 
V. 
N 
40 
42 
54 
56 
22 
17 
23 
IMP 
% 
41.7 
43.8 
56.3 
58.3 
22.9 
17.7 
24.0 
Mean 
2.20 
2.34 
2.37 
2.39 
1.86 
1.89 
1.82 
Level three 
SI 
N 
8 
11 
8 
4 
10 
11 
10 
% 
26.7 
36.7 
26.7 
13.3 
33.3 
36.7 
33.3 
U 
N 
16 
9 
12 
9 
12 
7 
11 
ViP 
% 
53.3 
30.0 
40.0 
30.0 
40.0 
23.3 
36.7 
V. 
N 
6 
10 
10 
17 
8 
12 
9 
IMP 
% 
20.0 
33.3 
33.3 
56.7 
26.7 
40.0 
30.0 
Mean 
1.93 
1.97 
2.06 
2.43 
1.93 
2.03 
1.97 
Level two 
SI 
N 
3 
1 
-
1 
8 
6 
10 
% 
11.5 
3.8 
-
3.8 
30.8 
23.1 
38.5 
IMP 
N 
13 
13 
11 
8 
11 
14 
5 
% 
50.0 
50.0 
42.3 
30.8 
42.3 
53.8 
19.2 
V. 
N 
10 
12 
15 
17 
7 
6 
11 
[MP 
% 
38.5 
46.2 
57.7 
65.4 
26.9 
23.1 
42.3 
Mean 
2.30 
2.42 
2.58 
2.61 
1.96 
2.00 
2.03 
Level four 
SI 
N 
5 
5 
6 
1 
8 
10 
5 
% 
18.5 
18.5 
22.2 
3.7 
29.6 
37.0 
18.5 
11 
N 
10 
11 
13 
12 
6 
10 
9 
VIP 
% 
37.0 
40.7 
48.1 
44.4 
22.2 
37.0 
33.3 
V. 
N 
12 
11 
8 
14 
13 
7 
13 
[MP 
% 
44.4 
40.7 
29.6 
51.9 
48.1 
25.9 
48.1 
Mean 
2.26 
2.22 
2.07 
2.48 
2.18 
1.89 
2.30 
Table 27 above shows the findings of the degree of importance of listening 
sub-skills and their preferences as expressed by the students in the four levels. 
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Level One 
As it can be seen from table 27, the mean scores of level-one students' 
responses to the seven listening sub-skills are between (1.82-2.39), indicating that 
their responses are clustered around 'important' category. To be more specific, the 
percentages between (9.4%-41.7%) of the students' responses indicate their 
agreement with the seven items of listening sub-skills (refer to reference table No 20) 
as 'somewhat important', ( 22.9%-54.2% ) as important and ( 17.7-58.3% ) as 'very 
important'. Looking at the table closely, we find that level-one students gave 
preference to items 1, 3 and 4 as the percentages of their responses to these items are 
clustered under the 'very important' category. 
Level Two 
It can be noticed from table 27 that the mean scores of level-two students' 
responses are between (1.96-2.61), indicating that their responses are clustered around 
'important' and 'very important' categories. To be more specific, the percentages 
between (3.8%-38.5%) of the students' responses show their agreement with these 
items of listening sub-skills as 'somewhat important', ( 19.2%-53.8%) as 'important' 
and (23.1%-65.4%) as 'very important'. The table also indicates that items 3,4 and 7 
were preferred by level-two students as the percentages of their responses to these 
items are clustered under 'very important' category. 
Level Three 
The mean scores of level-three students' responses as shown in table 27 are 
between (1.93-2.43), showing that their responses are clustered around 'important' 
category. In terms of percentages, the percentages between (13.3%-36.7%) of the 
students' responses to the seven listening sub-skills indicate their agreement with 
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theses items as 'somewhat important', (23.3%-53.3%), as 'important' and (20.0%-
56.7%) as 'very unportant'. Within these seven items of listening sub-skills, the items 
2, 4, and 6 were given preference over the other items because of the big number of 
students who responded to these items as very important as shown in the table. 
Level Four 
The mean scores of level-four responses are between (1.89-2.48), indicating 
that their responses are clustered between 'important' and 'very important' categories. 
To clarify more, the percentages between (13.3%-36.7%) indicate the students' 
agreement with these items as 'somewhat important', (22.2%-48.1%) as 'important' 
and (25.9%-51.9%) as 'very important'. From these seven items, level-four students 
expressed items 1, 2, 4, 5 and 6 as very important items. 
Looking at the data presented in table 27, we can find that level-two students 
expressed a great need for listening skills more than the other levels did as they scored 
better than the other three levels. This is also reflected by comparing the average 
means of the listening sub-skills of the four levels in form of figure. 
The average mean of listening sub-skills of the 
four levels 
Z^ 
0 
LeveH Level2 Levels Level4 
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Table 28: Students' Language needs and their preferences in the speaking sub-
skills. 
No 
8 
9 
10 
11 
12 
13 
14 
8 
9 
10 
11 
12 
13 
14 
Level one 
SI 
N 
18 
34 
4 
10 
32 
14 
11 
% 
18.8 
35.4 
4.2 
10.4 
33.3 
14.6 
11.5 
IMP 
N 
33 
35 
31 
27 
39 
27 
37 
Level t 
SI 
N 
9 
9 
2 
2 
6 
6 
9 
% 
30.0 
30.0 
6.7 
6.7 
20.0 
20.0 
30.0 
% 
34.4 
36.5 
32.3 
28.1 
40.6 
28.1 
38.5 
V.IMP 
N 
45 
27 
61 
59 
25 
55 
48 
% 
46.9 
28.1 
63.5 
61.5 
26.0 
57.33 
50.0 
Mean 
2.28 
1.93 
2.59 
2.51 
1.93 
2.43 
2.38 
Tree 
IMP 
N 
11 
13 
9 
14 
13 
10 
8 
% 
36.7 
43.3 
30.0 
46.7 
43.3 
33.3 
26.7 
V.IMP 
N 
10 
8 
19 
14 
11 
14 
13 
% 
33.3 
26.7 
63.3 
46.7 
36.7 
46.7 
43.3 
mean 
2.03 
1.97 
2.57 
2.40 
2.17 
2.27 
2.13 
Level two 
SI 
N 
2 
3 
3 
1 
5 
3 
4 
% 
7.7 
11.5 
11.5 
3.8 
19.2 
11.5 
15.4 
IMP 
N 
17 
14 
5 
10 
6 
7 
9 
% 
65.4 
53.8 
19.2 
38.5 
23.1 
26.9 
34.6 
V.IMP 
N 
7 
9 
18 
15 
15 
16 
13 
% 
26.9 
34.6 
69.2 
57.7 
57.7 
61.5 
50.0 
Mean 
2.19 
2.23 
2.58 
2.54 
2.38 
2.50 
2.35 
Level four 
SI 
N 
9 
7 
1 
5 
6 
6 
6 
% 
33.3 
25.9 
3.7 
18.5 
22.2 
22.2 
22.2 
IMP 
N 
11 
9 
5 
6 
9 
7 
6 
% 
40.7 
33.3 
18.5 
22.2 
33.3 
25.9 
22.2 
V.IMP 
N 
7 
11 
21 
16 
12 
14 
15 
% 
25.9 
40.7 
77.8 
59.3 
44.4 
51.9 
55.6 
Mean 
1.92 
2.15 
2.74 
2.40 
2.22 
2.30 
2.33 
Table 28 above reveals the findings of the degree of importance and the 
preferences of needs in the speaking sub-skills as perceived by the students in the 
different levels of study. 
Level One 
The mean scores of level-one students' responses to the speaking sub-skills 
(items 8-14) are between (1.93-2.59), indicating that their responses are clustered 
around 'important' and 'very important' categories. To clarify more, the percentages 
between (4.2%-35.4%) indicate the students' agreement with these speaking sub-
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skills as 'somewhat important', (28.1%-40.6%) as 'important' and (26.0%-63.5%) as 
'very important'. From these seven items of speaking sub-skills, level-one students 
showed preference to the items 8,10,11,13 and 14 as most of students' responses to 
these items are clustered under 'very important' category. 
Level Two 
The mean scores of level-two students' responses to the seven speaking sub-
skills are between (2.19-258), showing that their responses are clustered between 
'important' and 'very important' categories, hi terms of percentages, the percentages 
between (3.8%-19.2%) indicated the students' agreement with these items as 
'somewhat important', (19.2%-64.4 %%) as 'important' and (26.9%-69.2%) as 'very 
important'. From these seven speaking sub-skills, level-two students showed great 
preference to items 10-14 as most of their responses to these items are clustered 
around 'very important' category. 
Level Three 
The mean scores of level-three students' responses to the seven speaking sub-
skills are between (1.97-2.57), indicating that their responses are clustered between 
'important' and 'very important' categories. To be more specific, the percentages 
between (6.7%-30.0%) indicated the students' agreement with these items (8-14) as 
'somewhat important', (26.7%-46.7%) as 'important' and (26.7%-63.3%) as 'very 
important'. Items 10,11,13 and 14 have been give preference to the other items. 
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Level Four 
The mean scores of level four responses are between (1.92-2.74), indicating 
that their responses are clustered around 'important' and 'very important' categories. 
To make it very clear, the percentages between (3.7%-33.3%) indicate the students' 
agreement with these items as 'somewhat important', (18.5%-40.7%) as 'important' 
and (25.9%-77.8%) as 'very important'. All items of speaking sub-skills have been 
perceived as 'very important', except item 8 which was perceived as 'important'. 
Looking closely at the data presented in table above 28, it can be noticed that 
level-two students expressed a great need for speaking skills more than the other 
levels did as they scored better than the other three levels. This is also reflected by 
comparing the average means of the speaking sub-skills of the four levels in the figure 
below. 
The average mean of speaking sub-
skills of the four levels 
^M 
:2^. I 
Level 1 Level 2 Level 3 Level 4 
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Table 29: Students' Language needs and their preferences in the reading sub-
sldlls 
N 
15 
16 
17 
18 
19 
20 
21 
22 
15 
16 
17 
18 
19 
20 
21 
22 
Level 1 
SI 
N 
3 
6 
8 
17 
10 
22 
19 
6 
% 
3.1 
6.3 
8.3 
17.7 
10.4 
22.9 
19.8 
6.3 
I 
N 
15 
41 
35 
39 
34 
37 
27 
16 
% 
15.6 
42.7 
36.5 
40.6 
35.4 
38.5 
28.1 
16.7 
VI 
N 
78 
49 
53 
40 
52 
37 
50 
74 
% 
81.3 
51.0 
55.2 
41.7 
54.2 
38.5 
52.1 
77.1 
Mean 
2.78 
2.45 
2.47 
2.30 
2.44 
2.16 
2.32 
2.71 
Level 3 
SI 
N 
2 
5 
4 
5 
4 
4 
6 
1 
% 
6.7 
16.7 
13.3 
16.7 
13.3 
13.3 
20.0 
3.3 
IMP 
N 
8 
12 
13 
13 
16 
14 
15 
6 
% 
26.7 
40.0 
43.3 
43.3 
53.3 
46.7 
50.0 
20.0 
V.IMP 
N 
20 
13 
13 
12 
10 
12 
9 
23 
% 
66.7 
43.3 
43.3 
40.0 
33.3 
40.0 
30.0 
76.7 
Mean 
2.60 
2.27 
2.30 
2.23 
2.20 
2.27 
2.10 
2.73 
Leve 
SI 
r>r 
1 
2 
-
3 
3 
4 
6 
2 
% 
3.8 
7.7 
-
11.5 
11.5 
15.4 
23.1 
7.7 
I 
N 
2 
8 
9 
13 
11 
8 
9 
4 
% 
7.7 
30.8 
34.6 
50.0 
42.3 
30.8 
34.6 
15.4 
2 
VI 
N 
23 
16 
17 
10 
12 
14 
11 
20 
% 
88.5 
61.5 
65.4 
38.5 
46.2 
53.8 
42.3 
76.9 
Mean 
2.85 
2.54 
2.65 
2.27 
2.35 
2.38 
2.19 
2.69 
Level 4 
SI 
IN" 
3 
4 
4 
4 
6 
_4j 
3 
2 
% 
11.1 
14.8 
14.8 
14.8 
22.2 
14.8 
11.1 
7.4 
IMP 
N 
4 
10 
10 
11 
9 
9 
9 
1 
% 
14.8 
37.0 
37.0 
40.7 
33.3 
33.3 
33.3 
3.7 
V.IMP 
N 
20 
13 
13 
12 
12 
14 
15 
24 
% 
74.1 
48.1 
48.1 
44.4 
44.4 
51.9 
55.6 
88.9 
Mean 
2.63 
2.33 
2.33 
2.30 
2.22 
2.37 
2.44 
2.81 
The table above reveals the findings of the degree of importance and preference 
of needs of the reading sub-skills. 
Level One 
The mean scores of level-one students' responses to the eight reading sub-
skills are between (2.16-2.78), showing that their responses are clustered between 
'important' and 'very important' categories. In terms of percentages, the percentages 
between (3.1%-22.9%) show the students' agreement with these eight items as 
'somewhat important', (15.6%-42.7%) as 'important' and (38.5%-81.3%) as 'very 
important'. The table above reveals that level-one students preferred all the eight 
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items of reading skill as most of their responses to these items are clustered under 
'very important' category. 
Level Two 
The mean scores of level two responses are between (2.19-2.85), indicating 
that their responses are clustered around 'important' and 'very important' categories. 
To clarify more, the percentages between (3.8%-23.1%) indicate the students' 
agreement with these eight reading sub-skills as 'somewhat important', (7.7%-50.0%) 
as 'important' and (38.5%-88.5%) as 'very important'. Looking closely at table 29, it 
can be observed that level-two students perceived all the reading items as 'very 
important', except item 18 which was expressed as 'important'. 
Level Three 
The mean scores of level-three students' responses to the eight items of 
reading sub-skills are between (2.10-2.73), showing that their responses are clustered 
between 'important' and 'very important' categories. To be more specific, the 
percentages between (3.3%-20.0%) indicate the students' agreement with the eight 
items as 'somewhat important', (20.0-53.3%) as 'important' and (30.0%-76.7%) as 
'very important'. The students of level three preferred items 15, 16, 17, and 23 to the 
other items as their responses to these items are clustered under 'very important' 
category. 
Level Four 
The mean scores of level-four students' responses to the reading sub-skills are 
between (2.22-2.81), indicating that theii responses are civistered between 'important' 
and 'very important' categories. In terms of percentages^ the percentages between 
(7.4%-22.2%) show the students' agreement with these items as 'somewhat 
i i n 
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important', (3.7%-40.7%) as 'important' and (48.1%-88.9%) as 'very important'. All 
the reading sub-skills have been perceived as 'very important' items. Level two again 
expressed a great need for reading skills more than the other levels as shown in the 
figiire below. 
The average mean of reading sub-skills of 
the four levels 
.2=^ 
0 
Level 1 Level 2 Level 3 Level 4 
Table 30: Students' Language needs and their preferences in the writing sub-
skills 
N 
23 
24 
25 
26 
27 
23 
24 
25 
26 
27 
Level 
SI 
N 
10 
20 
15 
19 
14 
% 
10.4 
20.8 
15.6 
19.8 
14.6 
I 
N 
15 
32 
16 
34 
37 
% 
15.6 
33.3 
16.7 
35.4 
38.5 
VI 
N 
71 
44 
65 
43 
45 
% 
74. 
45. 
67. 
44. 
46. 
Mean 
2.63 
2.25 
2.52 
2.25 
2.32 
Level 3 
N 
2 
10 
3 
9 
5 
% 
6.7 
33.3 
10.0 
30.0 
16.7 
N 
10 
8 
7 
9 
15 
% 
33.3 
26.7 
23.3 
30.0 
50.0 
N 
18 
12 
20 
12 
10 
% 
60. 
40 
66. 
40. 
33. 
Mean 
2.53 
2.06 
2.57 
2.10 
2.16 
Level 2 
SI 
N 
1 
3i 
-
4 
2 
% 
3.8 
11.5 
15.4 
7.7 
I 
N 
3 
15 
5 
9 
13 
% 
11.5 
57.7 
19.2 
34.6 
50.0 
VI 
N 
22 
8 
21 
13 
11 
% 
84.6 
30.8 
80.8 
50.0 
42.3 
Mean 
2.8 
2.1 
2.8 
2.3 
2.3 
Level 4 
N 
1 
1 
-
-
7 
% 
3.7 
3.7 
-
-
25.9 
N 
9 
9 
6 
11 
6 
% 
33.3 
33.3 
22.2 
40.7 
22.2 
N 
17 
17 
21 
16 
14 
% 
63.0 
63.0 
77.8 
59.3 
51.9 
Mean 
2.5 
2.5 
2.7 
2.5 
2.2 
The table above reveals the 
preferences of needs in the writing 
different levels of study. 
findings of the degree 
sub-skills as perceived 
of importance and the 
by the students in the 
140 
CHAPTER FOUR: DATA ANALYSIS 
Level One 
The mean scores of level-one students' responses to the five writing sub-skills 
are between (2.25-2.63), indicating that their responses are clustered between 
'important' and 'very important'. To be more specific, the percentages between 
(10.4%-20.8%) show the students' agreement with these five items as 'somewhat 
important', (15.6%-38.5%) as 'important' and (44.8%-74.0%) as 'very important'. It 
is observed fi-om the table that level-one students had perceived all the five writing 
sub-skills as 'very important' items. 
Level Two 
The mean scores of level-two students' responses are between (2.19-2.80), 
indicating that their responses are clustered between 'important' and 'very important' 
categories. To clarify more, the percentages between (3.8%-15.4%) indicate the 
students' agreement with these items as 'somewhat important', (11.5%-57.7%) as 
'important' and (30.8%-84.6%) as 'very important'. Items 23, 25 and 26 have been 
given preference by the students in this level as most of their responses to these items 
were clustered under 'very important' category. 
Level Three 
The mean scores of level three responses are between (2.06-2.57), 
showing that their responses are clustered between 'important' and 'very important'. 
To be more specific, the percentages between (6.7%-33.3%) indicate the students' 
agreement with these items as 'somewhat important', (23.3%-50.0%) as 'important' 
and (33.3%-66.7%) as 'very important'. Level-three students had perceived the first 
four items (23-26) as very important items. 
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Level Four 
The mean scores of level four responses are between (2.30-2.78), indicating 
that their responses are clustered around 'important' and 'very important'. In terms of 
percentages, the percentages between (3.7%-25.9%) indicate the students agreement 
with these writing sub-skills as 'somewhat important', (22.2%-40.7%) as 'important' 
and (51.9 %-77.8) as 'very important'. The students in this particular level had 
perceived all the five items as 'very important' as shown in the table and in the figure 
below. 
The average mean of writing sub-skills of the 
four levels 
^ 
^ 
Level 1 Level 2 Level 3 Level 4 
4.2.4.3 Views of the Subjects towards the 1'* year English Programme 
Sections 2 and 3 in the students and graduates' questionnaires respectively and 
section 4 in the subject teachers' questionnaire aimed at getting feedback Irom these 
three sources of information about the English programme currently taught. They had 
to agree/disagree with a set of statements. The first four statements were about the 
subjects' views towards the 1^ ' year English programme while the last three items are 
about fiiture career needs. 
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Table 31: The degree of agreement between students regarding 1^ ' year English 
programme - section III. 
The English programme in the first year 
4. Should be based on English specific to medical studies. 
1. Did not meet my language needs. 
3. Should be based on general/ordinary English. 
2. Helped me follow courses in English in my academic 
studies. 
Agree 
No 
149 
139 
113 
90 
% 
83.24 
77.65 
63.12 
50.27 
Disagree 
No. 
30 
40 
66 
89 
% 
16.76 
22.35 
36.88 
49.73 
Table 31 above presents the students' views in the 1*' year English programme 
(items 1-4). As shown in the table above, the students have responded unfavorably to 
item l-"the English programme in the first year did not meet my language needs". It 
is also clear fi-om the students' responses to the other statements in the table that a 
massive majority (83.24%) of the students in the four levels felt that this programme 
should be based on English specific to medical studies i.e. Medical English while a 
quite big number (63.12%) felt that it should be based on general English. 
Table 32: The degree of agreement bet>veen subject teachers regarding 1*' year 
English programme - section IV. 
The English programme in the first year 
4. Should be based on English specific to medical 
studies. 
1. Did not meet the students' language needs. 
3. Should be based on general English/ordinary 
English. 
2. Helped them follow courses in English in their 
academic study. 
Agree 
No 
31 
29 
27 
25 
% 
93.93 
87.87 
81.81 
75.75 
Disagree 
No. 
2 
4 
6 
8 
% 
6.07 
12.13 
18.19 
24.25 
Table 32 presents the subject teachers' views in the first year English 
Programme. As it can be seen fi-om the table, the teachers' views on item 4 (93.93%) 
corresponds with the students' view on the same item (83.24%). The difference is 
only in the percentage. In addition, the subject teachers agreed that the l" year 
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English programme did not meet the students' language needs (87.87%).They also 
reported that this programme should be based on general English (81.81%). 
Table 33: The degree of agreement between students regarding their future 
needs- section III 
In the future I will require to use my knowledge of 
English 
6. To go for higher studies in English speaking medical 
institution. 
5. To work with foreign colleagues. 
7. To participate in medical conferences/ seminars. 
Agree 
No 
167 
163 
160 
% 
93.30 
91.06 
89.38 
Disagree 
No. 
12 
16 
19 
% 
06.70 
08.94 
10.62 
In table 33 above the findings on the future needs revealed that a majority of 
the students (93.30%) have considered that English will be used in the future to go for 
higher studies in English speaking medical institution (item 6). This was followed by 
the need for English to work with foreign colleagues- item 5 (91.06%) and the need to 
participate in medical conferences and seminars-item 7 (89.38%). 
Table 34: The degree of agreement between subject teachers regarding the 
students' future needs- section IV 
In the future they will require to use their 
knowledge of English 
6.To go for higher studies in English speaking medical 
institutions 
7.To participate in medical conference /seminars 
5.To work with foreign colleagues 
Agree 
No 
30 
29 
25 
% 
90.90 
87.87 
75.75 
Disagree 
No. 
3 
4 
8 
% 
09.10 
12.13 
24.25 
Looking at table 34 above, it can be noticed that the subject teachers' view on 
the students' future need item 6 (90.90%) - to go for higher studies in English 
speaking medical institution- is in full agreement with the students' view on the same 
item (93.30).They also agreed with item 7 (89.38% for the students and 87.87% for 
the subject teachers) though they ranked it in different order. 
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4.2.5 The Graduate's Needs as Perceived by the Graduates 
Table 35 displays the findings to the items in section II of the graduates' 
questionnaire. These items represent the communicative activities which are confined 
to the graduates (nursing doctors) professional commitments. 
Table 35: The Percentage and mean scores of the medical graduates' needs in the 
four English skills- section II 
Listening skills 
1. To understand lectures/papers given in 
English by visiting/senior doctors. 
2. To understand instructions in English 
given by senior doctors. 
3. To follow medical films/discussion on 
TV and radio in English. 
Speaking 
4. To participate in seminars/medical 
discussion in English. 
5. To present in English the medical cases to 
senior doctors/colleagues in medical 
meetings. 
6. To give oral instructions in English to 
nurses. 
7. To communicate in English with foreign 
colleagues. 
Reading 
8. To read and understand medical reports in 
English. 
9. To read and understand prescriptions 
written in English. 
10. To get information from English 
professional journals/research papers. 
11. To understand instructions in English on 
medical equipments. 
Writing 
12. To write reports in English on cases 
admitted/discharged from hospital. 
13. To write treatment in English. 
14. To write a paper for conference. 
15. To correspond with other medical 
institutions. 
Regarding listening skills, it can be 
SI 
N 
2 
2 
6 
2 
-
1 
4 
5 
3 
-
4 
2 
2 
3 
3 
set 
% 
10.0 
10.0 
30.0 
10.0 
-
5.0 
20.0 
25.0 
15.0 
-
20.0 
10.0 
10.0 
15.0 
15.0 
m froi 
I] 
N 
8 
6 
4 
6 
4 
5 
7 
5 
12 
9 
11 
7 
5 
6 
11 
n tal 
VIP 
% 
40.0 
30.0 
20.0 
30.0 
20.0 
25.0 
35.0 
25.0 
60.0 
45.0 
55.0 
35.0 
25.0 
30.0 
55.0 
ble 35 
V.IMP 
N 
10 
12 
10 
12 
16 
14 
9 
10 
5 
11 
5 
11 
13 
11 
6 
thai 
% 
50.0 
60.0 
50.0 
60.0 
80.0 
70.0 
45.0 
50.0 
25.0 
55.0 
25.0 
55.0 
65.0 
55.0 
30.0 
the r 
Mean 
2.40 
2.50 
2.20 
2.50 
2.80 
2.65 
2.25 
2.25 
2.10 
2.55 
2.05 
2.45 
2.55 
2.40 
2.15 
nedical 
graduates perceived item 2, as a very important need for their professional 
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commitments with a mean score of 2.50. The other two items, namely, items 1 and 3 
were perceived as important needs with mean scores of 2.40 and 2.20 respectively. To 
be more specific, the percentages between (10%-30%) indicate that these graduates 
agree with the three listening sub-skills as 'somewhat important', (20%-40%) as 
'important' and (50%-60%) as 'very important'. 
In regard to speaking skills, the medical graduates perceived every item of 
speaking skills as a very important need (mean scores were between 2.50-2.80), 
except item 7 (mean =2.25) which was perceived as important. To clarify more, the 
percentages between (5.0%-20.0%) show the graduates' agreement with these 
speaking sub-skills as 'somewhat important', (2.0%-35.0%) as 'important' and 
(45.0%-80.0%) as 'very important'. 
With regard to reading skills, the medical graduates had perceived item 10 as a 
very important need with a mean score of 2.55. The items 8, 9 and 11 were perceived 
as important items (mean scores were between (2.05-2.25). In terms of percentages, 
the percentages between (l5.0%-25.0%) indicate the graduates' agreement with these 
reading sub-skills as 'somewhat important', (25.0%-60.0%) as 'important' and 
(25.0%-55.0%) as 'very important'. 
Regarding writing skills, the medical graduates perceived items 12 and 13 as 
very important needs with mean scores of 2.45 and 2.55 respectively. Items 14 and 15 
were expressed as important needs (mean scores were between 2.15-2.40). To be 
more specific, the percentages between (10.0%-15.0%) show the graduates' 
agreement with these writing sub-skills as 'somewhat important', (25.0%-55.0%) as 
'important' and (30.0%-65.0%) as 'very important'. 
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Table 36: Priorities among language sub-skills as perceived by graduates 
5 
6 
13 
10 
2 
4 
12 
1 
14 
8 
7 
3 
15 
9 
11 
In my professional commitment I 
need 
To present in English the medical 
cases to senior doctors/colleagues in 
medical meetings. 
To give oral instruction in English to 
nurses. 
To write treatment in English. 
To get information from English 
professional/research papers. 
To understand instructions in English 
given by senior doctors. 
To participate in seminars/medical 
discussion in English. 
To write reports in English on cases 
admitted or discharged from hospital. 
To understand lectures/papers given 
in English by visiting/senior doctors. 
To write a paper for a conference. 
To read and understand medical 
reports in English. 
To communicate in English with 
foreign colleagues. 
To follow medical films/discussion on 
TV and radio in English. 
To correspond with other medical 
institutions. 
To read and imderstand prescription 
in English. 
To understand instructions in English 
on medical equipments. 
SI 
N 
-
1 
2 
-
2 
2 
2 
2 
3 
5 
4 
6 
3 
3 
4 
% 
-
5.0 
10.0 
-
10.0 
10.0 
10.0 
10.0 
15.0 
25.0 
20.0 
30.0 
15.0 
15.0 
20.0 
IMP 
N 
4 
5 
5 
9 
6 
6 
7 
8 
6 
5 
7 
4 
11 
12 
11 
% 
20.0 
25.0 
25.0 
45.0 
30.0 
30.0 
35.0 
40.0 
30.0 
25.5 
35.0 
20.0 
55.5 
60.0 
55.0 
V.IMP 
N 
16 
14 
13 
11 
12 
12 
11 
10 
11 
10 
9 
10 
6 
5 
5 
% 
80.0 
70.0 
65.0 
55.0 
60.0 
60.0 
55.0 
50.0 
55.0 
50.0 
45.0 
50.0 
30.0 
25.0 
25.0 
Mean 
2.80 
2.65 
2.55 
2.55 
2.50 
2.50 
2.45 
2.40 
2.40 
2.25 
2.25 
2.20 
2.15 
2.10 
2.05 
Looking at the means across these 15 items in table 36, it can be noticed that 
most of the graduates agree that these are their professional commitments and which 
they need to carry out in English. Moreover, the first seven items 5-12 have been 
perceived by the majority of the graduates as very important (mean scores were 
between 2.45-2.80).Among these very important items, items 5, 6,2 and 4 belong to 
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speaking skills which emphasize the importance of this skill for the graduates. The 
other eight items were perceived as important (mean scores were between 2.05- 2-40). 
Table 37: Degree of agreement between graduates regarding l" year English 
programme- section III. 
The English programme in the l" year 
1. Did not meet my language needs 
4. Should be based on English specific to medical 
study. 
3. Should be based on general/ordinary English 
2. Helped me follow courses in English in my 
academic studies. 
Agree 
No. 
27 
18 
13 
12 
% 
90.00 
60.00 
43.33 
40.00 
Disagree 
No. 
3 
12 
17 
18 
% 
10.00 
40.00 
56.67 
60.00 
The results in table 37 revealed that the graduates unfavorably responded to 
item 1 (90%). They reported that the English programme in the first year did not meet 
their needs. Moreover, the findings revealed that the graduates preferred a specific 
English programme (60%) to a general one (43.33%). 
Table 38: Degree of agreement between graduates regarding their future needs-
section III 
In the future I will require to use my knowledge 
of English 
6. To go for higher studies. 
5. To work with foreign colleagues. 
7. To participate in medical conferences/seminars. 
Agree 
No. 
27 
25 
24 
% 
90.00 
83.33 
80.00 
Disagree 
No. 
3 
5 
6 
% 
10.00 
16.67 
20.00 
The graduates' perception of their future language needs lies first in item 6-
the use of English to go for higher studies in English speaking medical institution. 
This indicates that they are in full agreement with the subject teachers who are also 
doctors. It can also be observed that the graduates and students agreed with the order 
of items 5 and 7 as the second and third respectively. 
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4.2.6 Material Evaluation 
The section in the students and ESP teachers' questionnaires on material 
evaluation contained 9 questions (15 items). All the items were designed to help the 
researcher to form and build a general picture about the suitability of the materials 
currently used in teaching and learning at the Faculty. The total number of 
respondents for the following section was 182 (179 students and 3 ESP teachers). For 
analyzing the responses to the items in this section, the first two categories in some 
items sometimes are added to each other to form one category as in table39a, 39b, etc. 
Ql. "How useful were these two ESP courses (currently taught) 
Table 39a: in developing listening skills?" 
L I 
L2 
L3 
L4 
ESP 
Very UsefUl 
No 
8 
4 
6 
7 
1 
% 
8.3 
15.4 
20.0 
25.9 
33.3 
Useful 
No 
33 
8 
18 
12 
2 
% 
34.4 
30.8 
60.0 
44.4 
66.67 
Not Useful 
No 
55 
14 
6 
8 
-
% 
57.3 
53.8 
20.0 
29.6 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.51 
1.61 
2.00 
1.96 
2.33 
Table 39a above shows in numbers as well as in percentages the responses of 
the 182 respondents surveyed in this section of the study, 96 students from level one, 
26 from level two, 30 from level three, 27 from level four, besides three ESP teachers. 
The mean of the level-one students is (1.51), showing that their responses are 
clustered around the 'useful' category. To clarify more, 57.3% of level-one 
respondents agreed that the two ESP courses are not useful in developing listening 
skills while 42.7% (by adding the responses of 'useful' and 'very useful' categories to 
each other) said that they are useful in developing the same item. 
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As far as the responses of level-two students are concerned, it seems that we are 
having nearly the same picture of level one as the mean of level-two responses is 
(1.61), which means that most of their responses are clustered around 'useful' 
category. To be more specific, 53.8% of the responses of this particular group have 
fallen under 'not useful' category. It is understandable then that the level-two subjects 
agree that the two ESP courses are not useful in developing listening skills. 
Level three and four, on the other hand, seem to have different perspective as 
their means are somewhat closer to each other, ( 1.96) and (2.33) respectively, 
indicating that their responses are clustered around 'useful' category. In terms of 
percentages, 80% of level-three students agreed with the usefulness of the two ESP 
courses in developing listening skills and 70.3% of level-four students agreed with the 
same item. ESP teachers also agreed that these two courses are useful in developing 
the same item as 6.1% of their responses are clustered around the 'useful' category. 
Table 39b: in developing speaking skills?" 
L I 
L2 
L3 
L4 
ESP 
Very Useful 
No 
3 
4 
7 
5 
-
% 
3.1 
15.4 
23.3 
18.5 
-
Useful 
No 
29 
8 
15 
11 
2 
% 
30.2 
30.8 
50.0 
40.7 
6.1 
Not Useful 
No 
64 
14 
8 
11 
1 
% 
66.7 
53.8 
26.7 
40.7 
3.0 
Total 
96 
26 
30 
27 
3 
Mean 
1.36 
1.61 
1.97 
1.77 
1.67 
Keeping in mind the data represented table 39b, one can notice that level-one 
subjects agreed that the two ESP courses are not useful in developing speaking skills 
and this is reflected by the mean score of their responses to this item ( 1.36), which is 
considered negative response. This result corresponds with what students expressed in 
the interview about their need to interact with others (refer to response categories No 
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3, 6 «fe 8, Q2 of students' interview). One can also notice that most of level-one 
responses are clustered around 'not useful' category (66.7%).The level-two responses 
seem to give a relatively different picture from that of level one. Though the mean of 
level-two responses are clustered around the 'useful' category, one can notice that 
level-two responses are clustered around 'not useful' and 'useful' categories with 
percentages of 53.8% and 46.2 % respectively. This clearly shows that this particular 
group, level two, is not quite sure whether these two courses are useful or not in 
developing speaking skills. 
Levels three and four, on the other hand, seem to be similar in their responses to 
item (b). Their mean scores are (1.97) and (2.00) respectively, showing that their 
responses are clustered around 'useful' category. Based on table 38b, the percentages 
showing students' agreement with the usefulness of these two ESP courses in 
developing speaking skills are 73.00% for level three and 59.2% for level four. 
Similarly, ESP teachers' responses are clustered around the 'useful' category with a 
percentage of 6.1% which indicated agreement with this item. 
Table 39c: in developing reading skills?" 
L I 
L2 
L3 
L4 
ESP 
Very Useful 
No 
7 
3 
10 
7 
1 
% 
7.3 
11.5 
33.3 
25.9 
3.0 
Useful 
No 
33 
9 
14 
12 
2 
% 
34.4 
34.6 
46.7 
44.4 
6.1 
Not Useful 
No 
56 
14 
6 
8 
-
% 
58.3 
53.8 
20.0 
29.6 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.49 
1.58 
2.13 
1.96 
2.33 
Looking at table 39c, it can be observed that 58.3% of level-one students said 
that the two ESP courses are 'not useful' in developing reading skills though the mean 
score of their responses is clustered around 'useful' category. The mean score of 
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level-two responses is 1.58, which is clustered around 'useful' category. To be more 
specific, 53.8% indicated that the two courses are not usefiil while 46.1% said that 
they are useful. This clearly shows that the level-two students' responses are 
fluctuating between 'not useful' and 'useful' categories. 
Levels three and four, on the other hand, perceived the two ESP courses as 
being useful in developing reading skills. This is reflected by the mean scores of their 
responses to this item (2.13) and (1.96) respectively, which are clustered around 
'useful' category. To clarify more, 80% and 70.3% of level three and four students 
respectively agreed with the ESP courses as being useful in developing reading skills. 
ESP teachers also agreed with the two courses as being useful in developing the same 
skill. 
Table 39d: in developing writing skills?" 
L I 
L2 
L3 
L4 
ESP 
Very Useful 
No 
6 
2 
10 
7 
1 
% 
6.3 
7.7 
33.3 
25.9 
3.0 
Useful 
No 
26 
10 
15 
10 
2 
% 
27.1 
38.5 
50.0 
37.0 
6.1 
Not Useful 
No 
64 
14 
5 
10 
-
% 
66.7 
53.8 
16.7 
37.0 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.39 
1.54 
2.17 
1.88 
2.33 
As far as developing writing skills is concerned, it was found that 66.7% of 
level-one students' responses agreed that the two ESP courses are 'not useful' in 
developing writing skills. The mean score of this item for level one is (1.39), which is 
clustered under 'not useful' category. The mean score of level- two responses is 
(1.54), indicating that their responses are clustered around 'useful' category. To be 
more specific, 53.8% of level-two students said that the two ESP courses are not 'not 
useful' in developing writing skills whereas 46.2% agreed that they are useful in 
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developing the same item. Looking closely at the percentages of the two categories 
mentioned above, it can be said that the responses of level-two students are clustered 
between 'not useful' and 'useful' categories , indicating that the students of this 
particular group are not quite sure whether the courses are useful or not. 
Levels three and four, as it can be seen from the table, are in favor of the 
two courses. This is reflected by the mean scores of their responses to item (d), (2.17) 
and (1.82) respectively, indicating that their responses are clustered around 'useful' 
category. To be more specific, 83.3% and 62.9% for level three and four students 
respectively agreed that the two ESP courses are usefiil in developing writing skills. 
Similarly, 6.1% of the ESP teachers agreed with the two courses as being useful in 
developing writing skills. 
Table 39e: in presenting grammar points?" 
L I 
L2 
L3 
L4 
ESP 
Very Useful 
No 
2 
1 
10 
4 
-
% 
2.1 
3.8 
33.3 
14.8 
-
Useful 
No 
29 
7 
10 
12 
1 
% 
30.2 
26.9 
33.3 
44.4 
3.1 
Not Useful 
No 
65 
18 
10 
11 
2 
% 
67.7 
69.2 
33.3 
40.7 
6.1 
Total 
96 
26 
30 
27 
3 
Mean 
1.34 
1.35 
2.00 
1.74 
1.33 
Based on the data presented table 39e above, the mean scores of level one and 
level two responses to item (e) are (1.34) and (1.35) respectively, indicating that their 
responses are clustered around 'not useful' category. This means that level one and 
two students are not in favor of the two ESP courses regarding item (e). To be more 
specific, 67.7% of level-one students and 69.2% of level-two students indicated that 
the courses are 'not useful' in developing grammar points. One the other hand, the 
mean scores of level three and four are (2.00) and (1.74) respectively, showing that 
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their responses are clustered around 'useful category'. In terms of percentages, 66.6% 
of level-three and 59.2% of level-four students said that these two courses are 'useful' 
in developing grammar points. For ESP teachers, two out of three (6.1%) reported that 
the courses are 'not useftil' in developing item (e). 
Q2. "How often did these two courses encourage you to interact with English 
Table 40a: with your classmates in the classroom?" 
LI 
L2 
L3 
L4 
ESP 
Always 
No 
13 
4 
1 
-
-
% 
13.5 
15.4 
3.3 
-
-
Sometimes 
No 
53 
14 
22 
19 
3 
% 
55.2 
53.8 
73.3 
70.4 
9.1 
Never 
No 
30 
8 
7 
8 
-
% 
31.3 
30.8 
23.3 
29.6 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.82 
1.85 
1.83 
1.70 
2.00 
Obviously a good deal of the subjects' responses are clustered around the 
'sometimes' category, which means that the subjects of the various groups agree that 
the ESP courses 'sometimes' encourage them to interact with their classmates in the 
class. The mean score of the responses of the four groups is (1.82), (1.85), (1.83) and 
(1.70) respectively, indicating that most of the respondents agree with the 
'sometimes' category. Based on the table above, the percentages showing agreement 
with the 'sometimes' category are 55.2% for level one,53.8% for level two, 73.3% for 
level three and 70.4% for level four. All ESP teachers agreed with the 'sometimes' 
category with a percentage of 9.1 %. 
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Table 40b: with your teacher in the classroom?" 
LI 
L2 
L3 
L4 
ESP 
Always 
No 
17 
4 
5 
1 
1 
% 
17.7 
15.4 
16.7 
3.7 
3.0 
Sometimes 
No 
44 
15 
18 
20 
2 
% 
45.8 
57.7 
60.0 
74.1 
6.1 
Never 
No 
35 
7 
7 
6 
-
% 
36.5 
26.9 
23.3 
22.2 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.81 
1.88 
1.83 
1.81 
2.33 
With regard to item (b), the table above shows that the subjects' responses are 
clustered around 'sometimes' category which indicates that the subjects of the four 
groups feel that the ESP courses 'sometimes' encourage them to interact with their 
teachers in the classroom. Based on the table above, the percentages showing 
agreement with the 'sometime' category are 45.8% for level one, 57.7% for level two, 
60.0% for level three and 74.1 % for level four. Keeping in view the responses under 
the 'sometimes' category, one can notice that the level of 'sometimes' category 
increases from level one to level four and this shows that level three and four are 
better to judge the ESP courses in item (b) than level one and two students. For ESP 
teachers, 6.1% of their responses are clustered around 'sometimes' category. 
Q3. "To what extent was the content of the materials relevant 
Table 41a: to your study?" 
LI 
L2 
L3 
L4 
ESP 
To a great extent 
No 
32 
13 
9 
4 
-
% 
33.3 
50.0 
30.0 
14.8 
-
To some extent 
No 
32 
4 
7 
15 
3 
% 
33.3 
15.4 
23.3 
55.6 
9.1 
Not relevant at all 
No 
32 
9 
14 
8 
-
% 
33.3 
34.6 
46.7 
29.6 
-
Total 
96 
26 
30 
27 
3 
Mean 
2.00 
2.15 
1.83 
1.85 
2.00 
Based on table 41a above, the mean score of level-one responses is (2.00), 
indicating that the learners of this level agree that the two ESP courses taught to them 
are 'to some extent' relevant to their study. As seen from the table above, each 
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category in level one has the same percentage of responses of 33.3%, indicating that 
level-one students are not quite sure whether these two courses are relevant to their 
study or not. The mean score of level-two responses seems to be quite similar to that 
of level one but when examined closely , one notices that 50% of level-two 
respondents agree that the two courses are relevant to their study to 'a great extent' 
and 34% said that they are not relevant. The mean scores of level three and four are 
nearly the same, (1.83) and (1.85) respectively, showing that the learners of these two 
levels agree with the two courses as being 'to some extent' relevant to their study. All 
ESP teachers agreed that the two courses are relevant to the students in their study to a 
great extent (9.1%). 
Table 41b: to your future career 9 " 
LI 
L2 
L3 
L4 
ESP 
To a great extent 
No 
26 
6 
10 
5 
-
% 
27.1 
23.1 
33.3 
18.5 
-
To some extent 
No 
30 
8 
5 
15 
1 
% 
31.3 
30.3 
16.7 
55.6 
3.0 
Not relevant at 
all 
No 
40 
12 
15 
7 
2 
% 
41.7 
46.2 
50.0 
25.9 
6.1 
Total 
96 
26 
30 
27 
3 
Mean 
1.85 
1.77 
1.83 
1.92 
1.33 
Regarding the relevance of the two courses to the students in their future 
career, it can be seen from the table above that a good deal of the subjects' responses 
of level one, level two and level four are clustered around the 'to some extent' 
category, which means that the subjects of the three levels mentioned above agree that 
the two ESP courses are 'to some extent' relevant to their future career. This is 
reflected by the mean scores of their responses (1.85), (1.77) and (1.92) respectively. 
In terms of percentages showing agreement with item (b) for the two categories of 'to 
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some extent' and 'to a great extent' are 31.3% and 27.1% for level one, 30.3% and 
23.1% for level two and 55.6% and 18.5% for level four . Level three students, on the 
other hand, though their responses are clustered around 'to some extent' category 
(1.83), seem quite unsure whether these courses are relevant to their future career or 
not. To clarify more, 50% of level-three students indicated that the course are not 
relevant to their future career, 33.3% said that they are relevant 'to a great extent' 
while a small minority of 16.7% reported that they are relevant 'to some extent'. Two 
out of the three ESP teachers said that these two courses are not relevant to the 
students' future career (6.1%). 
Table 42: Q4. "How attractive were the materials?" 
LI 
L2 
L3 
L4 
ESP 
Very attractive 
No 
8 
5 
5 
-
-
% 
8.3 
19.2 
16.7 
-
-
Attractive 
No 
51 
15 
16 
18 
3 
% 
53.1 
57.7 
53.3 
66.7 
9.1 
Not attractive 
No 
37 
6 
9 
9 
-
% 
38.5 
23.1 
30.0 
33.3 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.70 
1.96 
1.87 
1.67 
2.00 
As seen from the table above, the mean score of the responses of the four 
groups is (1.70), (1.96), (1.87) and (1.67) respectively, indicating that most of the 
respondents agree that the two ESP courses are attractive. Based on the table above, 
the percentages showing agreement with the attractiveness of the ESP courses are 
61.4% for level one, 76.9% for level two, 70% for level three and 66.7% for level 
four. All ESP teachers agreed with the four groups of the students in terms of 
attractiveness of the two courses as their responses are clustered around 'attractive' 
category. 
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Table 43: Q5. "To what extent did the materials offer a variety of learning 
activities?" 
LI 
L2 
L3 
L4 
ESP 
To a great extent 
No 
9 
3 
6 
2 
-
% 
9.4 
n.5 
20.0 
7.4 
-
To some extent 
No 
44 
13 
16 
15 
1 
% 
45.8 
50.0 
53.3 
55.6 
3.0 
No variety 
No 
43 
10 
8 
10 
2 
% 
44.8 
38.5 
26.7 
37.0 
6.1 
Total 
96 
26 
30 
27 
3 
Mean 
1.64 
1.73 
1.93 
1.70 
1.33 
Based on the table above, the mean score of level-one responses is (1.64), 
which indicates that the students' responses are clustered around 'to some extent' 
category. To be more specific, 45.8% of level-one students agreed that the ESP 
courses offer a variety of learning activities 'to some extent' while 44.8% said that the 
courses do not offer any variety of learning activities which means that the level-one 
responses are clustered around 'to some extent' and 'no variety ' categories. On the 
other hand, the mean scores of the other three levels are (1.73), (1.93) and (1.70) 
respectively, indicating that their responses are clustered around 'to some extent'. The 
percentages showing agreement with this item for both 'to some extent' and 'to a 
great extent' are 50.% and 11.5% for level two, 53.3% and 20% for level three and 
55.6% and 7.4% for level four respectively. For ESP teachers, two of them disagree 
with the courses in terms of offering a variety of learning activities while one of them 
said that they offer a variety of activities. 
Table 44: Q6. "How interesting was the content of the materials?" 
LI 
L2 
L3 
L4 
ESP 
K 
Very 
interesting 
No 
4 
2 
4 
-
-
eeping in i 
% 
4.2 
7.7 
13.3 
-
-
Tiind the 
Interesting 
No 
51 
17 
15 
16 
2 
data presc 
% 
53.1 
65.4 
50.0 
59.3 
6.1 
;nted ta 
Not interesting 
No 
41 
7 
11 
11 
1 
>le44 ab 
% 
42.7 
26.9 
36.7 
40.7 
3.0 
ove, it ca 
Total 
96 
26 
30 
27 
3 
n be obse 
Mean 
1.61 
1.80 
1.77 
1.59 
1.67 
rved that a 1 
the four groups agreed with the materials as being interesting .This is reflected by the 
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mean scores of their responses which are clustered around 'interesting' category. To 
be more specific, 42.7% of level-one students indicated that these two ESP courses 
are not interesting while 57.3% reported that they are interesting. For the percentages 
of the other three levels showing disagreement and agreement with this item are 
26.9% and 73.1% for level two, 36.7% and 63% for level three and 40.7% and59.3% 
for level four respectively. For ESP teachers, 2 out of the total number 3 said that the 
materials are interesting with a percentage of 6.1%. 
Table 45: Q7. "How did you find the ESP courses currently taught?" 
LI 
L2 
L3 
L4 
ESP 
Very easy 
No 
4 
4 
1 
3 
2 
% 
4.2 
15.4 
3.3 
11.1 
6.1 
Easy 
No 
39 
15 
20 
22 
1 
% 
40.6 
57.7 
66.7 
81.5 
3.0 
Difficult 
No 
53 
7 
9 
2 
-
% 
55.2 
26.9 
30.0 
7.4 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.49 
1.88 
1.73 
2.03 
2.67 
From the table above, it can be noticed that the mean score of level-one 
responses is (1.49), which is clustered around 'easy' category but when their 
responses are examined closely, it can be found that 55.2% of level-one students said 
that the two courses are difficult while 44.8% agreed that they are easy. It seems from 
level-one responses that these particular students are not better able to judge the 
courses in terms of 'easiness' or 'difficulty'. This may be because that these students 
are new in the courses or maybe because of their low proficiency in English. On the 
other hand, the mean score of the other three groups is (1.88), (1.73), and (2.03) 
respectively, indicating that their responses are clustered around 'easy' category. In 
terms of percentages showing agreement with the courses as being easy are 73.1 for 
level two, 70% for level three and 92.6% for level four. This indicates that these two 
ISO 
CHAPTER FOUR: DATA ANALYSIS 
courses do not encourage any challenge among the students. For ESP teachers, two 
out of the tliree teachers agreed that these two courses are easy. 
Table 46: Q8. "To what extent was the content of the materials up to date?" 
LI 
L2 
L3 
L4 
ESP 
To a great extent 
No 
11 
1 
4 
1 
1 
% 
11.4 
3.8 
13.3 
3.7 
3.0 
To some extent 
No 
59 
17 
22 
15 
2 
% 
61.5 
65.14 
73.3 
55.6 
6.1 
Out of date 
No 
26 
8 
4 
11 
-
% 
27.1 
30.8 
13.3 
40.7 
-
Total 
96 
26 
30 
27 
3 
Mean 
1.84 
1.73 
2.00 
1.63 
2.33 
The mean score of the responses of the four groups is (1.84), (1.73), (2.00) and 
(1.63) respectively, indicating that they agreed with the two ESP courses as being 
updated to 'some extent'. In terms of percentages showing agreement with the courses 
as being updated 'to some extent' and 'to a great extent' are 61.5% and 11.4% for 
level one, 65.14% and 3.8% for level two, 73.3% and 13.3% for level three and 55.6% 
and 3.7% for level four. ESP teachers also agreed with the students in the same items 
as their responses are clustered between 'to some extent' and 'to a great extent'. 
Table 47: Q9. "How sufficient do you think the teaching of ONLY TWO (ESP) 
courses is to your study and career needs?" 
LI 
L2 
L3 
L4 
ESP 
Very sufficient 
No 
4 
-
1 
-
-
% 
4.2 
-
3.3 
-
-
Sufficient 
No 
25 
4 
9 
6 
1 
% 
26.0 
15.4 
30 
22.2 
3.0 
Not sufficient 
No 
67 
22 
20 
21 
2 
% 
69.8 
84.6 
66.7 
77.8 
6.1 
Total 
96 
26 
30 
27 
3 
Mean 
1.34 
1.15 
1.37 
1.22 
1.33 
It is clear from the table above that a good deal of the subjects' responses 
including ESP teachers are clustered around 'not sufficient' category, which means 
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that the subjects of the various groups feel that the teaching of only two ESP courses 
are not sufficient. This is reflected by the mean score of each group which is 
considered negative response each. Based on the table above, the percentages 
showing agreement with the insufficiency of teaching only two ESP courses are 
69.8% for level one, 84.6% for level two, 66.7% for level three, 77.8% for level four 
and 6.1% for ESP teachers. 
4.2.7 Classroom Activities and Resources 
This is the last section of students' version and section II in ESP Teachers' 
version. Questions included in both versions asked about the different classroom 
techniques, interaction patterns, classroom activities and resources used in the 
teaching and learning situation. Results for those questions are reported under the 
following tables. 
« 
Table 48: Ql. "How often were you organized to ?" 
Medical 
students 
ESP 
teachers 
Always 
Sometimes 
Never 
No 
% 
No 
% 
No 
% 
Mean 
Always 
Sometimes 
Never 
No 
% 
No 
% 
No 
% 
Mean 
1. Do individual 
work. 
28 
15.6 
90 
50.3 
61 
34.1 
1.81 
2 
66.6 
1 
33.3 
-
-
2.67 
2. Work in 
pairs. 
25 
14.0 
92 
51.4 
62 
34.6 
1.79 
1 
33.3 
2 
66.6 
-
-
2.33 
3. Work in 
groups 
51 
28.5 
78 
43.6 
50 
27.9 
2.00 
1 
33.3 
1 
33.3 
1 
33.3 
2.00 
4.Do whole 
class work 
13 
7.2 
66 
36.9 
100 
55.9 
1.51 
1 
33.3 
2 
66.6 
-
-
2.33 
The table above reported the results of the question regarding the interaction 
patterns used in the teaching of ESP courses. The result of each pattern will be 
discussed in the following section. 
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Individual Work: Only 90 students( 50.3%) out of the total number 179 said that 
they were 'sometimes' organized to work individually. 28 students or (15.6%) 
reported that they were 'always' asked to work on their own as individuals while 
(34.1%) said that they were 'never asked to do individual work. The mean of this item 
is 1.81. From the point of view of ESP teachers, results showed that 2 teachers said 
that they 'always' organized their students to work individually and one said he 
'sometimes' did so. 
Pair Work: In response to the second item how of(en students were asked to work 
in pairs, 92 (51.4%) out of 179 students said that they were 'sometimes' asked to 
work in pairs and (14. %) of them reported that they were 'always' asked to work in 
pairs. On the other hand, 62 students (34.6%) said that they were 'never' asked to do 
any work in pairs. The mean score of this item is 1.79. For ESP teachers, two of them 
said that they 'sometimes' put their students to pair work; another said that he 
'always' did that. 
Group Work: As far as working in groups is concerned, 78 (43.6%) out of the total 
number said that they were 'sometimes' asked to work in groups. 51 students (28.5%) 
reported that they were 'always' asked to work in groups while 50 (27.9%) said that 
they were 'never' asked to be engaged in such a classroom activity. This item scored a 
mean of 2.00. For ESP teachers, one teacher said that he 'always' asked his students 
to work in groups, another one said that he 'sometimes' asked his students to work in 
groups while the last one said that he 'never' asked his students to do that. 
Whole Work: Regarding the whole class work, most students (100 students or 
55.9%) reported that they were 'never' asked to work as a whole class, (66 students or 
36.9%) said that they were 'sometimes' asked to do the whole class work and ( 13 
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students or 7.2%) said that they 'always' worked in the class as a whole. This item 
scored a mean of 1.51. For ESP teachers, two of them reported that they 'sometimes' 
worked with their students as a whole group, and only one of them said that he 
'always' did so. 
Table 49: Q2. "Which of the following you did in English classes?" 
Activities 
a) Answer teachers' questions 
orally. 
b) Participating in doing 
exercises orally & in writing. 
c) Free writing 
d) Read silently 
e)Read aloud 
f) Speak (discuss, argue, etc.) 
Medica 
Agree 
No 
109 
99 
73 
133 
75 
58 
% 
60.89 
55.30 
40.78 
74.30 
41.90 
32.40 
students 
Disagree 
No 
70 
80 
106 
46 
104 
121 
% 
39.11 
44.70 
59.22 
25.70 
58.10 
67.60 
ESP teachers 
Agree 
No 
3 
3 
2 
3 
2 
3 
% 
100 
100 
66.6 
100 
66.6 
100 
Disagree 
No 
-
-
1 
-
1 
-
% 
-
-
33. 
-
33.3 
-
The table above presents the activities that the students did in the English 
classes and their responses to each activity. As seen from the table, the students 
agreed that the maximum activity they did in the English classes was 'reading 
silently' with a percentage of 74.30% (133 students).The next activity for students 
(60.80% or 109 students) was 'answering teachers' questions orally' followed by 
'participating in doing exercises orally and in writing' (99 or 55.30%).The activity 
that the students admitted to have done the least was 'speaking' (32.40%). 
All ESP teachers reported affirmatively or positively to the first two and fourth 
and sixth activities that their students did these activities in the class. For third and 
fifth activities, two out the three ESP teachers reported that their students did these 
activities in the English classes. 
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Table 50: Q3. "Which of the following sources were used in the teaching of 
English?" 
Resources 
a) textbook, board, board 
marker, chalks 
b) Pictures 
c)Tape recorder 
d)TV and video 
e) Overhead protector 
f) Supplementary materials 
Medical students 
Agree 
No 
158 
64 
17 
20 
8 
36 
% 
88.27 
35.75 
9.50 
11.17 
4.47 
20.11 
Disagree 
No 
21 
115 
162 
159 
171 
133 
% 
11.63 
64.25 
91.50 
88.83 
95.53 
79.89 
ESP teachers 
Agree 
No 
3 
2 
-
-
-
2 
% 
100 
66.6 
-
-
-
66.6 
Disagree 
No 
-
1 
3 
3 
3 
1 
% 
-
33.3 
100 
100 
100 
33.3 
The question above was aimed at finding out about the kind of resources used by 
the ESP teachers in the teaching of English. As seen from the table above, 158 out of 
179 students (88.27%) and all the ESP teachers said that the only resources used were 
textbooks, board, chalks and board makers. This is followed by using pictures 
(35.75% of the students and 66.6% of the ESP teachers). 
4.2.8 ESP Teachers' Version 
4.2.8.1 Background Information 
The total number of ESP teachers participated in the present study was three. 
All of them had M. A degree and graduated from the Faculty of Education, Hodeidah 
University. They are all teaching English as volunteer teachers till they are appointed 
as regular teachers. 
4.2.8.2 Medium of Instruction and Methods of Teaching 
Two questions are included in this section of ESP teachers' version. The first 
question asks about the medium of instruction used by the teachers. If the teacher uses 
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Arabic in Ql, the second question asks the teacher to mention the cases in which 
Arabic is used. 
Table 51:Q1. "Which of the following mediums do you follow most of the time 
in the teaching of English classes in FMS? 
1 .English through English. 
2.English through Arabic. 
3.English through English and Arabic. 
Agree 
No 
-
-
3 
% 
-
-
100 
Disagree 
No 
-
-
-
% 
-
-
-
As it can be noticed from the table above, all the ESP teachers indicated 
that the medium they used most of the time in their teaching was 'teaching English 
through English and Arabic .That is, the most frequently used method of teaching 
was the Grammar Translation Method, since the use of learner's first language (LI) 
still existed in the teaching of ESP courses in FMS. 
Table 52: Q2. "In which of the following cases was Arabic used?" 
1. To give the meaning of new specialized 
words. 
2. To give the meaning of new general words. 
3. To give the meaning of all words. 
4. To explain instruction. 
5. To give a summary of the content of the 
lesson. 
6. To give the equivalence of definitions. 
7. To explain grammatical points and rules. 
8. To clarify concepts. 
Agree 
No 
3 
1 
-
2 
-
-
2 
2 
% 
100 
33.3 
-
66.6 
-
-
66.6 
66.6 
Disagree 
No 
-
2 
3 
1 
3 
3 
1 
1 
% 
-
66.6 
100 
33.3 
100 
100 
33.3 
33.3 
Based on the table above, it was found that all the ESP teachers used 
Arabic to give the meaning of new technical or specialized terms and two of them 
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said that they used Arabic to explain instructions. Besides, two of them reported that 
they used Arabic to explain grammatical points and the same number said that they 
used Arabic to clarify concepts. Only one teacher said that he used Arabic to give the 
meaning of new general words. 
4.2.8.3 Evaluation system 
A. Present evaluation system 
This section tried to investigate the present evaluation system in terms of 
language skills and areas that the test type being used covered. 
Table 53: "Which of the following language skills and areas this test type test?" 
1 .Reading comprehension. 
2.Writing skills. 
3.Speaking skills. 
4. Listening comprehension. 
5. Grammar. 
6.General vocabulary. 
y.Specialised vocabulary. 
Agree 
No 
2 
1 
-
-
2 
3 
3 
% 
66.6 
33.3 
-
-
66.6 
100 
100 
Disagree 
No 
1 
2 
3 
3 
1 
-
-
% 
33.3 
66.6 
100 
100 
33.3 
-
-
The table above shows that all the ESP teachers agreed upon two 
components that the current test used to measure, namely, general and specialized 
vocabulary. Two teachers said that the test tested reading comprehension and another 
two of them added that the test tested also grammar. Only one ESP teacher said that 
the test tested vmting skills. This means that the test currently used in ESP only 
measured or tested the following components; Reading comprehension, grammar, 
general vocabulary and specialized .On the other hand, this test did not reflect 
students' ability in speaking , listening and writing skills by which students could be 
assessed to the extent they could use language in real life situation. 
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B. suggested evaluation system 
Table 45: "Which one of the following evaluation systems and test types do 
you think is the most appropriate for the teaching of ESP courses at the FMS?' 
Students should be assessed on the basis of 
1 .One objective test at the end of each semester 
2.0ne essay type test at the end of each 
semester 
3.One mid semester test, and final essay test 
4.Class work assessment, attendance, home 
assigrmients, mid semester test and a final test 
Agree 
No 
1 
-
-
3 
% 
33.3 
-
-
100 
Disagree 
No 
2 
-
-
-
% 
66.6 
-
-
-
Based on the table above, it can be observed that all the ESP teachers who 
participated in the study suggested that students should be assessed on the basis of 
'class work assessment, attendance, home assignments, mid semester test and a final 
essay type' as the most appropriate evaluation system for the teaching of ESP courses 
in the Faculty of Medical Sciences. One teacher suggested option (1) 'one objective 
test at the end of each semester'. 
Table 46: Which of the following language skills and areas should be included 
in the test? 
1 .Reading comprehension 
2.Writing skills 
3.Speaking skills 
4.Listening comprehension 
5. Grammar 
6.General vocabulary 
7.Specialised vocabulary 
Agree 
No 
3 
3 
1 
2 
3 
3 
3 
% 
100 
100 
33.3 
66.6 
100 
100 
100 
Disagree 
No 
-
-
2 
1 
-
-
-
% 
66.6 
33.3 
The table above presents the components (language skills and areas) that the 
evaluation system should include. As seen fi-om the table, all ESP teachers responded 
favorably to all items. In other words, all ESP teachers suggested that such evaluation 
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should include and measure reading comprehension, writing skills, grammar, general 
vocabulary, specialized vocabulary and listening comprehension. Only one ESP 
teacher reported that speaking component should be included. 
4.3.8.4: Difficulties 
Which of the following problems and difficulties have you been facing/faced 
in the teaching of ESP courses at the FMS? 
l.Big numbers of learners. 
2.Low level of learners. 
3.Irregular learners. 
4.Demotivated learners. 
5.Lack of sources. 
6.Time of classes are too long. 
7. Inadequate teacher training (pre-service). 
8.Credit hours are not enough. 
9.0verload work (too many teaching hours). 
lO.Specialised terms, idioms, concepts and 
content. 
Agree 
No 
3 
3 
-
1 
1 
2 
-
3 
1 
1 
% 
100 
100 
-
33.3 
33.3 
66.6 
-
100 
33.3 
33.3 
Disagree 
No 
-
-
3 
2 
2 
1 
3 
-
2 
2 
% 
-
-
100 
66.6 
66.6 
33.3 
100 
-
66.6 
66.6 
The last section of ESP teachers' questionnaire was devoted to the 
difficulties and problems that these teachers have faced during the teaching of ESP 
courses in the Faculty concerned. The table above reveals that ESP teachers had faced 
problems. All the ESP teachers agreed that big numbers of learners caused a problem 
for them. Big classes (approximately 80) in many cases, particularly in the cities, were 
also a major obstacle that affected the learning and teaching situation in general and 
the language teaching and learning in particular. 
Another problem faced by the ESP teachers was the low level of learners. This 
may be because of the fact that these learners were unaware of the role and 
importance of English language at earlier stages of their learning in Schools. 
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Therefore, they lack motivation and interest in the present situation. The last problem 
faced by the teachers was that the credit hours are not enough. In fact, the students are 
given only one class of three hours weekly which seem to be inadequate. 
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CHAPTER FIVE 
DISCUSSION AND FINDINGS 
5.1 Discussion of the Interview Findings and Results: 
Having analyzed the interviews by means of grouping the responses to 
categories, the next step was to discuss the findings and results obtained from this 
analysis. In fact, the analysis of the interview has revealed that English is a necessary 
tool for the students in the General Nursing Department, Faculty of Medical Sciences, 
Hodeidah University, Yemen. This has been revealed in their use of English in nearly 
all their academic studies and professional Commitments. The findings of the 
interviews will be discussed under the following headings: 
1. The macro-skills of language. 
2. Vocabulary 
3. Grammar 
4. Attitudes towards English 
5. Other needs 
5.1.1 The Macro-Skills of Language 
a. Listening 
Listening is one of the most important English skills that was expressed by 
most of the informants. They need listening in their study as in 'listening to lectures' 
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or in their professional commitment as in 'listening to medical discussions'. Listening 
can be considered as an integral in-class activity in many university levels as well as 
one way of learning and comprehending the subject matter as shown in the interview. 
In the Faculty of Medical Sciences, General Nursing Department, it could be claimed 
that listening to lectures has a secondary role in the teaching learning process. This is 
reflected in the teacher informants' responses in the interview which gave the 
impression to the researcher that not all lectures are in English. In addition, the 
majority of the respondents in the questionnaires claimed that English and Arabic are 
used when lecturing. Lecturing, as it is a tradition in many Arab universities, is in 
Arabic and only the technical terms are in English (Zoghoul 1985). In all cases it 
could be agreed that the students need, to a certain extent, to listen to medical 
discussions, seminars, etc. 
b. Speaking 
Responses of the student and graduate informants to the interview questions 
revealed a pressing need for speaking. The need for speaking figured often in their 
responses. Avery important issue that was raised by most of the student and graduate 
informants was a need for an interaction approach to language learning and that 
would allow them, as they expressed in their responses to question 1 of the interview, 
to participate in medical discussion with doctors, present medical topics in English, 
etc.This indicates that the students emphasize the need for more fluency in speaking. 
The learner's need for oral interaction was also supported by some of the 
teacher informants' responses to question 4 of their interview. 
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c- Reading 
The interview analyses have shown that reading is along term most required, 
academic need. In addition to reading their handouts and textbooks, the medical 
students need to read other medical references so as to keep abreast of the new 
developments in medical stream e.g. research articles, journals, abstracts etc. It is also 
a long term academic need because even if the medical literature and the medium of 
instruction is in Arabic, there would still be a need (as affirmed by the subject 
teachers in their responses to question 6 of their interview, response categories 1 and 
3) for reading to keep pace with the new developments and for higher studies in 
English medical institutions. 
d. Writing 
Like reading, writing is of crucial importance to the students especially for 
promotion purposes (all the students' examination questions and answers are in 
English). It was figured prominently in the students' responses to the interview 
questions. Although writing has been considered as an important need by the students 
themselves, 
the subject teachers reported that these students have difficulties in this skill in terms 
of construction sentences and making spelling mistakes in their written examinations, 
which could be interpreted as a student's lack of interest in this skill. 
5.1.2 Vocabulary 
The concern with language related issues revolved primarily around 
vocabulary expansion and grammar accuracy. 
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The informants have pleaded to be exposed to more non-medical related lexis 
and collocations so as to enable them to function more efficiently in their academic 
studies. This plea comes form the fact that vocabulary knowledge is the single most 
important area of second language competence. The teacher informants have reported 
that the students prefer written examinations to oral ones, which interprets the 
students inability to retrieve the correct word when speaking. This has been said to be 
the main problem in linguistic breakdown in speaking. This supposition seems to 
support what Dillert (1975) had said, 
.... In order to correctly express his thoughts... a literate 
adult will have to know a great deal of foreign words in a foreign 
language. 
(Cited in Bin-Tyeh, 1996, p.52) 
5.1.3 Grammar 
The issue of grammar is one of the needs figured often in the students' 
responses of the difficulties the informants face in language use. The informants have 
expressed a need to tackle grammar in their medical studies. There is also a need for 
grammar accuracy because the students and graduates feel at a disadvantage that they 
could not use language correctly even after having studied English for six consecutive 
years in school. 
Grammar has been said to affect the speaking and writing skills especially 
when writing under pressure or face to face conversation. On the other hand, the 
informants' ignorance of grammar in the examination answers does not mean that 
they do not strive for grammar accuracy in writing. But it might be interpreted that 
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they are worried about the time fixed for the examination, an issue which has been 
never mentioned in the interview. 
Difficulty in grammar may include difficulties in the use of correct verbs, 
logical connectives, articles etc. which have been a problem to many foreign learners 
and these difficulties are said to increase if the two systems of the languages are 
different. Palmer (1966, as cited in Tarantino, 1988, p.47) says that, 
For almost any language the part that concerns the verb is 
the most difficult. Learning a language is to a very large degree 
learning how to operate the verbal forms of the language.... the 
pattern and structure of the verb in each language seem to differ... 
fi-om those in every other language. 
5.1.4 Attitudes Towards English 
The informants' preference of English indicates that there is a positive attitude 
towards the English language. Therefore, it is expected that the students' motivation 
towards English is high and this is said to help in the learning process. In the case of 
the situation here this motivation is geared to their instrumental needs (as expressed in 
the informants' responses) - the need to read medical literature, the need to keep pace 
with the new medical development. 
Some informants linked their preference of English with the integrative 
motivation, which is wanting to earn language in order to communicate with the 
people of another culture who speak it. This indicates that the informants need the 
kind of language that would help them in their academic studies i.e. English for 
Academic purposes (EAP). 
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5.1.5 Other Needs 
It is interesting to notice that in their responses to the interview questions the 
informants (students, graduates and subject teachers) provided suggestions on the 
needs to be included in the English programme. Some subject teacher informants 
suggested that English programme should have related to the medical studies of 
students. There were also suggestions from the teacher informants that the Faculty 
should have an English entrance examination for the new students who are to be 
admitted to the Faculty. Also that the English programme needs to be introduced to 
the students at least once every year and not only twice in their whole study. 
5. 2 Discussion of the Questionnaire Findings and Results: 
This section of chapter five discusses and conflates the results drawn from the 
research questionnaires used in this study. It will also elucidate and clarify the 
findings of this discussion. The discussion of the results of questionnaires attempted 
in this section will answer the research questions of the study by drawing on, 
synthesizing and comparing results from all the relevant sources of data. In order to 
answer these questions, the discussion will be carried out under the following 
headlines: 
• Importance of English Language in terms of the four main skills 
• Students' difficulties and deficiencies. 
• 1*' year English programme. 
• Evaluation of ESP coursers. 
• Methodology of teaching. 
• Future needs. 
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5.2.1 Importance of English Language Skills. 
The findings of the questionnaires of the first three groups of informants, 
namely, the students, subject teachers and graduates have revealed that English 
language skills are very important for the students' academic studies and futiire 
careers (sections 2, 3 and 2 of each questioimaire respectively). 
In order to present the perceptions of the three groups of informant mentioned 
above, regarding the importance of language skills, mean values will be compared so 
that explanation and interpretation can be made. Table 1 below compares the average 
means of importance of the four main language skills perceived by students (table 25), 
subject teachers (table 26) and graduates (table 36). 
Table 1: The average means of the four main language skills 
Skill 
Reading 
Writing 
Listening 
Speaking 
Students 
2.43 
2.42 
2.14 
2.29 
Teachers 
2.74 
2.73 
2.53 
2.61 
Graduates 
2.23 
2.39 
2.36 
2.55 
Table 1 above reveals that the most important skill for both students and 
subject teachers is reading. As to the graduates, the most important skill is speaking. 
Both teachers and students agree that writing is the next important skill, whereas 
listening is the least important skill. Writing, on the other hand, comes next to 
speaking for the graduates. 
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The average mean for the four main skills have revealed that, reading is the 
most important language skill for the students of the General Nursing Department, as 
perceived by both students and subject teachers. This result corresponds with the 
interview result and also with the study carried out by Naruenatwatana (2001). On the 
other hand, it reveals a divergence with the studies carried out by Zoghoul (1985) and 
Bin-Tyeh (1996), which both showed that listening was the most important academic 
need. 
As to the graduates, the most important skill is speaking. This result also 
corresponds with the results of the interview, which is considered as a strong support 
to what the students and graduates mentioned in the interview- the need for 
interaction approach, the need to participate in medical discussion with doctors, the 
need to present medical topics in English, etc. 
Writing is considered the next important skill as perceived by the subject 
teachers and students, a point which was expressed about in the interviews in terms of 
a 'need to form correct sentences in English' and a 'need for writing without spelling 
mistakes'. 
Listening has been considered the least needed skill by both subject teachers 
and students. Although this result conflicts with the results of the interview, where 
listening was a 'pressing' need for the majority of the students (see Ql of students and 
graduates' interview), it may still be of great importance to what the students had 
mentioned in the interview- the need for listening to lectures and take notes in 
English. 
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5.2.2 Students' Difficulties 
The results of question six in section one of both students and graduates' 
questionnaires have revealed that students of FMS, General Nursing Department as 
well as the medical graduates, encounter a lot of difficulties related to language study 
and use. The results of the question asked about students' difficulty in the interview 
also proved this. It was clear that students lack the basic strategies, which could have 
enabled them to learn and deal with the language. This lack of background causes a 
barrier between students and the situations which require the students to use English 
effectively. And this is a clear picture of the present situation where students find 
themselves studying the ESP courses. Students mainly lack the communicative and 
study skills and strategies. 
Consequently, this issue should be taken into consideration whenever these 
learners are to be provided with an English course, so that they can start to rebuild and 
develop the basic skills of listening, reading, speaking and writing. This leads to 
emphasize the need of general English courses before the teaching stage of ESP .It is 
also crucial at this stage to raise, reinforce and sustain students' motivation and spirits 
by making them feel that they are studying and learning the language from the start. 
The weak basic foundation or background in English can be found in all levels 
of study of the students especially 1^ ' year students. This could be linked to the fact 
that: 
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1. The 1*' year students (secondary graduates) are for the first time exposed to 
different scientific topics in English which they have to read, comprehend and be 
examined on them. 
2. These students who are newly graduated from secondary schools are not aware of 
the reading skills. 
3. Their knowledge of lexis is very limited. 
Some of the factors (elicited by the researcher and students themselves) 
responsible for the failure of English teaching and learning at schools were as follows: 
1. There is shortage of English teachers in schools in general and in the ones located 
in the countryside in particular where the situation is much worse. The majority of 
teachers teaching English are not well qualified. It was reported that in some cases, 
students were taught by teachers who were not specialized in English. They added to 
boot that in some years they were not taught English at all. 
2. Big classes (approximately 70) in many cases, particularly in the cities, were also a 
major obstacle that affected the learning and teaching situation in general and the 
language teaching and learning in particular. 
3. The shortage of textbooks in some cases partially affected the situation. 
4. Many facilities used in teaching and learning, such as audio-visual aids, language 
laboratories, libraries etc.are not available. 
5. Pupils were unaware of the role and importance of the English language at earlier 
stage. Therefore, they lack motivation and interest in the present situation. 
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5.2.3.1st Year English Programme. 
The 1^ ' year English programme currently taught in the FMS is claimed to 
support and help students in their academic study. The first three sources of 
information, namely, the students, subject teachers and graduates responded favorably 
to the section in their questiormaires about their views on the current English 
programme. A massive majority of the respondents opt for an English programme that 
is based on language specific to medical studies. (See tables 31, 32 & 37). 
The use of subject-specific language in ESP or EAP course has been a debate 
among many ESP writers. Those who are against the issue have defended their point 
of view by claiming that teaching will concentrates on explaining the subject matter, 
rather than tackling the language used. Dudley-Evans (1990) and other ESP writers 
support the issue that language should be subject-specific. They claim that the 
students should be introduced to the subject-specific language so that they could see 
their 'actual difficulties' in their different disciplines. 
Subject-specific language enables students to practice those 
linguistic elements or activities relevant to specific Specialization. 
(Hock and Chin, 1988 as cited in Bin-Tyeh, 1996, p.73) 
It is very important here to mention that some of the student informants in the 
interview have claimed that '.... there is no link between what we are doing in 
English and what we are doing in our medical subjects", a point which was also 
emphasized by the subject teachers. It is also necessary to mention that all the three 
sources of information were against the I '^ year English programme that it did not 
meet and help students in their linguistic and academic needs. 
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Depending upon what has been said above, we can say that the need of 
English specific to medical studies could be interepreted as: 
1- The students need to tackle their medical language and relate what they are 
doing in English with their medical studies. 
2- The students are given no guidance as to the relevance of the current English 
material to specific tasks they have to carry out in English (in their medical 
studies). Therefore, they fail to make necessary transfer of what they have 
learnt in their English class to their medical studies. 
3- There could be a possibility that the students have found the current texts in 
the English programme 'too simple' .These texts are of the simplified type 
intended to meet the students' linguistic level. Because of the simplicity of 
theses texts the students, the researcher agrees, lost interest even though they 
could have benefited fi-om the language practice. 
Apart fi-om the need for subject-specific language, a quite big number of the 
informants expressed a need for General English (see item 3 in tables 31, 32 & 37). 
The students and graduates had in the interview expressed a desire for an English 
programme that is based on General English. This preference of General English to 
Medical English arises fi-om the need to communicate (see response category No 3, 
6& 8, Q2 of students' interview). 
5.2.4 Students' Future Needs 
The findings of sections 3 in both students and graduates' questionnaires and 
secfion 4 in the subject teachers' quesfionnaire (items 5-7) have revealed that all the 
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informants will need English in the future to go on their higher studies in English 
speaking medical institutions, participate in medical conferences/seminars and work 
with foreign colleagues. This means that the respondents are aware of the importance 
of English even after they finish their academic studies. 
The matching of some items (section 2 & 3) in the questionnaires between the 
students' needs and the subject teachers' perception of these needs are a very strong 
inclination towards specification of an ESP course that would cater for the students' 
needs. The matching of these needs have shown that the receptive skill of reading and 
the productive skills of writing and speaking are very important in both academic and 
professional work. These skills mentioned above have been also needed by the 
graduates as illustrated in their respective questionnaire (section 2). 
Therefore, it could be inferred that the matching in ranking and priority of 
language needs in the findings of section 2,3 and 2 of the students, teachers and 
graduates' questiormaires respectively constitute evidence of a strong instrumental 
motivation to learn English. The findings have also revealed that in their academic 
studies and professional commitments the students/graduates need to read, write, 
listen and speak. This might be interpreted as an endorsement of the integrated skills 
approach to ESP, hence including both the target and learning needs. 
What has been finally revealed in the findings of the questionnaires and 
interviews is that English is required at the ftinctional and notional level to carry out 
different communicative activities at all stages of the students' academic studies and 
their fiiture professional commitments. 
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5.2.5 Evaluation of ESP Courses 
In chapter 1 we reviewed the existing English courses at the Faculty of 
Medical Sciences, so as to highlight their strengths and weaknesses .In fact, the 
shortcomings of these courses outnumbered their merits and advantages. To further 
verify and support the conclusions arrived at by the critical review, it was decided to 
include some items in the students and ESP teachers' questionnaires that seek the 
views of the two groups mentioned above on this aspect. 
The findings of the analysis of the section of material evaluation in the students 
and ESP teachers' questionnaires revealed that the teaching material, by all means, is 
not appropriate and does not meet students' current or future needs. This is revealed 
by the absence of the needs mentioned in the students and graduates' questionnaires 
in the current English courses and which were perceived as 'very important' for 
students' academic studies and graduates' professional commitments. 
This inappropriateness of the current English courses is also proved by the 
responses of the informants to the section in their questionnaires regarding their views 
on the 1^ ' year English programme (see table 31, 32 & 37). An overwhelming majority 
of the informants believed that the currently taught English courses did not tally with 
their needs (though some informants were in favor of theses two courses) . They 
believed that the courses did not show them how to use English in certain situations 
related to their academic studies and future profession. 
The materials seem to follow, to some extent, the earlier approach in a way that 
they are based on a collection of specialized texts, followed by comprehension 
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questions, and exercises on grammar. However, such approach does not attempt in 
any way to help students develop strategies for using language skills neither for study 
nor for communication. Because of this, it can be said that the approach of the 
materials is inadequate in the present study. 
It follows from these accounts that it is necessary to prepare a suitable course, 
or at least to make changes in the current one in order to bridge the gap between 
what is being taught and what is actually needed or required by the students as 
well as the graduates. It should be emphasized here that making the teaching materials 
relevant and responsive to the learners' needs would help them develop a continuous 
and persistent extrinsic motivation to learn the desired language (Shuja'a, 2004, 
p.226). 
5.2.6 Methodology of Teaching 
This section deals with the issue of teaching methods, medium of instruction 
and evaluation system that are followed in the teaching of ESP courses at the Faculty 
of Medical Sciences, General Nursing Department. It discusses information obtained 
from the ESP teacher questionnaire (sections 2, 3 & 5) and student questionnaire 
(section 5). 
m 
At present students of Medical Sciences are tested on the basis of one 
objective test at the end of each semester. From the ESP teachers' responses to item 
B. section 5, of their questionnaire (table 45), it can be inferred that one aspect of 
methodology (testing) does not help the learners in achieving any kind of language 
progress. All the ESP teachers agreed that one test conducted at the end of each 
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semester is not enough. This indeed is what actually happens. This has been a practice 
for several years, due to large numbers of students taking the English course and to a 
limited number of teaching hours. 
Referring to table 45 regarding evaluation system (testing), it can be observed 
that all the ESP teachers agreed that the best method to evaluate students is by a test 
including class work assessment, attendance, home assignments, mid semester test 
and final test. Only one teacher suggested that the students should be evaluated on the 
basis of one objective test at the end of each semester. 
The kind of test advocated by all the ESP teachers has the advantage of, the 
researcher thinks, being frequent in evaluating students' progress and achievement in 
English language. It has been emphasized that frequent test plays an important role in 
both teaching and learning process (Bloom et al., 1971).The usefulness of such a kind 
of test has a great impact on the formation process of the student learning. Outcomes 
of this type of test will certainly point to students, weaknesses and will suggest the 
type of remedy in the course, or a change in the teaching method ( Shuja'a 2004, 
p.230). 
It is time now to move on to the actual teaching methods used in the context of 
the present study. As it has been observed from table 51, all the ESP teacher indicated 
that the medium of instruction they used most of the time was 'teaching English 
through English and Arabic'. This implies the use of grammar-translation method. It 
is known that this method does not pay any attention to oral skills, communicative 
writing and to classroom interactions, either teacher-teacher or student-student-
interaction. No role in this method is given to the student. That is student's role is 
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passive in this method. In this method the teacher is the authority in the class, whereas 
the student is not given the chance to practice and use the target language in the 
classroom. 
hi the last section of the ESP teachers' questionnaire regarding the difficulties 
faced by these teachers in teaching and learning English, it was mentioned (see table 
47) that one of these problems is the large number of learners. It may be because of 
this big number of learners that the teachers resort to such teaching methods. Locastro 
(2001) points out that large classes make monitoring class work and giving feedback 
difficult. Large classes can be a very important and serious problem, because class 
size is an important variable in language teaching and learning (Palmer, 1999). 
5.3 Overall Findings 
This section sums up the findings of the study drawn fi-om the analysis and 
discussion of data. The findings will be reported under the following headings: 
1 - Difficulties (linguistic and non-linguistic) 
2- Target needs 
3. Learning needs 
4. The current Medical courses 
5. Priorities among language skills and sub-skills 
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5.3.1 Linguistic Difficulties 
The findings of the interviews and questionnaires of the informants of this 
present study have revealed agreement among these informants that the students of 
the Faculty of Medical Sciences have the following problems: 
a) They had difficulty in imderstanding. 
b) They had problem in identifying meanings of vocabulary items in different 
contexts. 
c) They had difficulty in communicating orally. 
d) They had problem in constructing meaningful sentences in English. 
e) They had problem in the pronunciation of medical terminologies. 
f) They are used to translating every word into their mother tongue. 
5.3.2 Non-Linguistic Difficulties 
Apart from the linguistic difficulties, the students expressed other factors that 
caused problems and difficulties for them in learning English and these factors can be 
termed as non-linguistic difficulties (hindrances). These are: 
a) The two ESP courses (Medical English courses) do not provide and cater for 
the students' lacks and wanrs.They do not include basic skills that would help 
the students in their academic studies and prepare them for their future 
profession. Students and ESP teachers pointed to the insufficiency of these 
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two ESP courses to enable the students cope with the requirements of their 
academic studies and future career(see table 47 in material evaluation section). 
b) The inappropriateness of the teaching method which does not encourage the 
students to learn the language. 
c) The unavailability of teaching aids such as tape-recorder, video, flash cards, 
etc.may make the students' learning more uneasy. ( See table 50) 
d) Crowded classes have also an impact on the students' comprehension as well 
as participation in the class. For them, they cannot learn the language without 
practicing it with their classmates in the class, or without the teacher's 
guidance. 
5.3.3 Target Needs 
The findings of the analysis of data have revealed that the English language is 
needed to gain access to the medical literature (Nursing stream), which in the present 
context or situation is in English only. A vast majority of the respondents expressed a 
long-term need and that is of continuing their higher studies in English speaking 
medical institutions. English is also needed by graduates who expressed their need to 
carry out their professional commitments in English. Therefore, English is needed for 
their academic study (Medical Nursing), work and training modes. 
As a consequence of the above situation, the medium in which language is 
used is in reading the academic texts related to their medical studies; reading/writing 
the questions/ answers of examinations; writing research papers; listening to lectures 
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and participating in discussions, seminars. This means that language is needed at all 
mediums- reading, writing, listening and speaking. 
Language is also needed by the students to listen to lectures, to talk with 
doctors/colleagues, to participate in medical discussions. The students also use 
language in the lecture hall, in the laboratory, in hospital in the practical classes and in 
the Faculty. As a future need language will be used abroad for study purpose and for 
survival. 
Language is used concurrently with the English programme i.e. at the pre-
medical stage (1st year Nursing). Nearly all the students have difficulties in the 
speaking skills, listening, reading and writing. Difficulties have also been reported on 
language issues particularly around vocabulary expansion and grammatical forms ( as 
revealed by the analysis of interviews and questionnaires). 
5.3.4 Learning Needs 
This section summarizes what was perceived as students' learning needs by 
different sources. They are called learning needs because meeting them will certainly 
facilitate students' language learning. These learning needs covered the students' 
'wants and expectation' towards their needs and their attitude towards the English 
programme.The identification of these kinds of needs will also help overcome present 
deficiencies and difficulties, and will help in achieving the target situation needs 
menfioned above in (5.3.3).It is also appropriate to mention here that these learning 
needs do not refer only to the language itself, but also subsume methodological 
factors as well. These are presented in the following points: 
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1. Class management and organization: pair and group work during lessons to 
encourage class discussion and interactions. 
2. Assignments, both class and take-home, help in the students' learning process. 
3. Frequent tests because these kinds of tests help in checking language 
development and in suggesting improvement. 
4. Small classes: these will provide more learning opportunities for the students, 
as every student will be given time to participate in the class. 
5. Use of teaching aids such as audio-visual aids and others will attract the 
students' attention and increase their motivation to learn the language. 
6. Relevant, authentic and interesting teaching/learning material will also help 
the students develop sustained motivation. 
7. Applying teaching methods suitable to the purpose of the English course as 
well as to the learners' needs will facilitate language learning and will enable 
the learners to become active and attentive learners. 
8. Conducting specialized lectures in English by subject specialist teachers or by 
medical people from the field will enrich the students' knowledge of academic 
and professional English. 
5.3.5 The Current Medical English Courses 
From the critical review of the current English courses and fi-om the data 
analysis (the informants' views on English programme and material evaluation 
sections) and discussion of the findings, it is found that Medical English courses, 
which are currently taught are not up to the mark, and that they do not respond to the 
190 
CH AFTER FIVE : DISCUSSING AND FINDINGS 
needs and requirements of the students' academic study and future or professional 
career. The shortcomings of these courses can be reported as following: 
1. They do not cater for the students' academic needs and communicative 
activities mentioned in section two of their questionnaire. 
2. They do not provide and encourage any class interaction. 
3. They do not include speaking skills and listening comprehension. 
4. Specialized vocabulary is presented in isolation instead of contextualizing it. 
5. There is a little coverage of language skills that are needed in future 
workplace. 
6. It contains a lot of isolated and decontextualised exercises. 
5.3.6 Priorities among Language Skills and Sub-Skills 
Based on the discussion of results obtained from different sources, the 
following order of the importance of the main skills was perceived: reading, writing, 
speaking and listening. Looking at the skills in detail, the following sub-skills have a 
priority over other sub-skills: 
1. Reading to understand exam questions in English. 
2. Reading to get all the information from an English medical text. 
3. Reading to get the main information from an English medical text. 
4. Reading books and academic references. 
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5. Reading the labels of medicine when buy them. 
6. Writing test/exam answers in English. 
7. Writing essays/research papers in English. 
8. Writing medical reports in English. 
9. Writing the history of patient. 
10. Discussing in English medical cases with senior doctors. 
11. Giving correct answers in English when asked. 
12. Giving instruction to non-Arabic patient. 
13. Following medical discussion/seminars in English. 
14. Understanding questions asked by lecturers/colleagues in English. 
Other skills shown in tables also receive considerable degree of importance. 
This implies that all these skills should be included in the medical courses because the 
students themselves, as revealed from the analysis of data, wished to have a good 
command of all those skills presented in the questionnaire. 
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CHAPTER SIX 
IMPLICATIONS AND CONCLUSIONS 
6.0 Introduction 
In chapter I we have made an attempt for analyzing and criticizing the current 
ESP courses taught at the Faculty of Medical Sciences, General Nursing Department, 
Hodeidah University, Yemen. The results of the analysis have revealed the limitations 
and weaknesses of these two courses. We saw that most of the exercises are mechanical 
and isolated, with a more focus on grammatical points rather on communicative study-
related tasks. We have also noticed that listening skills, speaking skills as well as writing 
skills are not covered by these two courses. No guidance either to the teacher or to the 
students was provided by these two courses. 
In addition, from the questionnaire findings, we get a vivid picture of the real 
language needs and skills in their academic studies as well as in their professional 
commitments. We also get students, graduates, subject teachers and ESP teachers' views 
of the courses and the desired points in an improved programme for Medical English. We 
also have a view of the students' lacks and learning needs for reaching desired levels of 
proficiency in Medical English. 
Form all what has been said, it is clear that these two ESP courses currently taught 
need to be improved or completely changed. The reason is that the course is an essential 
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element or component in the process of language learning, provided that it is interesting, 
motivating as well as relevant and responsive to the students' needs and expectations. 
Given the constraints of any university syllabus meant for large numbers of students, 
many broad features must remain essentially the same. But certain crucial changes can be 
made. In our context, the main changes would be the following 
Overall Syllabus 
• Including spoken and written language skills, 
• Adding listening comprehension. 
• Introducing reading skill strategies along with comprehension questions. 
• Introducing skills development in various specific areas identified by the 
questionnaires as relevant and important. 
Materials 
• Using different, varied and relevant input, i.e. reading/listening/writing 
/speaking text, pictures, conversations with suitable teaching aids. 
• Providing exposure to language in use. 
Methodology 
• Introducing task-based learning in stead of mechanical drills. 
• Using authentic texts. 
• Encouraging class discussion and interactions. 
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Consequently, for the purpose of proposing suggested and improved syllabus, the 
following components should be considered: 
1. Goals 
2. Objectives 
3. Suggested Components 
4. Methodology of Teaching 
6.1 Goals of the Course 
It is worthy to note that the language needs of the students of the Faculty of 
Medical Sciences, Hodeidah University, Yemen, extensively studied in this research 
suggest certain general orientation of revised Medical English courses. These can be 
expressed as the following goals: 
a. To raise the students' overall performance level in the target language so as to 
cope with medical studies. 
b. To encourage the students to make use of this target language (English) to meet 
their language requirements in their professional commitments and future 
studies. 
c. To orient the students to the communication patterns that are found in the 
medical world. 
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6.2 Objectives of the Course 
Objectives help in specifying the teaching materials .David Nunan (1988, p.60) 
points out that objectives are nothing more than a particular way of formulating or stating 
content and activities. Objectives then specify what the students will be doing in the class 
in order to achieve the goals. That is, the goals stated above can be achieved through the 
following objectives: 
1. To develop the students' abilities to acquire the essential and basic knowledge on 
linguistic forms especially those causing problems e.g. syntax, lexis, etc. 
2. To develop the students' abilities in reading comprehension by providing the 
students with relevant reading strategies they need in their medical studies 
(Nursing studies). 
3. To develop the students' abilities in listening comprehension so that the students 
could follow the lectures in English and take notes, follow medical discussion and 
medical programmes carried out in English 
4. To develop in the students the ablity in writing accurately and fluently in a well 
organized way. 
5. To develop the students' abilities in speaking to enable them to participate in 
medical discussions, practical classes in hospital, presenting medical cases, 
discussing with their classmates in the lecture hall, etc. 
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6. To encourage the students to make use of the different skills and Unguistic forms 
mentioned in a meaningful way as in real communicative situations. 
6 J Suggested Components of an Improved Course 
Since the aim of this study is not to proffer a designed or a fully worked out 
course, only general components of the course, which reflect and translate the goals and 
objectives specified in (6.1) and (6.2) are suggested here. These components are actual 
realization of the requirements of the academic studies and the professional commitments 
of the students. As the results of data analysis revealed, the medical English courses 
should cover all the four main skills as well as grammar and vocabulary. However, these 
elements should be subject to change in accordance with the changing needs of the 
students together with those of the target situation. It should also be emphasized that the 
components of the ESP course should be varied and flexible. Activities need to cater for 
individual differences, as our classes are mixed-ability and multileveled. In addition, the 
language of the course need not to be highly specialized (full of medical terminologies 
and specialized Izinguage), because students need to be exposed to a wide range of 
language (general English) in order to develop communication skills. Thus, before 
proceeding any further to deal with the components of an improved course, it is necessary 
to consider the nature of the language in the improved courses. 
6.3.1 The Nature of the Language 
It was revealed by the analyses of data that there is a need for a language that is 
based on medical studies (i.e. the students' specialist subject area) and General English. 
197 
CH AFTER SIX: IMPLICATIONS AND CONCLUTIONS 
a. Medical English 
Medical English, as a branch of ESP, relies heavily on specialized vocabulary, 
a great of which is not English but Greek and Latin. Most of these vocabularies cannot be 
usually translated or defined They are internationally accepted as medical terminology 
which students must learn irrespective to their own language of study (i.e. if it is English, 
Arabic, French etc.). The medical textbooks, in particular, are characterized by a high 
density of scientific and medical terminology. The texts in these books are long, 
descriptive, authentic texts featuring diagrammatic and other semi-verbal devices. The 
texts on the Connective Tissue ( refer to appendix 7 ) are some examples of medical 
texts used by the students of Medical Sciences ( Nursing department ).The texts given in 
appendix 7 belong to Histology subject. So the students in this subject are expected to 
carry out these functions when reading the text i.e. he/she has to identify, classify, 
describe, etc. In order to do this the student has to understand the relation between parts 
of texts and to distinguish these various language fiinctions employed in them. To make 
use of such texts necessitates an awareness of its coherence and the progression of the 
ideas that exhibit a particular concept. For this purpose, the students have to develop their 
reading strategies, which are one of the objectives of an improved course, in order to 
benefit from reading such texts. 
The second point which is also linked with the specific texts (medical texts) is 
the inclusion of interesting authentic materials in the course book. This would guarantee 
that the students use the language meaningfully, instead of doing isolated exercises that 
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focus only on some grammatical points and lexical items. Therefore, it could be 
suggested that the texts that need to be used at the beginning of the ESP course should be 
broadly related to the students' specialized field of study and would not be full of 
'complex technical information'. This approach may have the advantage in that it accords 
with the students' learning needs. It is thus expected that such texts would retain the 
motivation in the students and engender the kind of positive learning cycle described by 
Hutchinson and Waters (1987). 
However, medical students (Nursing students) need to tackle the more highly 
specialized texts, as said before, to which they are likely to be exposed in their upper 
stages of their academic studies. Therefore, these texts could be gradually be exposed to 
the students in their ESP class once the English teacher feels that the linguistic 
competence has progressed and the students are in a position to tackle more difficult 
language. 
B. General English 
On their views in the 1^ ' year English programme, a massive majority of the 
informants were in favor of General English (besides Medical English, of course). That 
means they need also General English to be included in their ESP English programme. 
The main reason for this was their need to interact with other (refer to the responses to 
Ql of students and graduates' interview). The reasons behind students' need for General 
English is that, the researcher agrees, the material used would need first to raise their 
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linguistic competence (i.e. students' weak standard ). Another reason may be that the 
materials have to be relevant to the students' needs and that would sustain motivation. 
c. The Students' Communicative Needs 
The findings of the data analysis have shown that the students of the Faculty of 
Medical Sciences, General Nursing Department, Hodeidah University, Yemen, are in 
need of an English course that is activity-based and that will prepare and equip them with 
the necessary skills to cope with their academic studies. This is proved by the results in 
table 31 and 32 of the questionnaires. Also as part of what was mentioned by the students 
regarding their learning needs that they expressed a need for activities that would allow 
them to participate in class- to corrununicate. On the linguistic side the students have 
expressed a need for non-subject specific vocabulary and grammatical points. The results 
of the analyses have also surmised that the students are in need of all the four skills (this 
can be proved by their responses to section 2 of their questionnaire in the tables 21,22,23 
& 24 which are clustered between 'important' and 'very important' categories). 
It could be also observed that to carry out one communicative activity there 
would be a need for more than one skill. According to Nunan (1989, p. 22) "....In real 
life as in the classroom, most tasks of any complexity involve more than one macro 
skills."' Thus, in discussions the students have to listen, take notes, ask questions for 
information/clarification etc. To show the importance of these macro-skills (components 
of an improved course) for the students' specific studies and in what way each skill is 
needed and exploited, each skill will be discussed separately in the following section 
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63.2 Listening Skills 
As shown by the findings of the present research, Ustening skills are important for 
the students in their academic studies and professional commitments. In particular, tasks 
on listening to lectures and take notes, following medical discussions/semmars could be 
considered. This means that the students need to be exposed to a variety of listening 
activities that would help improve the students' pronunciation and also facilitate 
acquisition. The results of the questionnaire (item 6 of section 1 of students' 
questionnaire) have revealed that the students have difficulties in this skill. Therefore, 
these listening activities should be included in the improved course. In fact, these 
listening skills are nowhere in the current ESP courses as we saw in the critical review of 
the ESP courses in chapter 1. 
One of the most important listening skills for the students of Medical Sciences is 
note-taking. While listening to lectures, the students have to do two things. Firstly, they 
have to distinguish the main points the speaker is making from example, which illustrate 
or support the main points. Secondly, the students should realize when the lecture is 
finishing one topic and moving to another. There are many techniques that can help the 
students to do this: 
1. The students could be given pre-listening questions and while listening to a mini-
lecture (about 5-10 minutes long) they will answer the questions. 
2. The main points in a lecture could be written randomly and as the students listen 
to the lecture they put them in the correct order. At other times they could listen to 
a lecture and fill in the missing information in a table or a structure. 
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3. At this stage it could be pointed out to the students that the lecture consists of 
some important points and the students have to listen and write down these points. 
4. Here the students are given no guidance. They are asked to listen to the lecture 
and summarize it. 
Following this progression, it is expected that the students will gradually be 
able to develop their listening comprehension 
6.3.3 Speaking Skills 
It is taken for granted that any listening task or activity can be integrated into 
speaking activities. In this regard, activities and tasks, which focus on both listening and 
speaking, should be included in the course. This is highly required because the current 
courses do not cover these two skills as indicated by the critical review of the current 
courses in chapter 1. 
The results of the interview have indicated that speaking is a greatly needed 
activity by almost all informants. In addition to the need to ask and answer questions in 
the classroom the students need, as revealed by the results of their questionnaire, to 
participate in seminars, medical discussions, making presentation in front of the class, 
communicate with others in English especially during their academic studies, 
professional commitments and in their future higher studies. On their view on the P' year 
English programme, the students expressed also their need to English for survival (social 
interaction). 
202 
CH AFTER SIX: IMPLICATIONS AND CONCLUTIONS 
From what has been said in the two previous paragraphs, it can be inferred that 
the students need to practice language beyond the sentence level. For example, the 
students in answering questions or participating in medical discussions have to have 
control over certain linguistic functions such as explaining, contrasting or exemplifying. 
To be able to express meaning using these functions there should be some situational 
contexts to clarify it. Therefore the activities that have to be introduced to the students 
should aim at giving them such control. An example of such activities would be the 
information-gap or a problem-solving where the teacher creates a situation and where the 
students lack some of the information. This will create a need for getting information and 
hence using the language. Success is measured as to whether they can cope with the 
communicative demands of that immediate situation (i.e. filling the gap or solving 
problems). 
6.3.4 Reading Skill 
The informants of our present study have emphasized the importance of reading 
because reading is an essential and necessary strategy in any language learning. The 
results of the data analysis have revealed that reading is a long-term, most needed skill. 
The results have also shown that it is the academic reading that they have to practice. For 
the context of this study, it is advisable to include reading activities that develop in the 
students the essential skills to read certain texts. Students need to be trained how to deal 
actively with texts by using certain strategies such as skimming, scanning, predicting 
what is (not) in a text, referencing, understanding infonnation when not explicitly stated. 
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etc. The texts chosen for reading should be also authentic and relevant to the students' 
goals. They should reflect texts that are really used in the students' academic study. 
The results of the data analysis have revealed that the students need the reading 
skills and that they have difficulties in it. One of these difficulties was in the area of 
vocabulary, which made many students depend on translating each word in the text in 
order to imderstand it. 
6.3.5 Writing Skills 
These are very much related to reading skills and highly needed and demanded in 
the medical study and profession. If a doctor wants to write a reply to referential letter 
from another doctor, he/she has first to read and understand the message. In fact, writing 
in this academic situation is of great importance to all participants as expressed in the 
interviews and questionnaires (refer to table 1 «& 24). 
The findings of the analyses of data have revealed that writing activities related to 
students' academic studies and professional commitments include writing notes from 
lectures, answering examination questions, writing history of the patient, writing research 
papers and writing medical reports. The last three writing activities are carried out at the 
higher stage of the academic studies. Therefore practicing this kind of writing at the pre-
medical stage (when language is being taught) could be de-motivating. First, because 
these types of writing conform to certain specification which could be too difficult for the 
students who are, in general, weak in English. Secondly, these writing activities would 
not be relevant to the learning/teaching situation at the pre-medical stage. Therefore, it 
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could be suggested that (Bin-Tyeh, 1996, p. 92) practicing of these writing activities 
could be postponed to the time when the students are in need of them and where they 
would be more relevant e.g. 3rd and 4* year. 
Note-taking is an important need for students' academic study as shown by the 
results of the analyses of data. Therefore, considering such an activity in the language 
course would be of great importance and motivation. Note-taking as a common practice 
at the tertiary level helps students develop their own strategies in an attempt to cope with 
the large volume of information they have to take in lectures, seminars and information 
from books or other publications during periods of private study or in the library. 
6.3.6 Grammar 
As indicated by the analysis of interview and the problems of students mentioned 
in the questionnaire that grammar was the cause of some linguistic problems to the 
students. Apart from dealing with granmiatical difficulties, there was a need for grammar 
to be treated within their context. Thus, in the English programme for General Nursing 
Department, students' language structures will be dealt with according to the need for 
them in expressing certain language functions. 
In the context of our study, grammatical structures that could be given a priority 
to be included in the course will have to be deduced from the skills (functions) included 
in the objectives. This would help the students to overcome their difficulties at writing 
(examination answers, research papers etc.), speaking and reading levels. The adoption of 
Task-Based Learning (TBL) would help in this regard as will be seen later in this chapter. 
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6.3.7 Vocabulary 
It should be emphasized that the language of Medical English does not differ a lot 
from that of General English. Medical English is characterized with its terminologies, 
most of which are not English but Greek and Latin. Besides, as the results of data 
analysis, the students have expressed a need for vocabulary which is non-subject specific. 
Thus, it is expected that the use of the General English items would help in this. 
6.4 Methodology 
In order to implement these suggested components of an improved course 
mentioned above, a methodology for the design of instructional materials and the 
teaching of these materials is suggested in this section. To understand the approach 
suggested for our present context, some theoretical background is necessary. 
It has been reported that a strong form of Communicative Language Teaching 
(CLT) has led to task-based instruction (Weshe and Skehan 2002, in Shuja' 2004, p.256). 
As the name suggested, task based instruction or task based learning (TBL) is organized 
around tasks which require communicative language use of varied type by the students in 
the classroom. It was pointed out that using different and varied tasks in the process of 
teaching is more helpfiil in developing communication in the classroom 
The use of a variety of different kinds of tasks in language 
teaching is said to make language teaching more communicative 
since it provides a purpose for a classroom activity which goes 
beyond the practice of language for its own sake. 
( Richards,Platta and Weber, 1986 p.289) 
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Focusing on the importance of task-based in the process of teaching/learning 
language, Skehan (1998), in Nunan (n.d) puts forward five key characteristics of a task. 
• Meaning is primary. 
• Learners are not given other people's meaning to regurgitate. 
• There is some sort of relationship to comparable real-world activities. 
• Task completion has some priority. 
• The assessment of the task is in terms of outcome. 
In addition, Ellis (2003, p. 16) points out that "....task is intended to result in 
language use that bears a resemblance, direct or indirect, to the way language is used in 
the real world". In fact, task-based considers language use as the driving force in 
language learning. (Wills and Wills, 2001). 
For the foregoing feature and other reasons, which are given presently, (TBL) is 
suggested for the design, implementation and teaching of Medical English courses in our 
context. Long and Crook (1992) point out that task-based syllabuses are suitable for the 
context of ESP because these syllabuses could be designed and proposed only after the 
learner's specific needs and the purpose of learning the language have been identified. 
There is also an agreement among all researchers who work on task-based 
research that a pedagogical task can be used in the class to negotiate meaning as well as 
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to negotiate the form of the input or the output (Skehan, 2003; Foster, 1998; Foster and 
Ellis, 1991). 
In nutshell, a task-based syllabus will be of help in creating a motivating 
classroom atmosphere, which will, in turn, provide the students with relevant learning 
experiences that encourage them to practice and interact in the target language. This kind 
of syllabus will be helpful because its prime concern is on meaning rather than on 
structure. (Skehan, 1998). 
6.4.1 Task-based Learning Framework 
J.Willis (1996) provides a very useful framework for implementing tasks in the 
classroom. The framework can be used in the following order. 
1. Pre-Task 
• Teacher Role 
• Introducing the topic and task 
Using activities/texts to help students prepare for the task 
Playing tape recorders of others doing the same task 
Providing input ( a listening or reading text) 
• Student Role 
• Noting any useful words or phrases from the pre-task phase 
• Preparing for the task 
2. Task Cycle 
> Task 
• Student Role 
• Doing the task in pairs or small groups 
• Teacher Role 
• Monitoring and encouraging the students planning 
• Student Role 
• Preparing and rehearsing to report to the class 
• Teacher Role 
• Helping the students in the preparation of oral or written reports 
• Student Role 
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• Presenting oral reports or displaying written ones 
• Teacher Role 
• Supervising and guiding the students while reporting 
• Giving brief feedback on the reports 
3. Language Focus 
> Analysis 
• Students Role 
• Doing some conscious-raising activities on features 
• found in the text or script 
• Teacher Role 
• Drawing the students' attention to some useful words and phrases 
> Practice 
• Teacher Role 
• Giving necessary practice activities when needed 
• Student Role 
• Practicing words and phrases occurring during the analysis as well 
as in the task text or report 
• Taking note of useful language items for future use 
(cited in Shuja' 2004, p. 258) 
6.4.2 Writing a letter of referral 
This is a part of the communicative activities that the medical students are going to 
practice in their professional commitments. In fact, communication is an important part 
of nursing doctors' daily routine. It is obvious that several different specialists of medical 
profession might have to be consulted before a suitable treatment can be guaranteed. 
Usually it is the General Practitioner as nursing doctor who has the closest contact with 
the patient and who refers him to the specialist. Thus written communication (as in the 
case of writing a letter of referral) providing sufficient information is indispensable with. 
To show how the TBL frainework works, an example of a task of writing a letter 
of referral is presented below. 
209 
CH AFTER SIX: IMPLICATIONS AND CONCLUTIONS 
1. Pre-Task: The teacher provides the context of the task by mentioning the 
Purpose of writing this letter (a letter of referral) and the nature of the problem 
about which the students will write the letter. The problem could be a nursing 
doctor finds himself not sure from the suitable treatment that will be prescribed to 
his patient. As a result, he refers the patient to the specialists. A name of hospital 
could be mentioned. 
2. Task Cycle: 
• Task: The students start discussing in pairs what to include in the letter. 
The teacher monitors the process and offers help when necessary. 
• Planning: I. The students prepare a first draft of the letter. 
2. The students redraft the letter and check the final one. 
3. The students decide how to report back what they have 
written to the class. 
• Report: The students present their reports either by circulating or 
displaying the letter. 
3. Language Focus: 
• Analysis: The students compare their letter with real letters written by 
Professionals. The teacher observes. 
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• Practice: With the help of the teacher, the students practise new language 
points, words and phrases that come up during the task. 
From what has been illustrated about task-based, it can be seen that the task will 
be a good learning opportunity for the learners to participate and negotiate both meaning 
and form. The task initially focuses on meaning until agreement is achieved by the 
learners on what and how to write the letter, and how to present it to the audience. 
Towards the end of the task, language points, which cropped up are discussed and rules, 
if any, are deduced. Such task will also generate a lot of speaking. Therefore, the 
adoption of TBL to the design of teaching materials and their implementation into the 
classroom will certainly be intriguing and interesting for the learners. Most probably, it 
will yield results, which reflect the needs expressed by the informants who participated in 
the identification of language needs of the students of the Faculty of Medical Sciences, 
General Nursing Department, Hodeidah University, Yemen. 
6.5 The Constraints 
The following constraints were inferred from the results of this study as the major 
problems of the process of ESP teaching. 
The first constraint is related to students' linguistic proficiency. The results of 
data analysis have shown the need for specific course to help the students cope with the 
requirements of their medical study. Therefore, in order to benefit from such a course the 
students, the researcher claims, have to be proficient enough in the language. In the 
discussion on the students' communicative needs, it was revealed that the students 
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expressed a great demand of linguistic needs. Thus, linguistic proficiency may cause a 
problem for students if their needs were interpreted in the new course without raising this 
linguistic proficiency of the student. 
Another constraint is related to the availability of language teachers specialized 
and trained in ESP. The ESP teachers in Hodeidah University graduated from the Faculty 
of education with little knowledge of ESP being taught. They are mostly interested in 
teaching literature and general English rather than technical subjects and usually have 
problems in imderstanding the registers and concepts of medical English. This is due to 
the fact that English teachers often receive little or no education in the sciences. 
Therefore, the ESP teachers need to be trained and equipped with an understanding of the 
students' specialization i.e. the context. 
Other constraints can be summed up in the following points 
• There has been a shortage of credit and contact hours. 
• .There has been a shortage of adequate classrooms. 
• There has been a difficulty in accommodating the huge number of 
students. This is really considered a serious problem. 
• Unavailability of audio/visual aids which can make learning more 
realistic, interesting, productive and communicative. 
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6.6 Recommendations 
This section will provide some recommendations and suggestions for improving 
the status of teaching Medical English in the Faculty of Medical Sciences, Hodeidah 
University. These suggestions and reconunendations are supported by information 
obtained from the informants of these study .The recommendations and suggestions are 
given below. 
1. The current medical English courses should be evaluated to see to what extent 
they meet the students' needs as mentioned in this research. 
2. Academic and professional medical courses need to be a top priority before the 
concerned Faculty. Students ought to be provided with Medical English courses, 
which consider the language needs identified in the present study. A course, 
which trains the students how to speak and write academic and professional 
medical English, needs to be developed and implemented along the lines of Task-
based Learning. 
3. Medical English courses could be humanized by adding or creating tasks, which 
help the students achieve effective and durable learning. Humanising the course 
will also help make the language process a more effective and relevant 
experience. 
4. The suggested components of an improved syllabus proposed in this study should 
gradually be put into practice. 
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5. English should be treated at both the functional and notional level. This would 
help the students to cany out different communicative activities at all stages of 
their academic studies and their future professional commitments. 
6. All teaching and learning methods, approaches, objectives, content and evaluation 
system should be developed according to the new developments. Peter Strevens 
(1988) indicates that the different difficulties and problems caused by teaching 
ESP courses to all parties who are involved in such situations can be solved and 
handled by improving the different aspects of the teaching process such as 
teachers, materials, evaluation. 
7. The material should provide enough motivation to develop the language aptitude 
of the students. This goal can be achieved by making the information it contains 
relevant to Medical Sciences specialization. Irrelevant material discourages the 
students and consequently the learning will fail. The selection of grammatical 
structures and lexical items must be those which are of most frequent occurrence 
in the specialist literature with which the students are concerned. 
8. It is generally believed that reading skill is almost the only skill which is most 
emphasized and practiced in EFL/ESL situations, particularly in cases where 
students have to read English material for their own specialist subject but never 
actually have to speak the language in real communication as it is in the case in 
our present study. Moreover, it is often the most available form of contact with 
the language, since it is something that one can always have at hand. In such a 
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situation, teaching the study skills related to reading is of prime concern. It must 
focus directly on the types of sub-skills learners will need, for example, 
skimming, scanning, dictionary skills, and so on. 
9. The time devoted to teaching/learning ESP in the Faculty of Medical Sciences is 
not adequate. Mastering a language requires enough exposure to the language. 
Since there is particularly no exposure to English outside the language classes, it 
is reconmiended that more time should be allotted to English in ESP course. 
10. The English teachers should be trained for ESP and should have some knowledge 
of the students' subject specialization. 
11. The English teachers should be equipped with a knowledge of methodology so as 
to be able to create an active international atmosphere in the classroom which 
would allow the students to communicate in the classroom and hence their 
language. 
12. Efficient and co-operative teaching should be encouraged whereby the English 
teachers work in collaboration with the subject teacher. 
13. The students, the teaching staff and the administration of the Faculty of Medical 
Sciences should be made aware of the importance of English in the students' 
academic studies and not just consider it as a university requirement. 
14. Making as small classes as possible. This will certainly increase the amount of 
time for every student to take part in class activities as well as to practice their 
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language. It will also be helpful for the teacher to give special attention to slow 
learners. 
15. Instead of asking Faculty of Education to provide teachers to FMS, English 
language for Specific Piupose unit needs to be set up at the Faculty concerned. 
This helps avoid isolation and develop a rapport between FMS teacher and the 
Faculty members. This unit should not only provide language-based courses, they 
should also equip the students with personal, interpersonal and communication 
skills. 
16. The use of audio/visual aids in the process of ESP teaching appears to be crucial 
for the improvement of Medical English standard at the FMS.Teaching aids can 
make learning more realistic, interesting, productive and commimicative. Video 
can provide a positive support to the language teacher. Since an EFL situation 
offers very little exposure to the foreign language outside the class, the audio-
visual aids and net services can be used as effective complements to the available 
teaching resources. AudioA^isual aids have high motivational value. The visual 
presentation of language in use will involve the students more actively in the 
learning task. 
6.7 Conclusion 
An analysis of the students' needs is seen as a first step in the preparation of ESP 
course design without which course design would be impossible. If at all course design is 
done without considering students' needs, the resultant course will not be relevant and 
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responsive to the actual needs of these students concerned. Needs analysis is a fact-
finding process, which gathers relevant and important information fi-om different sources 
(the students, the teaching staff and the working graduates in our context) and by 
different methods (questionnaires, interviews, class observations, etc.). The identification 
of students' needs and the attempt to meet these needs have a priority in ESP, as 
Hutchinson & Waters (1987), Dudley-Evans &, St.John (1998) and others pointed out. 
More specifically, an analysis of students' needs of Medical Sciences is used to 
identify two kinds of needs: students' academic and professional needs. The language 
needs of the students of the Medical Sciences were identified, together with the language 
needs required by the professional commitments. 
Three dimensions of needs analysis were considered in the present research: 
Present Situation Analysis (PSA), Tzirget Situation Analysis (TSA) and Learning 
Situation Analysis (LSA). In order to study and examine the students' needs on the light 
of these three dimensions mentioned above, four sources of information were 
approached: students, graduates (working nursing doctors), subject teachers and ESP 
teachers. All the four levels of the Nursing department in the Faculty of Medical Sciences 
as well as their teachers were selected to participate in the study. Graduates as working 
nursing doctors were also selected to provide information about the target situation needs. 
They belonged to different hospitals and private clinics. 
Two data collection procedures were used in this study to elicit information from 
the four sources of data. These two procedures included four questionnaires and two 
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ethnographic interviews. Data collection process revealed two types of information: 
quantitative information (from the questionnaires) and qualitative information (from the 
interviews). Two different ways of analyzing were used with the two types of data. 
Quantitative data was analyzed statistically using SPSS Package whereas quantitative 
data was analyzed in terms of categories and themes, which were either already 
predetermined or emerged from the data itself. 
The analysis of data has revealed interesting results and findings. They have 
shown a great and increasmg demand for mastery of English language skills for the 
students' academic and professional commitments. The results revealed that reading is 
the first required language skills while writing occupied the second important skill. 
Speaking, which ranked number three, was also perceived as important for the students 
expressed their need to interact. Listening, though ranked the last, was also expressed by 
the students as an important need for their academic study as they have to listen to 
lectures and take notes in English. 
The findings of the present study also present a thorough picture of the students' 
learning needs, which are linguistic such as medical terminologies and collocations, and 
non-linguistic such as providing teaching aids and making smaller classes in order to 
encourage class discussion and interactions. These findings can properly and best be used 
to design or select teaching materials suitable for students' needs and goals. 
The findings of the study made possible the specification of goals and objectives 
of teaching medical English in the Faculty of Medical Sciences. Some components of the 
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course were suggested in the improved course, including examples of micro-skills of 
listening, speaking, reading and writing. Then, Task-based Learning approach was seen 
to be the most suitable approach to the design and teaching of Medical English courses in 
the context of this study. 
The findings also suggested some implications and generated some useful 
recommendations regarding the improvement of Medical English teaching in Hodeiadah 
University. These included issues relating teaching time devoted to the course, nimiber of 
teachers and their training, use of authentic materials, using audio-visual teaching aids, 
developing other skills such as personal and interpersonal skills, increasing the number of 
courses throughout period of study. 
6.8 A Summary of Chapters 
This section gives short summaries for each chapter of our present research. It is 
worth mentioning that this present study comprises six chapters. The first two chapters 
are devoted to theoretical background of the study, whereas the last four chapters are 
devoted to the design of the study, analysis, discussions, findings and implication of the 
study. 
Chapter 1 opens with the background of the problem of the present research, the 
teaching of English in Yemen, its beginning and development. It also presents a critical 
review of the existing Medical English courses taught at the Faculty of Medical Sciences, 
General Nursing Department. It ends by stating the problem of the study and the research 
questions. 
219 
CH AFTER SIX: IMPLICATIONS AND CONCLUTIONS 
Chapter 2 presents review of the literature related to the study. It starts with 
general overview of LSP and ESP, historical background of ESP and its origin and goes 
down to its developments which include linguistic developments such as register 
analysis, genre analysis. They also include non-linguistic developments such as study 
skills, leraner-centred approach and needs analysis. The chapter concludes with a section 
on material evaluation. 
Chapter 2 also reviews some previous needs analysis studies relevant to the 
current one. The studies are taken from several ESP contexts. These include Kuwait, 
Hong Kong, Thailand, Yemen, etc. 
Chapter 3 presents the research methods. It gives a detailed description of the 
participants in the study and the selection process. It also affords account of the 
description of the instruments of the research. 
Chapter 4 gives details of the data analysis phase. It displays the quantitative data 
in tabular form. The qualitative data is presented in category form as well as in tabular 
one. 
Chapter 5 discusses the results obtained from the four sources in chapter 4 under 
several headings: importance of English language skills, students' difficulties, evaluation 
of ESP courses, methodology of teaching, etc. Then it reports overall findings under 
several headings including linguistic and non-linguistic difficulties, learning needs, 
priorities among language skills and sub-skills, etc. 
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Chapter 6 is devoted to the impHcations and conclusions of the study. Among 
other things, it specifies the goals and objectives of teaching English for Medical 
Purposes in the Faculty of Medical Sciences, Hodeidah University, Yemen. It also 
suggests some components of the course as well as an approach (TBL) for the design and 
implementation of Medical English courses in the University. Then it lists some 
recommendations, M h^ich are generated fi-om the findings of the extensive needs analysis 
carried out throughout the present study. 
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Appendix (I) 
Students and Graduates' Interview 
1. Do you use English? 
2. When do you use English? In which cases? 
3. Is there any other field in which you use English? 
4. Is English necessary for students of Medical Sciences? Why? 
5. Will you need English in future? In which cases? 
6. Do you face any difficulties in using English in your medical study? 
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Appendix (II) 
Subject Teachers' Interview 
1. Do you use English? 
2. When do you English? In which cases? 
3. Is there any other field in which you use English? 
4. Is English necessary for students of Medical Sciences? 
5. Will medical students need English in future? In which cases? 
6. Are there any difficulties faced by the medical students in terms of using English? 
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Appendix (III) 
Students' Questionnaire 
Dear Student, 
This questionnaire aims at studying the English language Needs of students of the 
Faculty of Medical Sciences, General Nursing department, Hodeiadah University, Yemen. Your 
answers will contribute a great deal to the success of this study in highlighting the importance of 
the English Language for your studies and future career and improving the teaching materials 
accordingly. 
Please answer ALL the questions in ALL the sections 
Section I: Personal Details 
Put a tick ( ^ ) where appropriate: 
1- Sex a- Male ( ) b- Female ( ) 
2-Level of Study l' 'year( ) 2"''year ( ) 
3"* year ( ) 4* year ( ) 
3- Did you receive extra courses in English language after secondary school? 
Yes( ) No ( ) 
4- Your lectures lecture in 
English ( ) Arabic ( ) English and Arabic ( ) 
5- The text books, reference books for your medical studies are in 
English ( ) Arabic ( ) English and Arabic ( ) 
6- Which of the following English problems/difficulties do you face while studying or using 
English? 
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Problems/Difficulties 
a) In my academic studies I have difficulty in speaking 
b) In my academic studies I have difficulty in reading 
c) In my academic studies I have difficulty in writing 
d) In my academic studies I have difficulty in listening 
e) I can not remember the words when I want to use the language. 
f) I can not understand people when they speak too quickly. 
g) Many English words have different meanings. 
h) I need to know the meaning of every word in Arabic. 
i) Many vocabulary items are limited. 
j) Poor spelling 
k) Poor pronunciation 
1) I find difficulties in word order when I want to construct a sentence in 
English. 
m) Poor grammar 
n) I still don't know all the English letters 
Agreed Disagree 
Section 11: Importance of English Language Skills 
The following statements have been given to help you determine for yourself whether they 
indicate you NEEDS of English language skills and activities in relation to English for the 
Medical Sciences Stream, Medical Nursing department. Please read each statement carefully and 
decide the degree to which they represent your needs. Put a tick in the appropriate column to 
indicate the degree of importance to you for Each statement. 
7. How important are the following main English Language skills for your academic studies? 
a. 
b. 
c. 
d. 
Skill 
Listening 
Speaking 
Reading 
Writing 
Somewhat Important Important Very important 
8. How important are the following English Language skills future career? 
a. 
b. 
c. 
d. 
Skill 
Listening 
Speaking 
Reading 
Writing 
Somewhat Important Important Very important 
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9. How important are the following listening sub-skills for your study? 
Needs 
1) Listening to lectures in English. 
2) Listening to lectures and take notes in English. 
3) Following medical discussions/seminars in 
English. 
4) Understanding questions asked by lectures/ 
colleagues in English 
5- Following medical films, medical programmes 
in English. 
6- Listening to instructions from English sources. 
7. Listening to discussions in a meeting with a fore 
delegation. 
Somewhat 
important Important 
Very 
Important 
10. How important are the following speaking sub-skills for study/future career? 
Needs 
8. Asking questions in English in 
classroom/hospital. 
9. Participating in seminars / tutorials in English. 
10. Discussing in English the medical cases with 
senior doctors. 
11. Giving correct answers when asked. 
12. Making presentation of some important topics. 
13. Giving instruction to non- Arabic classmates. 
14. Conveying information from Arabic sources to 
English sources. 
Somewhat 
important Important 
Very 
Important 
11. How important are the following reading sub-skills for your study/fiiture career? 
Needs 
15. Reading to understand exam questions in 
English.. 
16. Reading to get all the information from an 
English medical text. 
17. Reading to get the main information from 
an English medical text. 
18. Reading English professional medical 
texts. 
19. Reading summaries of medical studies. 
20. Reading books and academic references in 
English. 
Somewhat 
important Important 
Very 
Important 
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21. Reading catalog of medical machines and 
tools. 
22. Reading the labels of medicine when buy 
them. 
12. How important are the following writing sub-skills for your study and future career? 
Needs Somewhat important 
Important Very 
Important 
23. Writing test/exam answers in English. z j . wnung icsuexam answers m cngiisn. 
24. Writing essays research /papers in English. 
0^ \X/ntincT mf^Ainck] rf^r\r\ric in pTurlicli 25. Writing edical reports i  English. 
26. Writing history of the patient in English. 
27. Describing in English 
procedures/experiments/objects under microscope. 
SECTION III 
The following statements are intended to reflect your VIEWS on the importance of English 
to the students of Medical Sciences, General Nursing Stream. Please read them carefully 
and put a ticit against EACH statement to indicate your degree of agreement. 
1.1 feel that the English courses for the 1^ ' year didn't meet my 
language needs. 
2.1 feel that the English courses for the first year helped me follow 
courses in English in my academic study. 
3. I feel that the English courses for the first year should be based 
on general / ordinary English. 
4. I feel that the English courses for the first year should be based 
on English specific to medical studies. (Medical English). 
5. In my professional commitment, 1 will require to use my 
knowledge of English to work with foreign colleagues. 
6. In my professional commitment, I will require to use my 
knowledge of English to go for higher studies in English speaking 
medical institution. 
7. In my professional commitment, I will require to use my 
knowledge of English to participate in medical conferences / 
seminars. 
Agree Disagree 
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Section IV: Material Evaluation 
13. How useful were these two ESP cotirses currently taught 
a) In developing listening skills 
b) In developing speaking skills 
c) In developing reading skills 
d) In developing 
e) In presenting grammar points 
Very Useful Useful Not Useful 
14. How often did these two courses encourage you to interact with English with your... 
a) Classmates in the classroom? 
b) Teacher in the classroom? 
Always Sometimes Never 
15. To what extent was the content of the materials relevant to your 
a) Study? 
b) Future career? 
To a great extent To some extent Not relevant at all 
16. How attractive were the materials? 
Very attractive ( ) attractive ( ) not attractive ( ) 
17. To what extent did the materials offer a variety of learning activities? 
To a great extent ( ) to some extent ( ) not variety at all ( ) 
18. How interesting was the content of the materials? 
Very interesting ( ) interesting ( ) not interesting ( ) 
19. How did you find the ESP courses currently taught? 
Very easy ( ) easy ( ) difficult ( ) 
20. To what extent was the content of the materials up to date? 
To a great extent ( ) to some extent ( ) out of date ( ) 
21. How sufficient /adequate do you think the teaching of ONLY TWO (ESP) courses 
To your study and career needs? 
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Very sufficient ( ) sufficient ( ) not sufficient ( ) 
Section V: Classroom activities and resources 
22. How often were you organized to? 
Interaction Patterns 
a) do individual work 
b) work in pairs 
c) work in groups 
d) do whole class work 
Always Sometimes Never 
23. Which of the following you did in English classes? 
Activities 
a) Answer teacher 
b) Participating in doing exercises orally and in writing. 
c) Free writing. 
d) Read silently. 
e) Read aloud. 
f) Speak ( discuss, argue, express opinion) 
Agreed Disagree 
24. Which of the following resources were used in the teaching of English? 
Resources Agreed Disagree 
a) Textbook, board, chalk, board marker 
b) Pictures 
c) Tape-recorder 
d) TV and video 
e) Supplementary materials 
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Appendix (IV) 
Subject Teachers' Questionnaire 
Dear Teacher, 
This questionnaire ahns at investigating the English language needs of students and 
graduates of the Faculty of Medical Sciences,-General Nursing department, Hodiedah University. 
It also tries to find out to what extent these needs are satisfied by the English for Specific 
Purposes (ESP) courses currently taught at the Faculty of Medical Sciences. 
Your answers will contribute a great deal to the success of this study in high-lighting the 
importance of the English language for your students and graduates, and improving the teaching 
materials accordingly. 
It is also worth mentioning that the responses obtained through this questionnaire will be 
confidential and be used only for research purposes. So you are requested kindly to complete all 
sections of the questionnaire. 
Your help is highly appreciated 
Thank you very much. 
Section I: Personal details 
1- Specialization 
2- Academic qualification 
3- The country where you got your academic qualification_ 
4- You lecture in English ( ) Arabic ( ) English and Arabic ( ) 
5- The textbooks, reference books for the medical studies are in 
English ( ) Arabic ( ) English and Arabic ( ) 
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SECTION II: Importance of English 
1- How important do you think each of the following English language skills is to your 
students in their academic studies? 
a. 
b. 
c. 
d. 
Skill 
Listening 
Speaking 
Reading 
Writing 
Somewhat important hnportant Very Important 
2. How important do you think each of the following English language skills is to your graduates 
in their future career? 
a. 
b. 
c. 
d. 
Skill 
Listening 
Speaking 
Reading 
Writing 
Somewhat important Important Very Important 
3. How important do you think the teaching of English language is to your students 
in their 
a) Academic study? 
b) Future career? 
Somewhat important Important Very Important 
4. How important do you think the teaching of ESP courses is to your 
a) Students? 
b) Graduates? 
Somewhat important Important Very Important 
SECTION III: Sub- Skill Activities. 
(PLEASE PUT A TICK (V) IN THE APPROPRIATE COLUMN THAT INDICATES THE 
IMPORTANCE OF EACH SUB- SKILL ACTIVITY TO YOUR STUDENTS IN THEIR 
STUDY AND THEIR (FUTURE) JOB): 
1. How important it is to include the following LISTENING Activities to your students in the 
English courses taught in the Faculty. 
NEEDS 
1. Listening to lectures in English. 
2. Listening to lectures and take notes 
in English. 
3- Following medical discussions / 
seminars in English. 
Degree of Importance 
Somewhat important Important Very Important 
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4- Understanding questions asked by 
lectures/ colleagues in English. 
5- Following medical films, medical 
programmes in English. 
6- Listening to instructions fi"om 
English sources. 
7. Listening to discussions in a 
meeting with a foreign delegation. 
2. Say how important it is to include the following SPEAKING activities to your students in 
the English courses taught at the Faculty. 
NEED 
8. Asking questions in English in 
classroom/hospital. 
9. Participating in seminars / 
tutorials in English. 
10. Discussing in English the 
medical cases with senior doctors. 
11. Giving correct answer when 
asked. 
12. Making presentation of some 
important topics. 
13. Giving instruction to non-
Arabic classmates. 
14. Conveying information from 
Arabic sources to English sources. 
Degree of Importance 
Somewhat Important Important Very Important 
3. Say how important it is to include tl 
the English courses taught at the Facu 
NEED 
15. Reading to understand exam 
questions in English.. 
16. Reading to get all the information 
from an English medical text. 
17. Reading to get the main 
information from an English medical 
text. 
18. Reading English professional 
medical text. 
19.Reading summaries of medical 
studies 
20. Reading books and academic 
references in English 
le following READING activities to your students in 
ty? 
Degree of Importance 
Somewhat Important Important Very Important 
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21. Reading catalog of medical 
machines and tools. 
22. Reading the labels of medicine 
when buy them 
4. Say how important it is to include the following WRTING activities to your students in the 
English courses taught at the Faculty. 
NEED Degree of Importance 
23. Writing test/exam answers in 
English. 
Somewhat Important Important Very Important 
24. Writing essays research /papers in 
English. i^ngnsn. 
25. Writing medical reports in English. 
1(\ Writ ina himtnrv n f thp njitipnt in 26. riti g istory o  t e patie t i  
tHriftlicVi English 
27. Describing in English procedures 
/experiments/objects imder microscope. 
SECTION IV 
The following statements are intended to reflect your VIEWS on the importance of English to 
your students of Medical Sciences, General Nursing Stream. Please read them carefully and put a 
tick against EACH statement to indicate your degree of agreement. 
1.1 feel that the English courses for the P^  year did not meet 
students' language needs. 
2.1 feel that the English courses for the first year helped them 
follow courses in English in their academic study. 
3. I feel that the English courses for the first year should be based 
on general / ordinary English. 
4.1 feel that the English courses for the first year should be based on 
English specific to medical studies. (Medical English). 
5. In their professional commitment, they will require to use their 
knowledge of English to go for higher studies in English speaking 
medical institution. 
6. In their professional commitment, they will require to use their 
knowledge of English to participate in medical conferences / 
seminars. 
7. In their professional commitment, they will require to use their 
knowledge of English to participate in medical conferences / 
seminars. 
Agree Disagree 
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Appendix (V) 
Graduates' Questionnaire 
Dear Graduate, 
This questionnaire aims at studying and investigating the English language needs of 
students at the Faculty of Medical Sciences, General Nursing department, Hodeidah University. 
Your co-operation in filling out this questionnaire as accurately as possible will be highly 
appreciated. 
Please answer ALL the questions in sections I, II, and III 
SECTION 1: Personal details 
Put a tick ( ^ ) where appropriate: 
1-Sex a-Male ( ) b-Female ( ) 
2- Graduate 200 (e.g Graduate 2005 ) 
3- Did you receive extra courses in English language after secondary school? 
Yes( ) No( ) 
4- Your medical courses were taught in 
English ( ) Arabic ( ) English and Arabic ( ) 
5- The textbooks, reference books for your medical studies / profession are (were) in 
English ( ) Arabic ( ) English & Arabic ( ) 
6. Which of the following problems/difficulties do you face while studying or using English in 
your professional commitments? 
Problems/Difficulties 
a) In my professional commitments I have difficulty in speaking 
b) In my professional commitments I have difficulty in reading 
c) In my professional commitments I have difficulty in writing 
d) In my professional commitments I have difficulty in listening 
e) I can not remember the words when I want to use the language. 
f) I can not understand people when they speak too quickly. 
g) Many English words have different meanings. 
h) I need to know the meaning of e\'er>- word in Arabic. 
i) Many vocabulary items are limited. 
j) Poor spelling 
k) Poor pronunciation 
1) I find difficulties in word order when I want to construct a sentence in 
English. 
Yes No 
244 
m) ?ooT grammar 
n) I still don't know all the English letters 
SECTION II: 
The following statements have been given to help you determine for yourself whether 
they indicate your NEEDS in relation to English for your professional work. Please read EACH 
statement carefully and decide the degree of importance to which they represent your needs. Put 
a tick in the appropriate column to indicate the degree of importance to you for EACH statement. 
For my professional work (as nursing doctor) I need: 
1) To imderstand lecture / papers given in English 
by visiting / senior doctors 
2) To understand instructions in English given by 
senior doctors. 
3) To follow medical films/ discussion on T.V and 
radio in English. 
4) To participate in seminars medical discussion in 
English 
5) To present in English the medical cases to senior 
doctors/ colleagues in medical meetings. 
6) To give oral instructions in English to nurses. 
7) To communicate in English with foreign 
colleagues. 
8) To read and understand medical reports in 
English. 
9) To read and understand prescriptions written in 
English. 
10) To get information from English professional 
journals / research papers. 
11) To understand instructions in English on 
medical equipments. 
12) To write reports in English on cases admitted in 
/ discharged from hospital. 
13) To write treatment in English. 
14) To write a paper for conference. 
15) To correspond with other medical institutions. 
Somewhat 
important 
Important Very 
Important 
245 
SECTION III 
The following statements are intended to reflect your VIEWS on the importance of English to 
medical profession for the General Nursing Stream. Please read them carefully and put a tick 
against EACH statement to indicate your degree of agreement. 
1.1 feel that the English courses for the 1^ ' year didn't meet my language 
needs. 
2.1 feel that the English courses for the first year helped me follow 
courses in English in my academic study. 
3.1 feel that the English courses for the first year should be based on 
general / ordinary English. 
4.1 feel that the English courses for the first year should be based on 
English specific to medical studies. (Medical English). 
5. In my professional commitment, I will require to use my knowledge 
of English to work with foreign colleagues.. 
6. In my professional commitment, I will require to use my knowledge 
of English to go for higher studies in English speaking medical 
institution. 
7.In my professional commitment, I will require to use my knowledge of 
English to participate in medical conferences / seminars 
Agree Disagree 
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Appendix (VI ) 
ESP Teachers Questionnaire 
Dear Colleague, 
This questionnaire aims at studying and evaluating the ESP course material currently 
taught in the Faculty of Medical Sciences, General Nursing Stream, Hodeidah University, 
Yemen. 
It also aims to evaluate the method of teaching and evaluating system used in teaching 
ESP courses. 
It is worth mentioning that the responses obtained through this questionnaire will be 
confidential and be xised only for research purposes. So you are requested kindly to complete all 
sections of the questionnaire. 
PLEASE READ EACH ITEM/QUESTION CAREFULLY AND TICK ( ) THE OPTION 
THAT REPRESENTS YOUR VIEWS OR GIVE INFORMATION WHERE REQUIRED 
YOUR HELP IS HIGHLY APPRECIATED 
Thank you very much. 
Section 1: Personal details 
1. Qualification 
2. Academic Title 
3. Year of Graduation 
4. Number of Years Teaching ESP/GE_ 
Section 11: Classroom activities and resources 
5. How often did you ask your students to 
Interaction Patterns 
a) do individual work 
b) work in pairs 
c) work in groups 
d) do whole class work 
Always Sometimes Never 
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6, Which of the following d.d your students do in English classes in the Faculty of Medical 
Sciences? 
Ac'ivities 
a) Answer teacher's questions orally 
b) Participating in doing exercises orally and in writing. 
c) Free Avriting. 
d) Read silently. 
e) Read aloud. 
f) Speak (discuss, argue, express opinion) 
Agreed Disagree 
7. Which of the following rescurces did you use in teaching English courses in the Faculty of 
Medical Sciences? 
Resources 
a) Textbook, board, chalk, boi rd marker 
b) Pictures 
c) Tape-recorder 
d) TV and video 
e) Supplementary materials 
Agreed Disagree 
Section 111: Method of Teaching and Medium of Instruction 
8. Which of the following mediu.n did you follow most of the time in the teaching English 
classes in the Faculty of Medical Sciences? 
a) English through English 
b) English through Arabic 
c) English through English and A abic 
Agreed Disagree 
9. If you have ticked 'C'in (8), in \ hich of the following cases was Arabic used? 
a) To give the meaning of new spe ialized terms. 
b) To give the meaning of general ord. 
c) To give the meaning of all word^ 
d) To explain instructions. 
e) To give a summary of the conten' of the lesson 
f) To give the equivalence of definii ms 
g) To explain grammatical points am rules. 
h) To clarify concepts 
Agree Disagree 
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Section IV: Material Evaluation 
At present two courses are taught in the Faculty of Medical Sciences El 01 and El 02. Based on 
your experience in teaching theses two courses in the respective Faculty: 
10. How useful were these two ESP courses.... 
a) hi developing listening skills? 
b) In developing speaking skills? 
c) In developing reading skills? 
d) In developing? 
e) In presenting grammar points? 
Very Useful Useful Not Useful 
11. How often did these two courses encourage your 
a) Classmates in the classroom? 
b) Teachers in the classroom? 
Always 
students to interact 
Sometimes 
in English their... 
Never 
12. To what extent was the content of the materials relevant to your 
a) Study? 
b) Future career? 
To a great extent To some extent 
students' 
Not relevant at all 
13. How attractive were the materials? 
Very attractive ( ) attractive ( ) not attractive ( 
14. To what extent did the materials offer a variety of learning activities? 
To a great extent ( ) to some extent ( ) not variety at all ( 
15 How interesting was the content of the materials? 
Very interesting ( ) interesting ( ) not interesting ( 
16. How did you find the ESP courses currently taught? 
Very easy ( ) easy ( ) difficult ( 
17 To what extent was the content of the materials up to date? 
To a great extent ( ) to some extent ( ) out of date ( 
18 How sufficient /adequate do you think the teaching of ONLY TWO (ESP) courses 
to your students' study and career needs? 
Very sufficient ( ) sufficient ( ) not sufficient ( ) 
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Section V: Evaluation System 
A. Present Evaluation System 
At present students are evaluated on the basis of one objective test at the end of each 
semester. 
19. Which of the following language skills and areas this test type test? 
a) Reading comprehension 
b) Writing skills 
c) Speaking skills 
d) Listening comprehension 
e) Grammar 
f) General vocabulary 
h) Specialized vocabulary and terminology. 
Agreed Disagree 
B. Suggested Evaluation System 
20. Which one of the following evaluation systems and test types do you think is the most 
appropriate for the teaching of ESP courses at the Faculty of Medical Sciences? 
Students should be assessed on the basis of 
a) One objective test at the end of each semester. 
b) One essay type test at the end of each semester. 
c) One mid-semester test, and a final essay test. 
d) Class work assessment, attendance, home assignment, mid-
semester test and a final test. 
Agree Disagree 
21. Which of the following language skills and areas should be included in the test? 
a) Reading comprehension 
b) Writing skills 
c) Speaking skills 
d) Listening comprehension 
e) Grammar 
f) General vocabulary 
h) Specialized vocabulary and tenninology. 
Agree Disagree 
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Section VI: Difficulties: 
22. Which of the following problems and difficulties have been facing /faced in the teaching of 
ESP courses at the Faculty of Medical Sciences? 
a) Big number of learners 
b) Low level of learners 
c) Irregular attendance of learners 
d) Demotivated learners 
e) Lack of sources 
f) Time of Classes are too long 
g) Inadequate teacher training (pre-service) 
h) Credit hours are not enough 
i) Overload work (too many teaching hours) 
j) Specialized terms, idioms, concepts and contents 
Agree Disagree 
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Appendix (VIII) 
SJ 
Connective Tissue 
L Overview—Connective Tissue 
A. Structure. Connecave tissue is formed pnmaniy 'f extracellular matrix 
in which various types of cells are embedded. 
B. Function. Connective tissue supports organs anc cells, acts as a medium 
for exchange of nutrients and wast.es between the blood and tissues, pro-
tects against microorganisms, repairs damaged tissues, and stores fat. 
n . E x t r a c e l l u l a r M a t r i x . The extracellular matnx consists of ground sub-
V stance, fibers, and tissue fluid. It provides a medium for ;ne transfer of nucneni? 
and waste matenals between connective tissue ceils anr. the bioodstrea.'n.. 
A. Ground substance is a colorless, transparent. ge\-l -.e matenaJ m whiCfi \he 
cells and fibers of connective tissue are embedded. 
1. It IS a complex mixture of glycosaminoglycan--. proteoglycans, and 
glycoproteins (see Chapter 4 for details on the^ components). 
2. Ground substance is a lubricant and helps prever. invasion of tissues by 
foreign agents. 
B. Fibers (collagen, reticular, and elastic) are long, sle.der protein polymers 
present in different proportions in different types of c jnnective tissue. 
1. Collagen Gbers are composed of type I collagen, which consists of 
many closely packed tropocoUagen fibrils with a.i average diameter of 
75 nanometers (run) [see Figure 4.4]. 
a. Collagen fibers are produced m a two-stage proce-,-. involving intracellu-
lar events (in fibroblasts) and extracellular ever . Isee Figure 4 I'.i 
b. Their great tensile strength imparts both flexil hty and <trength :n 
tissues contairung them. 
c. Bone, skin, cartilage, tendon, and other structi, es contain collaeen 
fibers. 
2. Reticular fibers are extremely thin (0.5-2.0 micron -ters (»j.m) m diame-
ter] and are composed primarily of type III coUager they have a higher 
carbonydratc content than ti!lager, noers. 
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Cei: Bwiogy and Histology 
a. These fibers constitute the architectural framework of certain organs 
and glands 
b. Because of their hiph carbohydrate content, they stam black with sil-
ver salts. 
S. Eiasxic fibers are coiled, Drancning fibers 0J:-1.0 t-ir. ir. diameter wnicE 
someumes- lonr. ioost nerwori;^. 
a. These fibers may be stretched up to 150% of their restmg lenr^i-
b. Tney are composed of microfibrils of elastixi and fibrillin embedded 
m amorphous elastm (see Chapter 4 III B) 
c Tney require special staining in order to be observed by light mi-
croscopy. 
n L C o n n e c t i v e T i s s u e Ce l l s . Connecave tissue cells include many types with 
different functions. They may originate locally and remain in the connective tissue 
or onginate elsewhere and remam only transiently m connective tissue (Figure 
6.1). 
A. Fibroblasts arise from mesenchjTnal cells, are the predominant cells lo-
cated m connective tissue, and often have an oval nucleus with two or more 
nucleoli 
1. Active fibroblasts are spmdle-shaped (fusiform) and contain weU-devel-
oped rough endoplasmic reuculum (REE) and many Golgi complexes. Syn-
theticaliy active, ihey produce procollagen and other components of the 
extracellular matrix. 
2. Quiescent fibroblasts are small, flattened cells containing little RER. 
Although siTithetically inactive, they may revert to the active state if 
stimulated (e.g., dunng wound healing). 
B. Pericytes are denved from mesenchymal cells and may retain the pluripo-
tential role of the embryonic mesendiymal celL They are smaller than fibro-
blasts and are located mostly along capillaries. 
C. Adipose cells arise from mesenchymal cells and do not undergo cell division. 
They are surrounded by a basal lanmia and are responsible for tne synthesis, 
storage, and release of fat. 
1. Unilocular adipose cells (white adipose tissue) contain a single 
large fet droplet; to accomodate the droplet, the cytoplasm and nucleus are 
squeezed into a thm nm around the cell's periphery. 
a. These cells have plasmalemma receptors for insulin, growth hormone, 
norepinephrine, and glucocorticoids to control the uptake and re-
lease of free fatt>' acids and triglycerides. 
b. They generally do not mcrease m number after s hnuted postnatal 
2. Multilocular adipose cells (brown adipose tissue) contain many 
smaE fa: droplets. 
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CoTtnective Tissue 
t^esoth8iiat eels 
Figure 6.1. Diagram showing ongm ot connactive iissus cells. (A} Calls ansing from unaitteranbated mesanchy-
mal celts are fomed in connective tissue and remain mere (Bf Cells ansing frtxn hemalopoieltc stem cells are 
fomiad m the bone mamjw and restde transientty m cormective nssue Dotted iines inoicate thai iniemieaiaie 
cell types occur betweeri those shown 
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Table 6.1. Major Mediators 
Substance 
Hisumme 
Hepanr. 
Eosinophil chemoiactit. 
&ctor (ECF) 
Neutrophi! chemotacac 
factor (NCF) 
LeukoCrienes C, and Dj 
Prostaglandin D; 
Released by Mast Cells 
Intracellular 
location 
Granules 
Granules 
Granules 
Granules 
Synthesized &t)m 
arachidomc aad 
precursors in 
plasmaJemnu 
Granules? 
Action 
Vasodilator, increases vascular 
permeaDiiiQ': causes 
contTacaor of bronchial 
sniootr. muscle, increases 
Trmois production 
Anucoa^ulant, but function in 
mast cells is not understood 
Attracts eosinophils to site of 
inflanunation 
Attracts neutrophils to site of 
ui&anunation 
Vasodilators; increase vascular 
permeability; cause 
contraction of bronchial 
smooth muscle 
Causes contraction of bronchial 
smooth muscle; mcreases 
mucus secretion 
1. Neutrophils phagocytose, kill, and digest bacteria at sites of acute 
inflammation. Ptis is an accumulation of dead neutrophils, bacteria., extra-
cellular fluid and additional de&ns at an inflammatory site. 
2. Eosinophils bind to anugen-antibody complexes on the surface of para-
sites (e.g.. helminths) and then release cytotoxins that damage the para-
sites. 
a. Eosinophils are attracted by eosinophil chemotactic factor (ECF), which 
is secreted by mast ceils and basophils, to sites of allergic inflarnmanon. 
There, eosinophils release enzymes that cleave histsunine and leuko-
triene C. thus moderating the allergic reaction. 
b. These cells also phagocytose antibody-antigen complexes. 
IV. Classif ication of Co imec t ive T i s sue . Classification is based on the 
proportion of cells to fibers as well as arrangement and type of fibers (connective 
tissue proper) or specialized pi-operties. 
A. Connective tissue proper 
1. Loose connective tissue .(areolar tissue) possesses relatively fewer 
fibers but more cells than dense connective tissue. 
a. This tissue is well vasciilarized, flexible, and not very resistant 
to stress. 
b. li IS more abundant than dense connective tissue. 
2. Dense connective tissue contains more fibers but fewer cells than loose 
connective tissue, it is classified by the onentaaon of its fiber bundles mto 
two types: 
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unit 2 
war Against Disease 
Who is the great benefactor to mankind? The men of medicine are the greatest 
benefactors to humanity. The other branches of science may have done much to add 
to human happiness and comfort. But the medical science has made the noblest 
contribution to human happiness. From time immemorial, disease and pain have 
been the greatest enemies of mankind. But the medical science has succeeded in 
breaking their resistance. It cannot be denied that disease still exists, but it is true 
that it can be controlled to a great extent. 
In the past, diseases and epidemics took a large number of hi.'man lives. In the p?st, 
diseases and epidemics took a large n'-'Pubei of i.uin.yii lives. Plague, Small-pox and 
cholera were the dreadful names .since no curative treatment was available for any 
of them, people were apt to accept them timidly and helplessly. They were called 
natural caiamites. But then came the noblest war ever fought by man- the war 
against disease. Hundreds of scientists participated in the war and forced the 
enemy flee. It is due to the work and endeavor of these medical men that most of the 
deadly diseases havft hpen wiped cut. Large scale o'eaihs by cholera, malaria and 
other diseases are now a thing of the pest. Humanity is thankful to those scientists 
who discovered the germs. 
War against disease has two aspects - preventive medicine and curative medicine. 
On the preventive side, numerous vaccinations have been made available after years 
of research and experiment. Prevention Is alwavs better than cure. Realizing the 
importance of the checking the outbreak of disease , almost all the government of the 
world have set up a regular mechanism in the form of public health program in order 
to make people health - conscious. The World Health Organization (WHO), an 
agency of the United Nations (UN), does commendable task in this connection. It is 
the duty of the public to be in close cooperation with the govern.Tient in such a 
manner. Public health is both a national and individual responsibility . Coordination 
between the two is essential to ward off disease . 
Then there is the sphere of curative medicine .Countless drugs, medicines and 
injections have been offered by medical men to combat disease and relieve the pain 
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War Against Disease 
Vocabulary : 
1- apt : (adj) /*P^ / : having tendency; inclined 
2- ailment : (n) /'eiimant/ 
3- benefactor : (n) 
/'b€nifaBkt3(r)/ 
illness 
person who gives help 
4- cholera : (n) /'knbra/ : a dangerous and often fatal 
disease ; (U j ) 
5- curative : (adj) /'kjuarativ/ : able to make a sick person 
healthy again 
6- calamity : (n) /kai'amau/ : a very bad happening; a serious 
disaster 
7- conscious : (adj) /'konjas/ : aware; well - informed 
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Answer the following questions completely according to 
the passage. 
1- Is the humanity supported by medical doctors ? 
2- Wh^t were the dread fui names ct the past ? 
3- Has the medical science contributed to mankind happiness ? 
4- Whose resistance has been broken ? 
5- Why can't we claim that illness has been wiped out ? 
6- Can we classify plague, small pox and cholera as epidemics ? 
7- Why did diseases and epidemics take a large number of lives in 
the past ? 
8- Who made great efforts to help people against diseases ? 
9- What are preventive and curative medicines ? 
10-What are the most important aspects of the war against disease? 
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Complete the following sentences by choosing the best 
item according to the passage. 
1- According to the text 
a. medical men are less important than the scientists in other 
fields 
b. scientists in other branches are more important than medical 
men 
c. the writer believes that medical men do their best to help man 
d. the writer believes that doctors are not interested in helping 
man 
2- According to the passage 
a. medical science has helped disease and pain keep on living 
b. disease and pain have been enemies of mankind only in recent 
years 
c. disease and pain have been enemies of mankind from time 
immemorial 
d. disease and pain have never been enemies of mankind 
3- The writer says that disease 
a. no longer exists 
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Complete the following sentences by choosing the best item. 
1- Arash offered him a gift and he i t . 
a. accepts b. acceptable c. accepted d. acceptance 
2-1 don't think that proposal is to everyone. 
a. acceptable b. accept c. acceptances d. accepts 
3- Since we sent out the invitation cards we have received five 
and one refusal. 
a. accept b. acceptance c. accepted d. acceptable 
4- Old people are usually , aren't they ? 
a. forget b. forgetfully c. forgetfulness d. forgetful 
5- Don't to ta'i.e money with yovi on the day cf registratluii. 
a. forgetful b. forgets c. forget d. forgetfully 
6- Scientists have made many new in the last decade. 
a. discoveries b. discover c. discovered d.discoverer 
7- What have you in your laboratory so far ? 
a. discover b. discovered c. discoverer d. discovery 
8- Who was the of germ ? 
a. discovery b. discovered c. discover d. discoverer 
9- There will be no problems in the near future. 
a. economic b. economy c. economize d. economist 
10 He does not earn too much. His life is really 
a. economy b. economize c. economics d. economical 
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units 
BASIC TERMINOLOGIES 
Word 
part of 
speech Meaning Example sentence 
• abnormal 
' adj 
not normal for the human body This amount of weight loss is 
abnormal for women your age. 
can't sleep because my knees , ache 
' nounA/erb 
pain that won't go away 
ache in the night 
:acute 
[adj 
quick to become severe/bad We knew the baby was coming 
right away because the 
woman's labour pains were 
acute. 
allergy noun 
allergic adj 
a body's abnormal reaction to 
certain foods or environmental 
substances (eg causes a rash) 
Your son is extremely allergic 
to peanuts. 
' ambulance 
noun 
, amnesia 
noun 
emergency vehicle that rushes 
people to a hospital 
We called the ambulance 
when Josh stopped breathing. 
a condition that causes people 
to lose their memory 
I can't remember the accident , 
because I had amnesia. < 
amputation 
noun 
amputate 
verb 
permanent removal of a limb We had to amputate his leg 
because the infection spread 
' so quickly. 
anaemia 
noun 
anaemic adj 
occurs when the body doesn't 
I have enough red blood cells 
I have low energy because! 
am anaemic. 
antibiotics | medication that kills bacteria 
noun and cures infections 
My throat infection went away 
after I started the antibiotics. 
. anti-
I depressant 
* noun 
medication that helps relieve 
j anxiety and sadness 
The anti-depressants helped 
me get on with life after Lucy 
died. 
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MEDICAL SPECIALISTS 
Medical Specialists 
Medical specialists are experts in certain fields of medicine. They either treat 
specific parts of the body, such as the back or the brain, or they specialize in 
certain diseases, such as cancer. Here is a list of the most common types of 
specialists. Study the list and then check your understanding by taking the quiz. 
allergist: 
anesthesiologist: 
cardiologist: 
chiropractor: 
dentist: 
dermatologist' 
fertility specialist 
specializes in determining food and environmental 
allergies 
specializes in pain prevention during surgery 
heart specialist 
back specialist 
tooth specialist 
skin specialist 
helps people v^ho have difficulty getting pregnant 
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^m^mmssmmm 
Ablepsy - Blindness 
Ague - Malarial Fever 
American plague - Yellow fever 
Anasarca - Generalized nnassive ederra 
Aphonia - Laryngitis 
Aphttia The infant disease thrush' 
Apoplexy - Paralysis due to stroke 
Asphycsia/Asphicsia Cyanotic and lack of oxygen 
Atrophy - Wasting away or diminishing in size 
mmm»9 
Bad Blood - Syphilis 
Bilious fever Typhoid mala la hepa**s or elevated temperature a^d bie eresis 
Biliousness - Jaundice associated with i ver disease 
Black plague or death Bjbonic plag.e 
Black fever - Acute infection wi'h high errperatLre and oark red SKr lesicns s'-d high ora l t / r^'e 
Black pox Black Small pox 
Black vomit Vomiting old black blood c-e o ulcers or ye low fe.e 
Blackwater fever Dark urine associa'ed with high temperature 
Bladder in throat Diphtheria (Seen or ceaih certificates i 
Blood poisoning Bacterial infection septicemia 
Bloody flux Bloody stools 
Bloody sweat Sv,ea'ing sickness 
Bone shave Sc a ica 
Brain fever Memnoi'is 
Brcakbone Dtnq>,e 'e\.er 
Bnghts disease Ch on r r l a - m ? o , " i a s j ^ ' l . Jic,"; 
Broize John Yi. l-iv, feve 
Bule Pcil turner o sssel '"T 
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